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SELF — STUDY

Part |

Read the texts and be ready for comprehension check up.

TEXT 1. ON LEARNING ENGLISH

Learning English is like learning to swim or learning to play ball. We learn
to swim by swimming, to play ball by playing ball, and to speak English by-
speaking English.

A good ball-player spends hours, days, month, and even years practising.
The more he practises, the better he plays. He has to learn to meet the situations of
the came as they arise and react to them immediately. And so it is when we are
talking. The ideas we wish to express come instantly to our mind, but there is no
time for us to stop and think of how to put together the words we need. Acquiring
the ability to use a language automatically, that is without stopping to think, is a
process of habit formation. Forming a habit, any kind of habit, requires much
practice.

Every language has patterns that are basic and fundamental. Every language
has a body of common words used by all the speakers of that language and thou-
sands of other words that are used less frequently. We can understand and read
manv words and structures that we cannot use in speaking and writing. Every' lan-
guage has many ways of saying the same things. If you wish to ask the time, you
say:""What time is it?", "Do you have the time?", "What time have you got", "Will
you tell me the time?, etc..

Learning English efficiently requires that you put your mind on what you are
doing and have the intention and the will to learn. The time you have is so short
that you cannot afford to waste it by giving less than your full cooperation in class
and in home study. In other words, you have to build up language habits in English
just as vou built up language habits in your mother tongue. Knowing English, as
well as knowing your own language, is a relative matter. You will never finish
learning either. Your freedom in each of them is something to be learned through
your own effort.

Good luck to you then, in your learning of English. It’s up to you. Nobody
can learn to swim for you. Nobody can leam English for you. Y'ou have to learn for
yourself, and you will leam if you really want to and are willing to practise.

Language is not to be taught, language is to be learnt.



Check up for comprehension:

1 What does the author mean saying that learning English is like learning to swim?

2. Do you have any opportunity to speak English?

3. What do you like better to read English or to speak English?

4. What does it mean: "to acquire the ability to use a language automatically ?

5. What does it mean: "the process of habit formation"?

6. What does the author mean saying that "Language is not to be taught, language
is to be learnt"?

TEXT 2. "I WAS PETER. YOU WERE THE WOLF."
LANGUAGE TEACHING AND THE GAME OF PRETENCE.

by Renzo Titone

Language teaching, or rather the art and science of language teaching and
learning must take inspiration from the model offered by the psycholinguistic
reality of a child’s linguistic development...

...it must build its methodology from the child’s experience (in nursery and
primary school).

It must maintain the age-old pedagogical principle held up by the medieval
Magistri up until the time of Comenius: "ars naturam seguitur".

It is therefore our duty to follow the example of the infant's linguistic devel-
opment as soon as "nature” reveals it to us. Contrary to the first research into psy-
cholinguistic theories in the ‘50s and ‘60s which concentrated on evolutionary
analysis and linguistic, and for the most part grammatical, competence, the last tw'o
decades have seen research go in a different direction, towards the development of
"communicative competence”, and in a way the functional fusion of pragmatic ca-
pabilities. The child’s actions, seen as a union of speech and play, have become the
object of investigation. The child needs to explore its social reality in both its hu-
man and physical aspects through play and nommalising what he/she comes
across. The child is almost biblical in its denomination, seen as conquering and
possessing, of what is around him/her.

It is therefore logical to base structures for language learning in children on
the dialectic relationship between speech and play. The analysis laid out below is
based on this fundamental relationship.



Children’s Speech As a Game

Why do children speak? This is the question Catherine Garvey asks ai the
start of her excellent essay (1985). They speak out of a social need for develop-
ment and survival but the ultimate reason is that they are biologically programmed
to do so, they are to walk or to play. The immediate reasons are many and varied.
Garvey writes that children speak for many reasons. They speak in order to share
their feelings and ideas with others, to exercise their influence on others and to find
out what they want to know; sometimes they speak to keep themselves company or
put order in and understand the world which surrounds them; sometimes they
speak to enjoy themselves, or because speech is an integral part of whatever activ-
ity they are doing. Last but not least, many children speak because they are en-
couraged to do so by the adults who are looking after them.

The functions and uses of language, described by the English linguist Mi-
chael Halliday, can be seen and are developed partly in early childhood, partly
during the first years at school. We can define the various functions of speech as
follows: instrumental, whose purpose is to satisfy any needs or desires; regulative,
to control both self and others through speech; interactive, to establish and main-
tain contact with others; personal, used for self expression; procedural, to discover
reality and the learning process; imaginative, to create with one’s fantasy; mathe-
matical, to teach and take in information; textual, to create texts; metalinguistic, to
gather all the essential and analytical parts of a language through evolved thinking
capabilities.

All of these functions detailed above are present when the child is at play.
When the child is very young the imaginative function is usually dominant and
controls and permeates all the other ones, especially the procedural one. If speech
is action for all human beings (of. John Austin’s thesis in How to do things with
words), speech is therefore action in all normal children’s play as they try to learn
to speak.

If children learn a language by speaking, if we say that speech is a.mixture
of capability, knowledge and motivation which create and develop the linguistic
system and if children first speak, not only to communicate but to express them-
selves then play is the driving force behind speech. Consequently, if Garvey’s af-
firmation that "speech is a central event compared to many other aspects of a
child’s life", then we must add that every incidence of speech takes on, either di-
rectly or indirectly, but always unintentionally, the guise of play, with all us vi-
vacity, creativity' and ingenuousness. The above confirms the fact that in any in-
stance of language learning in children, play and language are inseparable and that
the only valid method of language learning is one based on a functional use of

play.



Children's Play As Speech

Scholars of speech-play in children classify word games in different catego-
ries: from ritualised games to pretend games, role games, noise games, fantasy
games and mothering games. These different types of games are described below.

Ritualised Games

Speech rituals are represented by a rhythmic form of exchange and each in-
cidence has its own tone and content models which are more or less determined by
the situation. One example, extracted from a longer episode taped by Garvey, is a
good example of a ritualised game played by two three-year-olds. One of the two
started by saying -"No! Not me." The other one replied "Yes! You to". Each inter-
vention iasted between 0.5 and 0.9 seconds with pauses varying between 0.5 and
0.7 seconds. The intonation was identical each time. The children exchanged a to-
tal of 11 phrases, each one pronounced in exactly the same rhythmic and singsong
way. Unlike conversation, ones the content is establishes and each child knows the
"rules", ritualised games allow for automatic pat exchanges.

Pretence Games

Certain pretence games can stimulate children to choose specific words as
you will see in the following example. A little girl (37 months) w'as playing with
her friend/child and decided to go and do some shopping. She started asking her
child if he needed any milk, if there w'as butter at home, if they had to get bread,
waiting for a positive or negative answ'er from her child each time. Children usu-
ally use generic words which indicate a group or class, such as things or stuff for
groups of objects, an'd people or children for more than one individual. Choosing
specific words, however, can take place during more complicated pretence games.

The pretence game is a way of introducing children to a kind of social life,
which they act out in their imaginations. In the table below two friends are getting
ready to play a pretence game. Anne (35 months) is talking on the telephone and
Jack (33 months) is looking at her.

For children of two years and older speech becomes more and a central part
of events for them and their dialogues vary everyday. In most of the pairs of chil-
dren Garvey observed their ever improving conversational skills become part of
their play: they joke, make gently fun of people and have funny pretend dialogues.
It is at times difficult, how'ever, to distinguish w'here play actually stops.



TABLE 1

Anne Jack

Hello? Hello!(w? the phone). Who is it?

It was-daddy... W hat?

It was daddy. Daddy?

We are going to go for a walk with

daddy.

Let’s pretend.

Let's pretend. Okay. Let’s pretend.

I’'m going to bring this (he gets the
bi-ush). And this (he gets a book).

That’s mine. Mine (she lakes the book Then I’ll bring this (he gets Anne's rag

from him). doll).

I'm bringing the brush (She gets the

brush which Jack has dropped).

Over there (She points to the other side

ofthe room).

Okav9 Okay.

I have to go to the toilet. Who...who has to go to the toilet?

Me. We have to go to daddy.

Games often make use of a specific set of verbal signals to distinguish the
characters involved. “Pretence games” can be organised in many ways-sometimes
they are organized in a democratic fashion, otherwise they are organized by a
leader whose ideas and initiatives will most likely be accepted and expected by the
rest of the group. There is always some type of group dynamics present. Different
researchers have made analogous observations on the two ways that pretence
games are organized. The dramatic element is fundamental to these games-roles
have to be played and activities carried out. Another type of interaction common to
these games has been defined as the deliberate acknowledgment of the pretence, or
rather the laying down of the terms around which the action is to be carried out and
the relative rules applied. This interaction is generally metacommumcative- it
solely regards the game and any organization of it. Speech can become quite com-
plex at this point and may include a series of statements which define the various
roles and activities to be earned out. Here is an example:

¢ Defining the situation :" let’s play houses".

* Assigning the roles'." I'm daddy and you’re mummy"..." who’ll he be"
(pointing to a third child)..." he’s the baby".

¢ Defining the place'." this is the kitchen".

e Preparing aplan ofaction: "I’'m going to prepare the baby’s food and
you go and do the shopping".



e Assigning props:" this is my bag".

e Correction ofplan and touching up ofthe script: " daddies don’t have
bags"..." my daddy has a bag".

¢ Adding details to the other's roles:" no, you have to really shout at
him” (said by a little girl when the little boy who was daddy wasn’t cross
enough with the bold ‘baby”’).

¢ Resorting to rules take from a real-life context:" you can’t really go
out!” (said by the little girl when the little boy was heading out the playroom
door to do the shopping).

« Ending the game or moving to another one:" Okay. Dinner’s over...”
"What will we play now?"

¢ Commenting on the relationships within the group:"'We're plaving
together because we’re friends, aren’t we?" "Yes" (taken from Garvey 1985).

Dialogue is essential to the development of the game. Firstly, it defines
and co-ordinates the actions of the participants.

Secondly, the dialogue withing the group serves to establish who belongs
to the group as well as being essential for the organisation and development of
the game. We can therefore conclude that speech within a game is of vital
social as well as linguistic importance.

ROLE GAMES

At three years of age little girls are not only capable of carrying out
adult type conversations but also of playing at being "mummy". They begin
these role games by copying the other persons behaviour and voice. The classic
formula of pretending to be different people "I’ll be mummy and you be
babby”is usually a forerunner ofrole games. It is interesting to note that when
they play, the "baby’s" voice has usually a higher tone than the "mother’s" one
and that the "mother" talks much more than the "baby". If the "baby" is meant
to be very small than he/she usually cries etc. The "baby" often says "no" when
either the "monther" or "father" ask him/her to do something and tends to be
moody. He/she addresses his/her "parents" as if they were the real ones. The
first roles that children generally play out are those of the family nucleus. The
roles are usually divided according to sex. The relationships within the games
are based on real-life situations, with the "children" asking the "parents™
permission to do things and "husbands" and "wives" discussing” their day-to-
day lives.

Mothering games are linked to these role games. Children pretend to
feed their dolls and put them to sleep. They carry out quite complex actions
such as resting their doll’s head its back to get its wind up. Mothers of young
gerls tend to encourage this game and soon the little girls have a whole
repertoire of maternal gestures with their dolls, using the same language as



their own mothers use with them. This capacity to be able to identify yourself
with another person is at the basis of social development.

FANTASY GAMES

Friendships are created and reinforced through play even though at
times there may also be disagreements. Games played in early infancy
generally leave affectionate memories which will remain in later life. When
friends play together they usually let their imaginations go much more easily
than when children who don't know each other well play. This is probably due
to the fact that their understanding, their exchanges, the history of their game
and their lives are all based on mutual agreement and reciprocity and this
allows them to transcend the limits of organisation and rules and explore their
personal fantasy words together.

In short, speech in play is a natural part of a child’s social, emotional,
knowledge and expressive development. There is no need to add anything
more in order to underline the importance of its function in the growth of the
child’s personality and its continual development. How would it then be
possible to imagine the learning of either a first or second lenguage outside the
dynamics of games. It is acceptable for the teaching methodology to make
play the basis for different types of systematic iearning and linguistic -
communicative competence. The teacher must not forget that play is the
driving force behind the learning process, it is the very reason for learning, in
essence, they are one and the same.

All that rmains is to note some practical applications of this "child’s size"
language teaching and learning process, even if it must be said that the child is
already well on the way of scholastic learning.

A synthesis of the two principles could be summed up in the double
formulas - "don’t do anything that can’t be said and don’t say anything that
can't be done". This latteer was not taken into concideration by J. Asher in his
"Total Physical Rzesponse”™ method which assumes that the starting point in
learning a language is carrying out situational activities which leads to a type
of situational reinforcement (“Resource” Ne 1, 1995).

Check up for comprehension:

1. What did the first research into psycholinguistic theories in the ‘50s and ‘60s
concentrate on?

2. Have the last two decades seen research go towards the development of
«communicative competence» and the functional fusion of linguistic and social
capabilities?

3. Does the child need to explore its social reality in both its human and
physical aspects through play and nominalising what he/she comes across?



4. Children language learning is based on the dialectic relationship between
speech and play, isn’t it?

5. What are the reasons for children's speaking?

6. What are the various functions of speech?

7. What does the author consider to be the only valid method of language
learning?

8 What kinds of different types of games are described in this article?

9. What is typical of ritualised games?

10. What is the pretence game0

11. The role game is based on pretending to be different people, isn’t it?

12. Are fantasy games impossible without imagination, mutual agreement and
reciprocity?

13. What is speech in play?

14. Do you think this article interesting and helpful?

TEXT 3. HOW LANGUAGE IS LEARNED

Language is not learned as grammar and vocabulary. It is very-
unfortunate that nearly all of us teachers of languages in the world teach
language as grammar and vocabulary. It is very unfortunate that modern
research shows very clearly that language is not learned in this way. Language
is not learned in the way it is taught.

Let us take a look at how a language is learned?

Lexical Items

Language is experienced, stored, recalled, and used, not as vocabulary
and grammar, but as lexical items.



There are 5 kinds of lexical items:

1. Single words, like "Exit", that are meaningful in themselves. You
can act on them individually. "Cafeteria" is equally helpful.

2. Polywards are phrases that work as single meanings, e.g. "bv the
way", "on the other hand".

3. "Collocations are word partnerships, words that belong together,
e.g. "loose" and "tight", in comparisons.

4. Institutional Utterances. These are fixed phrases or sentences", e.g.
"I'll get it". "It's here, somewhere".

Native speakers store, recall and use these fixed utterances. You have a
repertoire of 100, 000 or so in your native language. You have learned them bv
heart. They comprise the majority of all your communication. Thee are
triggered appropriately by circumstances and out they come - e.g. "out they
come"!

The fifth type of lexcal item is:

5. Sentence Frames. These are much more a part of the written
language, They are rhetorical structures unique to each language. In yen
literal translations from one language to another, these sentence frames are
what make the translation seem most foreign.

Content, and Process

The single words, polywords and collocations are the content of
language - “ referential” items used to express what we are talking about.

The institutional utterances and sentence frames are the process. They
are the”pragmatic” items used to communicate what we are doing with the
language. They arc the functions.

A New Syllabus?

In order to teach language in the way it is. learned, should we do away
with vocabulary and grammar, and replace them with institutional utterances0

If so. there are 100,000 or so to learn and to use appropriately. If we
taught 10 per hour, it would take 10,000 hours. Consider a school situation,
with 3 lesson hours per week for 36 weeks of the year, that results in 108 hours
per year. Consequently it would take about 100 years to teach the language
that way! Imagine the final exam with the centenarian student doing a 100.000
gap-fill exercises. The exam would take a few weeks in itself!

Be Selective?

Why not choose just the most frequent and useful institutional
utterances? The most popular system of teaching languages through
institutional utterances in the USA selects the 3.000 most common utterances



as their syllabus to teach. However, their students learn 10,000 institutional
utterances.

Correlating Learning with Teaching

The teachers teach 3,000 the learners learn 10,000!

Yes, languages can be taught. We all know that.

Unfortunately, research shows there is no correletion between the
teaching and the learning!

Taught but not Learned

The learner’s brain learns a new item not because theteacher has
presented, explained, or translated it. The learner’s brain learnswhenthe item
is meaningful to that learner at that moment.

A new word item may be meaningful to one learner but not to another
at that moment.

“Why can’t you remember it?! | taught it to you yesterday!”

Yes. you taught it, but your learners didn’t learn it.

It’s almost as difficult to make someone learn something as to stop them
learning something.

The learner doesn’t learn that new item because he or she is simply not
ready to do so. The research shows clearly that the learner learns the new item
or doesn’t learn it, and it has no correlation with how you taught it. If you
focus on the new' item (teaching), the learner may learn it or not, i.e. teaching
does not guarantee learning.

The Learner’s Brain

Research into brain helps to clarify this. To learn “rain”, the learner
needs to experience rain, then nominalise “rain”, i.e. to name the experience.
Then the learner needs to .narrate, i.e. use the named experience to
communicate it- “Oh dear, it’s raining!” Only then can the learner explain
“rain”.
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This brain sequence of learning is a fixed order. It is the organising
principle.

Without the experience, the Irarner can’t nominalise. Without
nominalising, the learner can’t narrate. Without narrating, the learner can't
explain.

1. experience- > 2. nominalise- > 3. narrate- > 4. explain.

If we, teachers, explain before naming, or name before the learner
experiences, or demand narration before the learner experiences, the learner
simply doesn’t learn, he can’t learn.

An Analogy

Let’s take an image, an analo-
gy, to explore this further.

The hungry child sees the
sweet in its wrapper. The hungry
child unwraps the sweet, eats the
sweet, and throw’s away the
wrapper. The human brain
operates on understanding
meaning.When the meaning has
been understood, the human brain
is satisfied.

The meaning is the sweet.

The w'ords are the w'rapper.
The human brain can’t be
bothered with the words when it
understands the meaning. It
doesn’t learn the words. If you
throw away the words you can’t
leam the language.
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The role of the teacher is to
help the learner become aware of
and interested in the wrappers, as
well as the sweets, the lexical items
as well as the meanings.

“Catch 227?

A teacher who focuses on the wrappper- the words - making the learner
consciously and analytically aware of the detail, creates the biggest obstacle to
learning. The learner “can’t see the wood for the trees”, can’t see the sweets
because he is too interested in the wrappers.

You can imagine how' boring minute analysis of sweet wrappers could
be! It would also be very slows

The brain’s left hemisphere is the analytical one that does the step-by
step seguenced logical thinking. It “sees the trees”.

The brain’s right hemisphere does the opposite. It does the global,
holistic thinking, the overview. It “sees the wood”.

By encouraging learners to focus on the words, the teacher activates
their left hemispheres and deactivates their right ones.

This is most unfortunate, because the right hemispfere learns 1.600 times
faster than the left one. <

So, does the very process of teaching language work against the learners
learning language? The answer is “yes"”, if the process of teaching activates
only the left hemisphere of the brain.

Learner’s Expectations

Your learners expect you to teach.

Their assumption is, “If our teacher works hard, wewilllearn”! Their
assumption is that you will focus on the wrappers and analyse andexplain and
teach all the words, in every text and coursebook lesson.

Learner’s Needs: How Learners Really Learn

However, what the learners need is usually very different from w'hat they
expect.

What they need for the way they really learn is an enormous amount of
exposure to an enormous amount of language. That is the opposite of the
coursebook’s minute and detailed work on a very small amount of language.

Remember, the learners learned 10,000 institutionalised utterances when
taught only 3,000 of them. Learners can learn much more than they are taught.
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Therefore a volume of exposure, a breadth of exposure to language is
much more effective than depth of exposure or analysis.

How to Teach in the Way They Learn

a. Don’t Read the Text

One way is to give learners insufficient time to read any text, but just
enought time to skim it rapidly for information. Ask them two “questions”
and your learners then skim for the answers, e.g. “What were the names of two
of Charlie Chaplin’s wives?” That way they’ll skim a whole text on Charlie
Chaplin’s life, taking in globally a lot more than just the two names. They will
also not worry about the many words they don’t know.

b. Don’t Listen to the Text

Likewise, give your learners only two “questions” when they are about
to listen. Again, they will listen for meaning and information, taking in much
more in the process.

c. Don’t do the Exercises

It is not worth doing the exercises in the coursebook or workbook.
Doing exercises is the equivalent of too many “trees”, i.e. too close and
detailed left hemisphere focus resulting in an inability to see the wood. It is
slow and very ineffective. It has a negative effect on the rate of learning. It’s
much better to present a second or third text for rapid listening or reading (see
a. and b.) in which the new lexical items appear asain (see 3 contexts below in
f.).

d. Don’t Simplify

The way learners really learn requires no simplification of language or
text, no sense of progressive steps from simple to complex, no concessions to
ideas of levels. All the activities in a., b., c., d., and e. in thise article are best
done with authentic texts at native - speaker level. The human brain works
best when presented with the “real thing” right from the beginning, i.e. you
make all the language available from Day One.

e. Read Aloud Meaningfully

Remember, only 7% of communication is the words alone. The
remaining 93% is a combination of the way the words are pronoueed along
with body and facial gestures. Your learners are already experts at the 93%.
Even total beginners in a foreign language are already experts at the 93% of
communication in that language. Therefore, you should read aloud any text
rapidly and expressively, using your voice and body and face to experience the
meaning yourself. Then your learners will “experience” the text themselves, and
will not need teaching of the vocabulary and grammar.

It is much, much more effective for you to fill a lesson with...
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f. Awareness-Raising Activities

At the same time as speeding up and increasing the amount of language
content your learners encounter, you need to help them look at the words, to
help them be aware of the process, the language. For instance, encourage them
to look for chunks or clumps of language, i.e. the polywords, collocations,
institutionalised utterances, and to collect them.

i) Three Contexts Experience

Research shows that when learners meet a word or phrase or piece of
grammar in three different contexts, they understand it with no need for,
translation or explanation (i.e. w'ith no need for a teacher to teach it).
Therefore, to find texts where the same lexical item occurs 3 or more times is
the most natural way to enable your learners to learn that item (if they are
ready to learn it).This is what happens w'hen learners read Marvel-type comics.
In the adventures of Batman, for instance, they meet a new word in the first
context and they don’t panic, they register it in their memory and. absorb some
information about it. The second context adds to the information and narrows
down the meaning. The third context comfirms their correct unconscious ideas
of the meaning, and eliminates incorrect ideas. The new word is learned.
"Holy sniffing, Batman, don’t descend into the sewer!”

"Fear not, Robin, if our quarry is a rat we will pursue him to his sewer
home”.

"But in that stink, how will w'e sniff him out?”

“Each evil creature leaves his own trail, Robin. Even in the sewers he
will be distinktive”.

Unconsciously the learner associates the new w'ord, “sewer”, first with
sniff and negativity, then with fear, rat. home, then with somewhere a non-
smell trail can be followed. The newlword is experienced and nominalised
enough to narrate it pretty accurately. Each subsequent encounter with the
new word will confirm and define it more precisely. It will also build up the
collocations, e.g. “sewer rat”, “down/ descend into the sewer”.

ii) Collectins “Experience” "Nominalise".

Some teachers teach grammar by awareness only. They point to one
example in a text. e.g. “He had counted on it” (the past perfect) and ask the
learners simply to find other examples of the same structure in that text.

That is w'hole-brain “experience” and “nominalisation” and “3
contexts”. Your learners don’t need to have a grammar explanation, a rule or
a pattern explained. They will automatically seek to understand the meaning
and usage of the new structure in context. Let them write dowrn the 3 or more
sentences the new structure occurs in, and they are then building their
awareness towards being able to use the structure to “narrate” (and much later
“explain™).

iii j Lexical Items on “Cards” (Narration).

You can extract useful lexical items from the texts your learners have
encountered (however rapidly and “superficially”), and consequently can raise
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their awareness of them by writing the items down on a piece of paper they can
all see.

When your learners have a conversation on a new lesson topic they can
use those items in their conversation wherever possible, of they so wish. There
is no pressure, only awareness.

Again, those items don’t need to be taught in any way. If your learners
are not ready to use them, they won’t. If they ask you to explain, don't.

ivl No Explanations Necessary.

In learning their first language your learners didn’t need to explain any
language items. To pass exams in the new language they don’t need to explain
the language. Therefore, to receive or give explanations is unnecessary for your
learners.

If your teaching has, up to now, been based on explanations of
vocabulary or grammar, please perceive now that explanations are not only
unnecessary, but slow your learners down, and prevent them from learning
(“Resource” Ne 1. 1995).

Check up for comprehension:

1. How is language not learned?

. How many lexical items are there?

. What is unique to each language?

Is there correlation between the teaching and the learning?
When does the learner’s bram learn the item?

. Is a new word item always meaningful to all the learners?

. Is it possible to nominalise without the experience?

. The learner can’t narrate without nominalising, can he?

. What is the role of the teacher in learning the words?
10.What does the brain’s left hemisphere do?

11.What does the brain’s right hemisphere do?

12. What is the way to teach a language in the way learners learn9
14. When don’t learners need any translation or explanation?

©CONOODWN

TEXT 4. LATERAL THINKING

When a problem comes up, many people practise ‘Lateral Thinking".
You’ll see them frown, then smile and possibly laugh. For instance, here’s a
problem “shall | go to the party, or do my homework?” There are many
arguments on both sides and you can’t resolve your dilemma... so, use "lateral
thinking’, for example ask yourself “what would a cat do? What would a dog
do?” Perhaps you see the cat slinking off to the party and the dog doggedly
doing the homework. In those images you may well find your own decision.

For example, think of a problem you have. State it clearly, e.g. by
writing it down. Now look at these two photos. There’sa New Yorker playing
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at being Father Christmas, and another one dressed as the Statue of Liberty.
Ask yourself what and in what ways each of them would do in your situation.
Ask yourself in what ways your problem resembles the man and in what wavs
your problem resembles the statue.

Lateral Listening

To aid your concentration and understanding build a lateral image while
you listen, for example how would either the FatheriChristmas or Statue of
Liberty be affected by listening to what you are listening to.

Lateral Reading

You can use the two photos while reading, asking yourself how would
they read and understand it. Or you can ask how each point you read is either
‘a cat point' or’a dog’s point? Try creating your own lateral ideas.

0]

Why ‘Lateral’?

The question has two parts. ‘Lateral’ means ‘of a side'. Lateral thinking
as you have seen above, is thinking to a different side, in a different direction,
unlimited by the situation.

The second part of the question is “Why use lateral thinking?”

Lateral thinking uses both sides of the brain. The right hemisphere of the
brain is creative, intuitive and random, the left one is logical, rational and
analytical.

When you have a problem and “can’t find a solution”, the left
hemisphere of your brain has probably analysed the problem and got stuck in
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the left-brain processes, by using lateral thinking, you open the problem up to
your whole brain. You attract the analogical powers of the right hemisphere of
the brain. If it seems random, that’s because it is random. It's very craziness is
what makes it a whole-brain process.

Lateral Speaking

You may have met lateral speakers. They bring in a seemingly irrelevant
or challenging example, yet the example has some unexpected wisdom.or
unexpected insight. Just thinking of the strange example frees up new ways of
thinking. Those who use Zen thinking make this into a philosophy. Surrealists
make it into an art form. Try it, let your mind be free and open, and while you
speak, allow yourself to express the seemingly random thoughts and images
that occur to you.

You can introduce such unexpected ideas by saying “This may or may
not be helpful, but I just thought...”. This thought may open things up...”.
Such unusual ideas can make lively titles for your speeches or talks.

Lateral Writing

Crearly when you write formal essays or compositions or reports, your
readers expect logical, connected prose. In poems, however, seemingly
unconnected images can interact interestingly.

The extra power of a poem can be added to your prose by you allowing
yourselfto have ‘original’ ideas and ‘new'S5images.

For example, to create an eyecatching, snappy title for an essay or
composition often requires a piece of lateral, thinking. “The future of oil as a
world fuel” doesn’t catch the interest, whereas “Is oil burnt out?” does. Even
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more lateral is “Our future fried in 0il?" where the petroleum oil and cooking
oil ambiquity is exploited.

Now, you try creating several lateral titles for “The future of oil as a
world fuel" using the Father Christmas and Statue of Liberty images. Write
your titles down. Now, look at them and plan how your essay or composition
could develop from there.

You may find yourself continuing to develop that lateral thought
through the whole essay. Your writing then becomes whole-brain writing with
images which interest and stimulate your readers.

“How far should | go?”

If your formal essay becomes analogical poetry, it will fail to achieve a
good mark. So where should you ‘draw the line’? One answer is to take your
essay topic and write a totally lateral ‘poem’ for a few minutes to begin with.
7'hen be analytical and logical. You will find the lateral thinking feeds and
nourishes the analytical, logical thinking. You will find you work faster and
more fluently and effectively. Why? Because you are respecting and using both
sides of your brain, and you are therefore using the whole of your brain
(“Sure” Ne 4 January 1996. p. 8-9).

Note: Zen is a Japanese form of Buddahism that emphasizes the
importance of controlling or concentrating the mind more than learning from
religious books.

Check up for comprehesion:

1 Can you give any explanation to “lateral thinking” after having read the
first paragraph?

2. Do you agree with the definition given below: “Lateral thinking is a way of
solving problems by considering a range of ideas that may not seen logical or
relevent at first"?

3. Does building a lateral image aid our concentration and underslending
while we listen?

4. How does lateral thinking proceed in the brain?

5. If you let your mind be free and open will you be able to grasp new ways of
thinking and become lateral speakers?

6. What is the difference between writing formal essays or compositions and
poems?

7. How may we create the titles for our papers or reports?

8. What is the advantage of using both sides of our brain when writing an
essay?
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TEXTS5 THE EMOTIONAL POWER OF WORDS

Reading, Writing, Listening, Speaking.
Do you want to be ‘with it', part of the ‘in crowd’ Then "tune in' to the
power of prepositions.

The prepositions ‘in, on, up. with, over’ have positive connotations.
They translate as ‘me’/ ‘us’.

But the prepositions ‘out. off. down, under' are usually negative. They
translate as ‘them’.

When you meet a new phrasal verb, be aware of the emotional power of
the preposition. That will help you with guessing the meaning in context.

Likewise one person says to you “Come with me to the cinema", another
says “Go with me to the cinema”. The word ‘come' is more positive, more
friendly. It means the person has already projected himself or herself to the
cinema in his or her mind and is inviting you to join them.

In the same way ‘this' is more positive, more ‘me’ ‘us', than ‘that'
Usually, when we compare two things the one we prefer is ‘this’, the one we
like less is ‘that’ and the distance seems not to be relevant.

If you w'ere taught ‘this’ means ‘here’, ‘that' means ‘there’, the distance is
not always physical, but can be emotional. | feel more distant from that thing 1
don't like, than from this thing | do like.

Consider once more ‘some’and ‘any’. In most other lamguages there is
only one word. In English there are two. Why? Because we have a subtlety of
expectation in English.

If I say “Can you lend me some money?” I’'m expecting you to say “yes"
because we are friends. If | say “Can you lend me any money?" I'm setting
myselfup for you to say “no” even if | know you’ve got lots of money.

In fact ‘some' refers to a small number, w'hile ‘any’ refers to all or none.
English native speakers say any of these sentences as correct, even if your
grammar books say some of them are wrong.

Do you like some pop videos? (a number).
Do you like any pop videos? (all or none).
I like some pop videos (a number).

1like any pop videos (all).

I don’t like some pop videos (a number).
1don’t like any pop videos (none).

o s wNp

Therefere if | go into a shop and ask “have you got some eggs?” It’s an
eggs shop, or a grocer’s shop, where | expect the answer “yes”. But if | go into
a shop and ask “Have you got any eggs?” It’s a shop where | don’t expect the
answer “yes”, e.g. a garage shop. A few UK garages sell eggs. Most don't.
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Words are not facts. They have emotional loading. In English we have
more synonyms than any other language. We also have more monosyllabic
words than any other language. To the English ear the monosyllables have
more force, are stronger words. Their polysyllabic synonyms are more formal
and cold.

Compare:

love-» affection
hate-» odium
late-» tardy
good-» beneficial
bad-» detrimental

Be aware, then, that style in the English that you read, write, hear or say
depends a lot on whether you use strong, short words, or longer, more formal
ones.

You have a choice when you use English, between the Latin-based
words and the Saxon-based ones.

Compare:

nice things-» beautiful objects
strike - » industrial action
smell -» odour/ perfume

Here's the committee report on poor Mrs Gatting. Feel how
unemotionally it reports in Latin terminology what she said and the equivalent
below in good strong Saxon words.

“The members assembled at Mr Gatting’s residence. Mrs Gatting stated
that the society should Find an alternative location for its meetings, or
recompense her for the use of her front room™".

“She said the alcoholic refreshments that Mr Gatting served them could
have purchased her a mink coat and an indoor swimming-pool instead of
filling her house with inebriates every second Tuesday. She then departed".

“Why do you always have to meet in my house? Why can't you find
another place? Or pay me. The drinks my husbhand gives you could have bought
me a mink coat or a sw'imming-pool by now. Instead my house is filled with
drunks. Em going”.

In effect, we ‘translate' from Saxon English into Latin English to make
what we write or say more formal, more objective and more precise. In doing
so we remove much of the emotional power.
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Conversely, as we become more passionate, more emotional, we
unconsciously or consciously select more Saxon words to give what we say or
write more power and intensity.

Look through one or more articles in this issue of Sure!, and notice the
emotional power of the prepositions, of ‘come’” and ‘go’, of ‘this' and ‘that’,
and of the Saxon compared with the Latin words.

Observe especially what people say. quoted in the articles (such as in
interviews). Are they trying to be precise and formal (Latin) or direct and
informal (Saxon)?

If you like, change the style by reexpressing (write or say it) Saxon
sentences into latin, or Latin sentences into Saxon (“Sure”. December 1995.
p. 6-7).

Check up for comprehension:

1. Can the prepositions have any emotional power?

2. What distance do ‘this’ and ‘that’ mean?

3. What number do ‘some’ and ‘anv'refer t0"7 Give the examples illustrating
their emotional loading.

4. Can you explain the difference between monosylables and their polysyllabic
synonyms?

5. What should vou be aware using strong, short words or longer, more
formal ones?

6. How does the committee report quoted in the text sound in Latin
terminology and in good strong Saxon words?

7. In what-ease do we select more Saxon-based words, when we are trying to
be precise and formal or direct ar.d informal?

TEXT6. IT'S NOT WHAT YOU SAY,BUT HOW YOU SAY IT

Making the right impression in different cultures is not difficult, it’s just as
hard as learning a new language. A little mistake can put you in embarrassment.
So as Bruce Martin writes: “keep sentences short and simple, but avoid
oversimplifying .

Ralph Waldo Emerson’s view 150 years ago that “no man should travel
until he has learned the language of the country he visits” is reflected in the
boom of language learning for business in the other person's language.

But unless you can really cope in a language, it may be best to save itfor
social chat. A little learning is dangerous although a few phrases, say, in
Swedish, Hungarian or Russian are always appreciated.

Much more important, the psychologists say, is your “non-verbal
behaviour” or body language. This must take into account different notions of
politeness, manners and social rituals. Actions speak louder than words. Saying
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the wrong things, eye contact, hand gestures, touching, bowing, using first
names, how you eat and drink can be a minefieldfor the unwary.

“A little learning is dangerous, although a few phrases, say, in Swedish,
Hungarian or Russian are always appreciated.”

You first need to know whether you are dealing with people from the so
called "low-context” cultures, such as North America, Britain. Sweden.
Switzerland or Germany, who spell things out verbally, or *“high context”
cultures such as France, Japan. Spain, Greece, Saudi Arabia, China and South
Korea, who communicate by nuance and implication and are less dependent
on the spoken word. For example, the Swiss and Germans like to lay their
cards on the table. Talking to a Frenchman or a Spaniard,what is unsaid is
often more important. Low context folk should try to be more explicit.

YiT

The handshake is probably the most common form of greeeting in the
world, except in Japan. But even this simple gesture is fraught with
complications. The British handshake is firm but used sparingly; in Italy and
France - where handshaking is something of a national pastime - a gentler,
kinder grip may stand you in good stead.

In Germany and Denmark you should nod your head when you shake
hands as a gesture of respect. Somebody who does not know' this may
misinterpret it as aggression. People in Mediterranean countries sometimes tilt
their head back w'hen they shake hands. Northerners may take this for
arrogance. Anglo-Saxons learn to look people in the eye. This is sometime
misinterpreted as aggressive or challenging behaviour by Orientals, for whom
only an occasional glance into the other person's face is considered polite.
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Unless you really know what you are doing, close bodily greetings are
best avoided. Kissing has many pitfalls - unless you are fortunate enough to be
coached by a French general. You need to know which cheek to start with.
The British start with the right cheek. In Belgium you start with the left cheek:
left, right, left. The-French generally kiss twice: left, right. In some Middle
East countries they Kkiss three or even four times: men kiss men. women Kiss
women. In Saudi Arabia greeting are particularly elaborate: after shaking
hands a Saudi is likely to kiss you on both cheeks and then take your hand in
his as a gesture ofkinship.

“Actions speak louder than words. Saying the wrong things, eye contact,
hand gestures, touching, bowing, using first names, how you eat and drink can be
a minefield for the unwary”.

The way other cultures like to pul people at their ease can be confusing.
The American use of first names as a form of instant friendship does not
always go dowm well in countries such as Germany, or even Britain. The
British and Americans share at least one thing: they like to break the ice with a
joke, which means sometimes being tought asflippant.

Visiting cards should never be shoved into the pocket. Receive them with
both hands: read, learn and imvardly digest the name and pecking order, and
lay them out reverently on the table in front of you.

People do business with whom they feel comfortable. It comes down to
sincerity and spontaneous good manners. If you are not sure how to be polite
in someone else's culture, then at least be polite in your own.

English is accepted as a “lingua franca” for business travellers in most
parts of the world. But obliging people to speak it when they are not
completely fluent can lead to serious misunderstanding.

A good compromise is for both sides to speak their own language, which
may bring a dialectical, ifnot an entirely cultural, meeting of minds.
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“You have to be very careful about humour on formal occasions”, said
Peter Pooiev, a deputy director-general at the European Commission in
Brussels. “If you make an after-dinner speech in the UK, you’ll be criticised if
you don’t make ajoke: in France you’ll be criticised ifyou do.”

“It can be quite disconcerting with simultaneous translation. You’ll
make a witty remark and those people listening in English laugh; then the
French and Italian laugh; then there is pause because the Dutch and the
Germans are waiting for the verb at the end of the sentence before they get it.”

Everything can depend on the skill of the interpreter. Confusion
generated by faulty translation is less hilarious. Experts recommend that both
parlies in a negotiation bring their own people to interpret for important
discussions. It is convenient, but dangerous, to rely on the home side’s
interpreter, who may unconsciously represent the interest of his or her
employer.

Keep sentences short and simple, but avoid oversimplifying and pause
frequently. Avoid vague and imprecise expressions; use visual aids; look at the
person with whom you are dealing - not the interpreter; look out for signs of
confusion: and keep eye contact when culturally appropriate. Finally note that
in the Far East it is not much “read my lips” as “read my mind”.

GLOSSARY
¢ Shoved: put ¢ cope: manage ¢ fraught with: full of « go down well:

considered « lingua franca: international language * minefield: full of hidden
dangers « pecking order: social status e pitfalls: dangers ¢ sparingly: rarely e
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stand you in good stead: put you in a good position e tilt: bend ¢ unwary: not
attentive (“Sure" Ne 7, April 1996, p. 24-25).

Check up for comprehension:

1. What is a key to succ.es in doing business? Do you agree with the quotation
given in the first paragraph?

2. What is more appreciated by business travellers-good knowledge of one
foreign language or a little learning of several languages?

3. How do psychologists unterpret the notion of “non-verbal behaviour” in
low and high-context cultures?

4. W'hat does the handshake presuppose in different cultures?

5. Why should close bodily greetings be avoided unless you really know the
customs and traditions of a country?

6. Do the British and Americans share any notions of politeness, manners and
social rituals?

7. What is a good compromise for business travellers who are not completely
fluent in English?

8. What recommendations must be taken into account when interpreting for
important discussions?

TEXT 7. ORGANISING YOUR MIND

Your Time Line
Writing and Thinking

What you know' best, is your own life, your life in all its aspects-your
real life, your imaginative life and the life of your day dreams.

So, when organising your mind, use your life.

Draw a horizontal line.

Put important dates in your life on the line.
78 83 85 87 90 93 95 96 2000

For example, “I was born in 1978. | went to my first school in 1983. |
met my best friend in 1985. | went abroad for the first time in 1989. In 1990 |
changed school. In 1993 we moved house. In 1995 | will sit my exams and. 1
hope, go to college. In 2000 | wilf leave college A

Now you have a very useful tool - a time line - to practise your English,
for example, the present perfect: “I have been living in my tow’n since 1978. 1
have been a school pupil for thirteen years. | have holidayed in one foreign
country'. Or the past perfect: “Before | went to my present school | had been
a pupil in my previous school for six years.”
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You can use your time line to practise any grammar that needs revision
and consolidation, and because all your examples are true and about yourself,
your revision is very personal, memorable, and effective, and every example
practises conversation about yourself.

Possible Futures

Drow a point ¢
From that point draw lines going in many directions, like the spokes ofa
wheel.

If that point is your present, all those lines are your possible futures.
You can write a different modal on each line, e.g. can, could.

Then create true sentences about you using each modal, e.g. ™I can fulfil
my career hopes in several different ways”, “l could go into the fashion
industry but I'm not sure | like the changeability”. “lI may decide to specialise
in classic clothes which don't change fashion so often” etc..

You are therefore writing your autobiography using the grammar items
you want to master!

Reading and Listening

You can also use your time line and possible futures when you are
reading and listening. When you encounter a sentence or phrase you find
difficult, express it as an item on your time line, or in possible futures. Then you
make it personal, accessible, more meaningful and memorable to you.

For example, you read or hear the future perfect continuous “will have
been ...ing”, so you put it on your time line “By the time | am twenty. | will
have been studying English for eight years”, or in possible futures “l will
probably have been w'orking in the fashion industry for two years before 1will
be able to specialise in classic clothes”.
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The Imaginary House

Imagine a house you would like to live in - your dream house. This
house will be your 'memory houses Imagine walking around outside and
inside that house. You can have music or other beautiful sounds in your
memory house.

Imagine the room you would like best as your memory centre.

Imagine putting up shelves in that room for storing your memory.

Put labels, using both words or pictures on the shelves and put
interesting, memorable things next to the labels, for example “Irregular Verbs"
as a label, could have a favourite of yours next to it. Imagine appropriate
different containers for the different items you want to remember. Perhaps you
will put the irregular verbs on different coloured cards in a lovely green woven
basket.

Place each item. e.g. each irregular verb in a different place in the
container. Say it aloud in your head as you do so.

You will then find that you have made your memory visual, audial and
kinesthetic, vivid and personal, and entirely under your control.

You can place any items for any subject there. Then, any time you want
you can go into your memory house and see and feel yourself finding the items
you need easily, quickly, efficient!)land pleasurably.
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You High Tech Memory House

Remember, loo. that you can make

connections on your memory
shelves, e.g. putting picture cards with
phrasal verbs, connecting them by
colourful threads to contexts or topics.

You can store the same memory in
various different containers so it is in
several different classifications.

You can store whole charts and
maps and diagrams.

You can store tapes you can play,
e.g. to remember wuseful idioms or
quotations.

You can store whole compositions
you have written, e.g. stored as
multimedia performances with music
playing while the text scrolls on a
colourful screen.

You can umagine a CD Rom player
and an Internet access in your memory
houses so that you can programme in any
item you want, and code it and cross
reference it for easy access.

While Learning

While in the classroom or lecture room you can be storing in your
memory house the new' items you learn as you learn them.

Clearly it helps to have different areas of shelves for different subjects
and topics.

Many people use their own memory house as a very useful aid to
revision and for reference during exams.

You can, for instance, be sitting on a train, and in your imagination you
are rapidly and efficiently going through your memory shelves reinforcing and
consolidating your knowledge (“Sure'”Ne4, January 1996. p. 10-11).

Check up for comprehension:

1 Why is using time line of your real life effective for practising English

grammar?
2. Write some examples about yourself according to your time line and make
sure ifthey are helpful in revision and consolidation of grammar.
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3. Do you like the idea of a wheel as a tool of speaking about your possible
futures”? Create some true sentences using modals can, could, may.
4. Can we use our lime line or possiblefutures when reading or listening?
5. Do you understand the structure of so-called “memory house” ? What arc
the shelves for in its central room?
6. Compare your memory house and computer's memory using the below
headings:
Different classifications
Multi - media performances
CD Rom player
Internet access

7. Why does the author use adjectives that follow: memorable, effective,
personal, visual, audial, vivid, colourful and even kinesthetic?

8. Do you agree with the statement: “Organising our Mind is a very useful aid
to revision and for reference during exams” ?

TEXT 8. COMPARING MALE AND FEMALE BRAINS
Have you ever wondered if the male and female brains are built differently?

The scintists are only recently measuring the differences, and coming to
some early conclusions. Men and women are basically the same. There is only
one gene that makes a male. That gene can, however, affect a lot of features,
not least in the brain.

Female brains are better at remembering words than faces. Male brains
are better at remembering faces than words. Female brains are in fact all
round better with words.

Females can speak faster than

males and females process
verbal information faster than
males.

Females are more in touch
with and have better access to their
emotions than males. Male brains
are worse at remembering.

With these measurable
differences in skills go measurable
differences in the structure of the
brains.
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few minor changes in our lives. “Lift off' takes a tremendous effort, but once
we break out of the gravity pull, our freedom takes on a whole new7dimension.

Like any natural force, gravity pull can work with us or against us. The
gravity pull of some of our habits may currently be keeping us from going
where we want to go. But it is also gravity pull that keeps our world together,
that keeps the planets in their orbits and our universe in order. It is a powerful
force, and if we use it effectively, we can use the gravity pull of habit to create
the cohesiveness and order necessary to establish effectiveness in our lives.

“Habits” Defined

For our purposes, we will define a habit as the intersection of knowledge,
skill, and desire.

EFFECTIVE HABITS
INTERNALIZED PRINCIPLES AND PATTERNS OF BEHAVIOR

Knowledge is the theoretical paradigm, the what to do and the why. Skill
is the how to do. And desire is the motivation, the want to do. In order to make
something a habit in our lives, we have to have all three.

I may be ineffective in my interactions with my work associates, my
spouse, or my children because | constantly tell them what I think, but | never
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really listen to them. Unless | search out correct princeples of human
interaction, 1 may not even know | need to listen.

Even if | do know that in order to interact effectively with others I really
need to listen to them, | may not have the skill. 1 may not know how to really
listen deeply to another human being.

But knowing I need to listen and knowing how to listen is not enough.
Unless 1want to listen, unless | have the desire, it won’t be a habit in my life.
Creating a habit requires work in all three dimensions.

The bring/seeing change is a process - being changing seeing, which in
turn changes being, and so forth, as we move in an upward spiral of growth.
By working on knowledge, skill, and desire, we can break through to new
levels of personal and interpersonal effectiveness as we break with old
paradigms that may have been a source of pseudo-security for years.

It’s sometimes a painful process. It’s a change that has to be motivated
by a higher purpose, by the willingness to subordinate what you want now for
what you want later. But this process produces happiness, “the object and
design of our existence”. Happiness can be defined, in part at least, as the fruit
of the desire and ability to sacrifice what we want now for what we want
eventually.

The Maturity Continuum

The seven habits are not a set of separate or piecemeal psych-up
formulas. In harmony with the natural laws of growth, they provide an
incremental, sequential, highly integrated approach to the development of
personal and interpersonal effectiveness, they move us progressively on a
Maturity Continuum from dependence to independence to interdependence.

We each begin life as an infant, totally dependent on others. We are
directed, nurtured, and sustained by others. Without this nurturing, we would
only live for a few hours or a few days at the most.

Then gradually, over the ensuing months and years, we become more
and more independent - physically, mentally, emotionally, and financially -
until eventually we can essentially take care of ourselves, becoming inner-
directed and self-reliant.

As we continue to grow and mature, we become increasingly aware that
all of nature is interdependent, that there is an ecological system that governs
nature, including society. We further discover that the higher reaches of our
nature have to do with our relationships with others - that human life also is
interdependent.

Our growth from infancy to adulthood is in accordance with natural
law. And there are many dimensions to growth. Reaching our full physical
maturity, for example, does not necessarily assure us of simultaneous
emotional or mental maturity. On the other hand, a person’s physical
dependence does not mean that he or she is mentally or emotionally immature.
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On the maturity continuum, dependence is the paradigm of you - you
take care of me; you didn't come through; | blame you for the results.

Independence is the paradigm of | - | can do it; / am responsible: / am
self-reliant: / can choose.

Interdependence is the paradigm of we - we can do it; we can cooperate;
we can combine our talents and abilities and create something greater
together.

Dependent people need others to get what they want. Independent
people can get wtat they want through their own effort. Interdependent people
combine their own efforts with the efforts of others to achieve their greatest
success.

If | were physically dependent - paralyzed or disabled or limited in some
physical way - | would need you to help me. If | were emotionally dependent,
my sense of worth and security would come from your opinion of me. If you
didn't like me. it could be devastating. If | were intellectually dependent. |
would count on you to do my thinking for me. to think through the issues and
problems of my life.

If | were independent, physically. | could pretty well make it on my own.
Mentally. 1 could think my own thoughts, | could move from one level of
abstraction to another. I could think creatively and analytically and organize
and express my thoughts in understandable ways. Emotionally. | would be
validated from within. | would be inner directed. My sense of worth would not
be a function of being like or treated well.

It's easy to see that independence is much more mature than
dependence. Independence is a major achievement in and of itself. But
independence is not supreme.

Nevertheless, the current social paradigm enthrones independence. It is
the avowed goal of many individuals and social movements. Most of the self-
improvement material puts independence on a pedestal, as though
communication, teamwork, and cooperation were lesser values.

But much of our current emphasis on independence is a reaction to
dependence - to having others control us, define us, use us, and manipulate us.

The little underrstood concept of interdependence appears to many to
smack of dependence, and therefore, we find people, often for selfish reasons,
leaving their marriages, abandoning their children, and forsaking all kinds of
social responsibility - all in the name of independence.

The kind of reaction that results in people “throwing off their shackles",
becoming “liberated”, “asserting themselves”, and “doing their own thing”
often reveals more fundamental dependencies that cannot be run away from
because they are internal rather than external - dependencies such as letting
the weaknesses of other people ruin our emotional lives or victimized by
people and events out of our control.

Of course, we may need to changes our circumstances. But the
dependence problem is a personal maturity issue that has little to do with
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circumstances. Even with better circumstances, immaturity and dependence
often persist.

True independence of character empowers us to act rather than be acted
upon. It frees us from our dependence on circumstances and other people and
isa worthy, liberating goal. But it is not the ultimate goal in effective living.

Independent thinking alone is not suited to interdependent reality.
Independent people who do not have the maturity to think and act
interdependently may be good individual producers, but they won't be good
leaders or team players. They’re not coming from the paradigm of
independence necessary to succeed in marriage, family, or organizational
reality.

Life is. by nature, highly interdependent. To try achieve maximum
effectiveness through independence is like trying to play tennis with a golf club
- the tool is not suited to the reality.

Interdependence is a far more mature, more advanced concept. If | am
physically interdependent, I am self-reliant and capable, but | also realize that
you and | working together can accomplish far more than, even at my best. |
could accomplish alone. If I am emotionally interdependent. | derive a great
sense of worth within myself, but | also recognize the need for love, for giving,
and for receiving love from others. If | am intelectually interdependent. |
realize that | need the best thinking of other people to join with my own.

As an interdependent person, | have the opportunity to share myself
deeply, meaningfully, with others, and | have access to the vast resources and
potential of other human beings.

-Interdependence is a choice only independent people can make.
Dependent people cannot choose to become interdependent. They don't have
the character to do it; they don't own enough of themselves.

That’s why Habits 1. 2. and 3 in the following chapters deal with self-
mastery. They move a person from dependence to independence. They are the
“Private Victories”, the essence of character growth. Private victories precede
public victories. You can’t invert that process anymore than you can harvest a
crop before you plant it. It’s inside-out.

As you become truly independent, you have foundation for effective
interdependence. You have the character base from which you can effectively
work on the more personality-oriented “Public Victories” of teamwork,
cooperation, and communication in Habits 4, 5, and 6.

That does not mean you have to be perfect in Habits 1, 2, and 3 before
working on Habits 4, 5, and 6. Understanding the sequence will help you
manage growth more effectively, but I’'m not suggesting that you put yourself
in isolation for several years until you fully develop Habits 1, 2. and 3.

As part of an interdependent world, you have to realate to that world
every day. But the acute problems of that world can easily obscure the chronic
character causes. Understanding how' what you are impacts every

37



interdependent interaction will help you to focus your efforts sequentially, in
harmony with the natural laws of growth.

Habit 7 is the habit of renewal - a regular, balanced renewal of the four
basic dimensions of life. It circles and embodies all the other habits. It is the
habit of continuous improvement that creates the upward spiral of growth
that lifts you to new levels of understanding and living each of the habits as
you come around to them on a progressively higher plane.

The diagram on the next page is a visual representation of the sequence
and the interdependence of the Seven Habits, and will be used throughout this
book as we explore both the; sequential relationship between the habits and
also their synerge - how, in relating to each other, they create bold new forms
of each other that add even more to their value. Each concept or habit will be
highlighted as it is introduced.

Effectiveness Defined

The Seven Habits are habits of effectiveness. Because they are based on
principles, they bring the maximum long-term beneficial results possible. They
become the basis of a person’s character, creating an empowering center of
correct maps from which an individual can effectively solve problems,
maximize opportunities, and continually learn and integrate other principles in
an upward spiral of growth.

They are also habits of effectiveness because they are based on a
paradigm of effectiveness that is in harmony with a natural law-, a principle |
call the “P/PC Balance", which many people break themselves against. This
principle can be easily understood by remembering Aesop’s fable of the goose
and the golden egg.

This fable is the story of a poor farmer who one daydiscovers in the nest
of his pet goose a glittering golden egg. At fist, he thinks it must be some kind
of trick. But as he starts to throw the egg. aside, he has second thoughts and
takes it in to be appraised instead.

The egg is pure gold- The farmer can’t believe his good fortune. He
becomes even more incredulous the following day when the experience is
repeated. Day after day, he awakens to rush to the nest and find another
golden egg. He becomes fabulously wealthy; it all seems too good to be .true.

But with his increasing wealth comes greed and impatience. Unable to
wait day after day for the golden eggs, the farmer decides he will kill the goose
and get them all at once. But when he opens the goose, he finds it empty.
There are no golden eggs - and now there is no way to get any more. The
farmer has destroyed the goose that produced them.

1suggest that withing this fable is a natural law. a principle - the basic
definition of effectiveness. Most people see effectiveness from the golden egg
paradigm: the more you produce, the more you do, the more effective you are.
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But as the story show’s, true effectiveness is a function of two things:
what is produced (the golden eggs) and the producing asset or capacity to
produce (the goose).

If you adopt a pattern of life that focuses on golden eggs and neglects
the goose, you will soon be without the asset that produces golden eggs. On
the other hand, if you take care of the goose with no aim toward the golden
eggs, you soon w'on’t have the wherewithal to feed yourself or the goose.

Effectiveness lies in the balance - what | call the P/PC Balance. P stands
for production of desired results, the golden eggs. PC stands for production
capability. the ability or asset that produces the golden eggs.

Three Kinds of Assets

Basically, there are tree kinds of assets: physical, financial, and human.
Let’s look at each one in turn.

A few years ago, 1purchased a physical asset - a power lawnmower. |
used it over and over again without doing anything to maintain it. The mower
worked well for two seasons, but then it began to break dowrn. When | tried to
revive it with service and sharpening, | discovered the engine had lost over half
its original power capacity. It was essentially W'orthless.

Had I invested in PC - in preserving and maintaining the asset - | w'ould
still be enjoying its P - the mow'ed lawn. As it wras, | had to spend far more
time and money replacing the mower than | ever would have spent, had |
maintained it. It simply w'asn’t effective.

In our quest for short-term returns, or results, we often ruin a prized
physical asset - a car. a computer, a washer or dryer, even our body or our



environment. Keeping P and PC in balance makes a tremendous difference in
the effective use of physical assets.

It also powerfully impacts the effective use offinancial assets. How often
do people confuse principal with interest? Have you ever invaded principal to
increase your standard of living to get more golden eggs'.” The decreasing
principal has decreasing power to produce interest or income. And the
dwindling capital becomes smaller and until it no longer supplies even basic
needs. 7

Our most important financial asset is own capacity to earn. If we don't
continually invest in improving our own PC. we severely limit our options.
We're locked into our present situation, running scared of our corporation or
our boss's opinion of us. economically dependent and defensive. Again, it
simply isn't effective.

In the human area, the P/PC Balance is equally fundamental, but even
more important, because people control physical and financial assets.

When two in a marriage are more concerned about getting, the golden
eggs, the benefits, than they are in preserving the relationship that makes them
possible, they become insensitive and inconsiderate, neglecting the little
kindnesses and courtesies so important to a deep relationship. They begin to
use control levers to manipulate each other, to focus on their own needs, to
justify their own position and look for evidence to show the wrongness of the
other person. The love, the richness, the softness and spontaneity begin to
deteriorate. The goose gets sicker day by day.

And what about a parent's relationship with a child? When children are
little, they are very dependent, very vulnerable. It becomes so easy to neglect
the PC work - the training, the communicating, the relating, the listening. It's
easy to take advantage, to manipulate, to get what you want the way you want
it - right now! You're bigger, you're smarter, and you're right! So why not just
tell them what to do? If necessery, yell at them, intimidate them, insist on your
way.

Or you can indulge them. You can go for the golden egg of popularity,
of pleasing them, giving them their way all the time. Then they grow up any
internal sense of standards or expectations, without a personal commitment to
being disciplined or responsible.

Either way - authoritarian or permissive - you have the golden egg
mentality. You want to have your way or you want to be liked. But what
happens, meantime, to the goose? What sense of responsibility, of self-
discipline, of confidence in the ability to make good choices or achieve
important goals is a child going to have a few years down the road/’ And what
about your relationship? When he reaches those critical teenage years, the
indentity crises, will he know from his experience with you that you will listen
without judging, that you really, deeply care about him as a person, that von
can be trusted, no matter what? Will the relationship be strong enough for you
to reach him, to communicate with him. to influence him9
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Suppose you want your daughter to have a clean room - that's P.
production, the golden egg. And suppose you want her to clean it - that's PC,
production capability. Your daughter is the goose, the asset, that produces the
golden egg.

Ifyou have P and PC in balance, she cleans the room cheerfully, without
being reminded, because she is commited and has the dicipline to stay with the
commitment. She is a valuable asset, a goose that can produce golden eggs.

But if your paradigm is focused on production, on getting the room
clean, you might find yourself nagging her to do it. You might even escalate
vour effort to threatening or yelling, and in your desire to get the golden egg.
you undermine the health and welfare of the goose.

Let me share; with you an interesting PC experience | had with one of my
daughters. We were planning a private date, w'hich is something | enjoy
regularly with each of my children. We find that the anticipation of the date is
as satisfying as the realization.

So | apporoached my daughter and said, “Honey, tonight’s your night.
What do you want to do?”

“Oh, Dad. that’s okey,” she replied.

“No. really”. I said. “W hat w'ould you like to do?”

“Well she finally said, “what | want to do, you don't really want to do”.

“Really, honey”. | said earnestly, “l want to do it. No matter what, it's
your choice".

“l w'ant to go see Star Wars™, she replied. “But | know you don’t like
Star Wars. You slept through it before. You don't like these fantasy movies.
That's okey, Dad”.

“No. honey, ifthat’s w'hat you’d like to do. I'd like to do it”.

“Dad, don't worry about it. We don’t always have to have this date" She
paused and then added, '"“But you know; why you don’t like Star Wars? It's
because you don’t understand the philisophv and training of a Jedi Knight™.

“What?”

“You know the things you teach, Dad? Those are the same things that
go into the training of a Jedi Knight”.

“Really? Let’s go to Star Wars'”’

And we did. She sat next to me and gave the paradigm. | became her
student, her learner. It was totally fascinating. | could begin to see out of a
new paradigm the whole way a Jedi Knight’s basic philosiphy in training is
manifested in different circumstances.

That experience was not a planned P experience; it was the serendipitous
fruit of a PC investment. It was bonding and very satisfying. But we enjoyed
golden eggs, too. as the goose - the quality of the relationship - was
significantly fed.
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Organizational PC

One of the immensely valuable aspects of any correct principle is that it
is valid and applicable in a wide variety of circumstances.Throughout this
book, | would like to share with you some of the ways in which these
principles apply to organizations, including families, as well as to individuals.

When people fail to respect the P/PC Balance in their use of physical
assets in organizations, they decrease organizational effectiveness and often
leave others with bying geese.

For example, a person in charge of a physical asset, such as a machine,
may be eager to make a good impression on his superiors. Parhaps the
company is in a rapid growth stage and promotions are coming fast. So he
produces at optimum levels - no downtime, no maintenance. He runs the
machine day and night, The production is phenominal, costs are down, and
profits skyrocket. Within a short time, he's promoted. Golden eggs!

But suppose you are his successor on the job. You inherit a very sick
goose, a machine that, by this time, is rusted and starts to break down. You
have to invest heavily in downtime and maintenance. Costs skyrocket; profits
nose-dive. And who gets blamed for the loss of golden eggs? You do. Your
predecessor liquidated the asset, but the accounting system only reported unit
production, costs, and profit.

The P/PC Balance is particularly important as it applies to the human
assets of an organization -the customers and the employees.

I know of a restaurant that served a fantastic clam chowder and was
packed with customers every day at lunchtime. Then the business was sold,
and the new owner focused on golden eggs- he decided to water down the
chowder. For about a month, with costs down and revenues constant, profits
zoomed. But little by little, the customers began to disappear. Trust was gone,
and business dwindles to almost nothing. The new' owner tried desperately to
reclaim it, but he had neglected the customers, violated their trust, and lost the
asset of customer loyalty, there was no more goose to produce the golden egg.

There are organizations that talk a lot about the the customer and then
completely neglect the people that deal w'ith the customer - the employees. The
PC principle is to always treat your employee exactly as you want them to treat
your best customers.

You can buy a person's hand, but you can’t buy his heart. His heart is
where his enthusiasm, his loyalty is. You can buy his back, but you can’t buy
his brain. That’s where his creativity is, his ingenuity, his resourcefulness.

PC work is treating employees as volunteers just as you treat customers
as volunteers, because that's what they are. They volunteer the best part - their
hearts and minds.

I was in a group once where someone asked, “How do you shape up lazy
and incompetent employees?” One man responded. “Drop hand grenades!”
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Several others cheered that kind of macho management talk, that “shape up or
ship out" supervision approach.

But another person in the group asked, "Who picks up the pieces0"

“No pieces”.

"Well, why don't you do that to your customers?” the other man replied.
-Just say. ‘Listen, if you’re not interested in buying, you can just ship out of
this place".

He said. “You can’t do that to customers".

"Well, how come you can do it to employees?”

"Because they're in your employ”.

"1l see. Are your employees devoted to you? Do they work hard0 How's
the turnover?”

“Are you kidding? You can’t find good people these days. There's too
much turnover, absenteeism, moonlighting. People just don't care anymore".

That focus on golden eggs - that attitude, that paradigm - is totally
inadequate to tap into the powerful energies of the mind and heart, of another
person. A short-term bottom line is important, but it isn’t all-important.

Effectiveness lies in the balance. Excessive focus on P results in ruined
health, worn-out machines, depleted bank accounts, and broken relationships.
Too much focus on PC is like a person who runs three or four hours a day.
bragging about the extra ten years of life it creates, unaware he's spending
them running. Or a person endlessly going to school, never producing, living
on other prople's golden eggs - the eternal student syndrome.

To maintain the P/PC Balance, the balance between the golden egg
(production) and the health and welfare of the goose (production capability) is
often a difficult judgment call. But | suggest it is the very essence of
effectiveness. It balances short term with long term. It balances going for the
grade and paying the price to get an education. It balances the desire to have a
room clean and the building of a relationship in w'hich the child is internally
committed to do it - cheerfully, willingly, without external supervision.

It's a principle you can see validated in your own life when you burn the
candle at both ends to get more golden eggs and wind up sick or exhausted,
unable to produce any at all; or when you get a good night’s sleep and wake
up ready to produce throughout the day.

You can see it when you press to get your own way with someone and
somehow feel an emptiness in the relationship; or when you really take time to
invest in a relationship and you find the desire and ability to work together, to
communicate, takes a quantum leap.

The P/PC Balance is the very essence of effectiveness. It's validated in
every arena of life. We can work with it or against it. but it’s there. It's a
lighthouse. It’s the definition and paradigm of effectiveness upon which the
Seven Habits in the book are based.
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How to Use This Book

Before we begin work on the Seven Habits of Highly Effective People. |
would like to suggest two paradigm shifts that will greatly increase the value
you will receive from this material.

First. I would recommend that you not “see"” this material as a book, in
the sense that it is something to read once and put on a shelf.

You may choose to read it completely through once for a sense of the
whole. But the material is designed to be a companion in the continual process
of change and growth. It is organized incrementally and with suggestions for
application at the end of each habit so that you can study and focus on any
particular habit as you are ready.

As you progress to deeper levels of understanding and implementation,
you can go back time and again to the principles contained in each habit and
work to expand your knowledge, skill, and desire.

Second, | would suggest that you shift your paradigm of your own
involement in this material from the role of learner to that of teacher. Take an
inside-out approach, and read with the purpose in mind of sharing or
discussing what you learn with someone else within 48 hours after you learn it.

If you had known, for example, that you would be teaching the material
on the P/PC Balance principle to someone else withing 48 hours, would it have
made a difference in your reading experience? Try it now as you read the Final
section in this chapter. Read as though you are going to teach it your spouse,
your child, a business associate, or a friend today or tomorrow, while it is still
fresh, and notice the difference in your mental and emotional process.

| guarantee that if you approach the material in each of the following
chapters in this way. you will not only better remember what you read, but
your perspective will be expanded, your understanding deepened, and your
motivation to apply the material increased.

In addition, as you openly, honestly share what you're learning with
others, you may be surprised to Find that negative labels or perceptions others
may have of you tend to disappear. Those you teach will see you as a
changing, growing person, and will be more inclined to be helpful and
supportive as you work, perhaps together, to integrate the Seven Habits into
your lives.

What You Can Expect
In the last analysis, as Mariiyne Ferguson observed, “No one can
persuade another to change. Each of us guards a gate of change that can only

be opened from the inside. We cannot open the gate of another by argument
or by emotional appeal”.
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If you decide to open your -gate of change" to really understand and
live the principles embodied in the Seven Habits. | feel comfortable in assuring
you several positive things will happen.

First, your growth will be evolutionary, but the net effect will be
revolutionary. Would you not agree that the P/PC Balance principle alone, if
fully lived, would thansform most individuals and organizations'?

The net effect of opening the “gate of change™to the first three habits-
the habits of Private Victory-wili be significantly increased self-confidence.
You will come to know yourself in a deeper, more meaningful way - your
nature, your deepest values and your unique contribution capacity. As you
live your values, your sense of identity, control, and inner-directedness will
infuse you with both exhilaration and peace. You will define yourself from
within, rather than by people’s opinions or by comparisons to others.
“Wrong" and “right" will have little to do with being found out.

Ironically, you'll find that as you care less about what others think of
you. you care more about what others think of themselves and their worlds,
including their relationship with you. You'll no longer build your emotional
life on other people's weaknesses. In addition, you’ll find it easier and more
desirable to change because there is something-some core deep withing-that is
essentially changeless.

As you open yourself to the next three habits-the habits of Public
Victory-you will discover and unleash both the desire and the resources to heal
and rebuild important relationships that have deteriorated, or even broken.
Good relationships will improve-become deeper, more solid, more creative,
and more adventure-some.

The seventh habit, if deeply internalized, will renew the first six and will
make you truly independent and capable of effective interdependence.
Through it. you can charge your own batteries.

W hatever your situation. | assure you that you are not your habits. You
can replace old patterns of self-defeating behavior with new patterns, new
habits of effectiveness, happiness, and trustbased relationships.

With genuine caring, | encourage you to open the gate of change and
growth as you study these habits. Be patient with yourself. Self-growth is
tender; it’s holy ground. There’s no greater investment.

It’s obviously not a quick fix. But I assure you. you will feel benefits and
see immediate payoffs that will be encouraging. In the words of Thomas
Paine. “That which we obtain too easily, we esteem too lightly. It is dearness
only which gives everything its value. Heaven knows how to put a proper price
on its goods.”

(Stephen R. Covey, The Seven Habits of Highly Effective People.
Prowerful Lessons in Personal Change. First Fireside Edition. New York.
1990. p.p. 46-62).
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Check up for comprehension:

1. How does the author define habits?

2. Do you agree with the author's opinion on happiness?

3. What is the paradigm of the maturity conlinium ?

4. What kind of a person can we call a mature one? Why?

5. What are the seven habits of effectiveness?

6. How do you understand Aesop's fable of the goose and the golden egg?

Give your own examples.
7. What does the author call P/PC Balance? What do the abbriviations P/PC

stand for?
8. Explain, please, the phrase “PC work is treating employees as volunteers”.
9. What is the best way to shape up lazy and incompetent employees?
10. What is the very essence of effectiveness?
11. What is the net effect of opening “the gate of change” to the first three

habits?
12. Why does the autthor begin the Chapter with a maxim “We are what we

repeatedly do. Excellence, then, is not an act, but a habit"(Aristotle)?

TEXT 10

Language Teaching Approaches:
An Overview
Vlarrianne Celce-Murcial

Introduction

The field of second (or foreign) language teaching has undergone many
fluctuations and dramatic shifts over the years. As opposed to physics or
chemistry, where progress is more or less steady until a major discovery causes
a radical theoretical revision (Kuhn, 1970). language teaching is a field where
fads and heroes have come and gone in a manner fairly consistent with kinds
of changes that occur in youth culture. | believe that one reason for the
frequent changes that have been taking place until recently is the fact that very
few language teachers have even the vaguest sense of history about their
profession and are unclear concerning the historical bases of the many
methodological options they currently have at their disposal. It is hoped that
this brief and necessarily oversimplified survey will encourage many language
teachers to learn more about the origins of their profession. Such knowledge
will give some healthy perspective in evaluating the so-called innovations or
new approaches to methodology that will continue to emerge over time.
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Pre-20th-Century Trends:
A Brief Survey

Prior to this century, language teaching methodology vacillated between
two types of approaches: one type of approach which focused on using a
language (i.e.. speaking and undserstanding). the other which focused on
analyzing a language (i.e.. learning the grammatical rules).

Both the Classical Greek and Medieval Latin periods were characterized
by an .emphasis on teaching people to use foreign languages. The classical
languages, first Greek and then Latin, were used as lingua francos. Higher
learning was given only in these languages all over Europe. They were also
used very widely in philosophy or religion, politics, and business. Thus the
educated elite became fluent Speakers, readers, and writers of the appropriate
classical language. We can assume that the teachers or tutors used informal
and direct approaches to convey the form and meaning of the language they
were teaching and that they used aural-oral techniques with no language
textbooks per se, but rather a small stock of hand-copied written manuscripts
of some sort, perhaps a few texts in the target language, or crude dictionaries
that listed equivalent words in two or more languages side by side.

Later during the Renaissance the formal study of the grammars of
Greek and Latin became popular through the mass production made possible
by the invention of the printing press. In the case of Latin, it was discovered
that the grammar of the classical texts was different from that of the Latin
being used as a lingua franca - the latter subsequently being labeled Vulgate
Latin, i.e.. the Latin of the common people. Eventually major differences
developed between the Classical Latin described in the Renaissance grammars,
which became the formal object of instruction in schools, and the Latin being
used for everyday purposes. This occured at the same time that Latin was
being abandoned as a lingua franca. (No one was speaking Classical Latin
anymore, and various European vernaculars had begun to rise in
respectability and popularity). Thus in retrospect, strange as it may seem, the
Renaissance preoccupation with the formal study of Classical Latin may have
contributed to the demise of Latin as a linguafranca in Western Europe.

Since the European vernaculars had increased in prestige and utility, it
is not surprising that the people in one country or region began to find it
necessary and useful to learn the language of another country or region. Thus
the focus in language study shifted back to utility rather than analysis during
the 17th century. Perhaps the most famous language teacher and
methodologist of this period is Jan Comenius, a Czech, who published books
about his teaching techniques between 1631 and 1658. Some of the techniques
that he used and esposed were the following:

» Use imitation instead ofrules to teach a language.

e Have your students repeat after you.

* Use a limited vocabulary initially.
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« Help your students practice reading and speaking.

* Teach language through pictures to make it meaningful.

Thus. Comenius. lor the first time, made explicit an inductive approach
to learning a foreign language, the goal of which was to teach use rather than
analysis of the language beign taught.

Comenius's views held sway for some time: however, by the beaming of
the 19th century the systematic study of the grammar of Classical Latin and of
classical texts had once again taken over in schools and universities
throughout Europe. The analytical grammar-translation approach became
firmly entrenched, as a method for teaching not only Latin but modern
languages as well. It was perhaps best codified in the work of Karl Ploetz, a
German scholar, who had a tremendous influence on the language teaching
profession during his lifetime and afterwards (he died in 1881).

True to from, however, the swinging of the pendulum continued. By the
end of the 19th century the Direct Method, which once more stressed the
ability to use rather than to analyze a language as the goal of language
instruction, had benn established as a viable alternative. Gouin, a Frenchman,
began to publish in 1880 concerning his work with the Direct Method. He had
been influenced by an older friend, the German philosopherscientist Alexander
von Humboldt, who had expressed the following notion:

A language cannot be taught. One can only create conditionsfor learning
to take place.

The Direct Method crossed the Atlantic in the early 20th century when
de Sauce, a disciple of Gouin. came to Cleveland. Ohio in order to see to it
that all foreign language instruction in the public schools there reflected the
Direct Method.

De Sauze’s endeavor was not completely successful (in Cleveland or
elewhere) since there were too foreign language teachers who were fluent
speakers of the language they were teaching.

This later led the Modern Language Association of America to endorse
the Reading Approach to language teaching, since given the skills and
limitations of most language teachers, the most one could reasonably expect is
that students would come away from the study of a foreign language with an
ability to read the target language - with emphasis on some of the great works
of literature that had been produced in the language.

The Reading Apprach, as reflected in the work of Michael West (1941)
and others, held sway until the 1940s, when World War Il once more made it
imperative for the U.S. military to teach foreign language learners how to
speak and understand a language quickly and efficiently. At this time, the U.S.
goverment hired linguists to help teach languages and develop materials: The
audiolingual approach, which drew heavily on structural linguistics and
behavioral psychology, was born. In Britain the same historical pressures gave
rise to the Situational Approach (e.g.. Pittman. 1963), which drew on Firthian
Linguistics and the experience of Britains language educators with oral
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approaches to foreign language teaching. Although somewhat influnced be.
but less dogmatic than, its American counterpart (i.e.. the Audiolingua]
Approach), the Situational Approach advocated organizing structures around
situations that would provide the learner with maximum opportunity to
practice the target language, with "practice"” nonetheless often meaning "little
more than choral repetition.

NINE 201H - CENTURY APPROCHES TO LANGUAGE
TEACHING

In addition to the Grammar-Translation Approach, the Direct
Approach2 the Reading Approach, Audiolingualism. and the Situational
Approach - whose historical development we have now sketched out briefly -
there are four other discernible approaches to foreign language teaching that
have been widely used during this era, the final quarter of the 20th century.
Thus, there are nine approaches altogether that shall be referring to:

. Grammar-Translation Approach
. Direct Approach

. Reading Approach

. Audiolingualism (U.S.)

. Situational Approach (Brit.)
Cognitive Approach

. Affective-Humanistic Approach
. Comprehension-Based Approach
. Communicative Approach

© N A WN

However, before specifying the features of each approach, | would like
to digress a moment to clarify some terminology that is crucial to this
discussion. Namely, what do we mean by the terms "approach"”, "method", and
"technique"? Are these terms synonymous? If not. how do they differ?
Anthony (1963) has provided a useful set of definitions for our purposes. An
approach to language teaching is something that reflects a certain model or
research paradigm - a theory, if you like. This term is the broadest of the three.
A method, on the other hand, is a set of procedures, i.e.. a system that spells
out rather precisely how to teach a language. Methods are more specific than
approaches but less specific than techniques. Methods are typically compatible
with one (or sometimes two) approaches. A teachnique is a classroom device or
activity and thus represents the narrowest term of the three concepts. Some
techniques are widely used and found in many methods (e.g.. imitation and
repetition); however, some techniques are specific to or characteristic of a
given method (e.g.. using cuisinaire rods = the Silent Way).
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At this point ] would like to outline each of the nine approaches listed
above. In addition. | will note any special proficiency or role that the teacher is
expected (or not expected) to fulfill.

1. Grammar-Translation Approach (an extension of the approach used to
teach classical languages to the teaching of modern languages).

a. Instruction is given in the native language of the students.

b. There is little use of the target language.

c. Focus is on grammatical parsing, i.e.. the form and inflection of
words.

d. There is early reading of difficult classical texts.

e. A typical exercise is to translate sentences from the target language
into the mother tongue.

f. The result of this approach is usually an inability on the part of the
student to use the language for communication.

g. The teacher does not have to be able to speak the target language.

2. Direct Approach (a reaction to the grammar-translation approach and
its failure to produce learners who could use foreign language they had been
studying).

a. No use of the mother tongue is permitted (i.e., teacher does not need
to know the students' native language).

b. Lessons begin with dialogs and anecdotes in modern conversational
style.

c. Actions and pictures are used to make meanings clear.

d. Grammar is learned inductively.

e. Literary texts are read for pleasure and are not analyzed
grammatically.

f. The target culture is also taught inductively.

g. The teacher must be a native speaker or have nativelike proficiency in
the target language.

3. Reading Approach (a reaction to the impracticalitv of the direct
approach: reading was viewed as the most usable skill to have in a foreign
language since not many people traveled abroad around 1930; also, few
teachers could use a foreign language well enough to use a direct approach in
class).

a. Only the grammar useful for reading comprehension is taught.

b. Vocabulary is controlled at first (based on frequency and usefulness)
and then expanded.

c. Translation is once more a respectable classroom procedure.

d. Reading comprehension is the only language skill emphasized.

e. The teacher does not need to have good oral proficiency in the target
language.

4. AudiolinguaHsm (a reaction to the reading approach and its lack of
emphasis on oral-aural skills; this approach became dominant in the United
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Slates during 1940s. 1950s.and 1960s: it lakes much from the direct approach
but adds features from structural linguistics and behavioral psychology).

a Lessons begin with dialogs.

b. Mimicry and memorization are used, based on the assumption that
language is habit formation.

c. Grammatical structures are sequenced and rules are taught
inductively.

d. Skills are sequenced: listening, speaking-reading, writing postponed.

e. Pronunciation is stressed from the beginning.

f. Vocabulary is severely limited in initial stages.

g. A great effort is made to prevent learner errors.

h. Language is often manipulated without regard to meaning or
context.

i. The teacher must be proficient only in the structures, vocabulary, etc.
that s/he is teaching since learning activates and materials are carefully
controlled.

5. Situational Approach (a reaction to the reading approach and its lack
of emphasis on oral-aural skills: this approach was dominant in Britain during
the 1940s. 1950s, and 1960s; it drows much from the direct approach but adds
features from Firthian Linguistics and the emerging professional field of
language pedagogy).

a. The spoken language is primary.

b. All language material is practiced orally before being presented in
written form (reading and writting are taught only after an oral base in lexical
and grammatical forms has been established).

c. Only the target language should be used in the classroom.

d. Efforts are made to ensure that the most general and useful lexical
items are presented.

e. Grammatical structures are graded from simple to complex.

f. New items (lexical and grammatical) are introduced and practiced
situationally (e.g., at the post office, at the bank, at the dinner table).

6. Cognitive Approach (a reaction to the behaviorist features of the
audiolingual approach).

a. Language learning is viewed as rule acquisition, not habit formation.

b. Instruction is often individualized; learners are responsible for their
own learning.

c. Grammar must be taught but it can be taught deductively (rules first,
practice later) and/or inductively (rules can either be slated after practice or
left as implicit information for the learners to process on their own).

d. Pronunciation is de-emphazed; perfection is viewed as unrealistic.

e. Reading and writting are once again as important as listening and
speaking.

f. Vocabulary instruction is important, especially at intermediate and
advanced levels.
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g. Errors are viewed as inevitable, something that should be used
constructively in the learning process.

h. The teacher is expected to have good general proficiency in the target
language as well as an ability to analize the target language.

7. Affective-Humanistic3 Approach (a reaction to the general lack of
affective considerations in both audiolingualism and cognitive code).

a. Respect is emphasized for the individual (each student, the teacher)
and for his/her feelings.

b. Communication that is meaningful to the learner is emphasized.

c. Instruction involves much work in pairs and small groups.

d. Class atmosphere is viewed as more important than materials or
methods.

e. Peer support and interaction is needed for learning.

f. Learning a foreign language is viewed as a self-realization experience.

g. The teacher is viewed as a counselor or facilitator.

h. The teacher should be proficient in the target language and the
student’s native language since translation may be used heavily in the initial
stages to help students feel at ease; later it is gradually phased out.

8. Coniprehension-Based Approach (an outgrowth of research in first
language acquisition, which led some language methodologists to assume that
second or foreign language learning is very similar to first language
acquisition).

a. Listernmg comprehension is very important and is viewed as the basic
skill that will allow speaking, reading and writing to develop spontaneously
over time given the right conditions.

b. Learners should begin by listening to meaningful speech and by
responding nonverbally in meaningful ways before they produce any language
themselves.

c. Learners should not speak until they feel ready to do so; this results in
better pronunciation than when the learner is forced to speak immediately.

d. Learners progress by being exposed to meaningful input that is just
one step beyond their level of competence.

e. Rule learning may help learners monitor (or become aware of) what
they do, but it will not aid their acquisition or spontaneous use of the target
language.

f. Error correction is seen as unecessary and perheps even
counterproductive; the important thing is that the learners can understand and
can make themselves understood.

g. If the teacher is not a native speaker (or near-native), appropriate
materials such as audiotapes and videotapes must be available to provide the
appropriate input for the learners.

9. Communicative Approach (grew out of the work of anthropological
linguists (e.g.. Hymes, 1972) and Firthian linguists (e.g.. Halliday. 1973), who
view language first and foremost as a system for communication).
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a. W is assumed that the goal of language teaching is learner abilitv to
communicate in the target language.

b. It is assumed that the content of a language course will include
semantic notions and social functions, not just linguistic structures.

c. Students regularly work in groups or pairs to transfer (and. if
necessary, negotiate) meaning in sitiations where one person has information
that the other(s) lack.

d. Students often engage in role-play or dramatization to adjust their use
of the target language to different social contexts.

e. Classroom materials and activities are often authentic to reflect real-
life situations and demands.

f. Skills are intergrated from the begining; a given activity might involve
reading, speaking, listening, and perheps also writing (this assumes the
learners are educated and literate).

g. The teacher's role is primarily to facilitate communication and only
secondarily to correct errors.

h. The teacher should be able to use the target ianguage fluently and
appropriately.

To sum up. we can see that certain features of several of the first five
eapproaches outlined above arose in reaction to perceived inadequacies or
impracticalities in an earlier approach or approaches. The four more recently
developed approaches also do this to some extent; however, each one is
grounded on a slightly different theory or view of how people learn second or
foreign languages, or how people use languages, and each has a central point
around which everything else revolves:

Congnitive Approach: Language is rulegoverned cognitive behavior (not
habit formation).

Affective-Humanistic Approach: Learnning a foreign Inguage is a process
of self-realisation and of relating to other people.

Comprchansion Approach: Language acquisition occurs if and only if the
learner comprehends meaningful input.

Communicative Approach: The purpose of language (and thus the goal of
language teaching) is communication.

These four more recent approaches are not necessarily in conflict or
totally incompatible since it is not inpossible to conceive of an integrated
approach which would include attention to rule formation, affect,
comprehension, and communication and which would view' the learner as
someone who thinks, feels, understands, and has something to say. In fact,
mam teachers would find such an approach, if well conceived and well
integrated, to be verv attractive.



A Note On Approach, Method, and Syllabus Type

We now understand that an approach is general (e.g.. Cognitive), that a
method is a specific set of procedures more or less compatible with an
approach (e.g.. Silent Way), and that a technique is a very specific type of
learning activity used in one or more methods (e.g., using rods to cue and
facilitate language practice). Historically, an approach or method also tends to
be used in conjuction with a syllabus, which is an inventory of things the
learner should master: this inventory is somtimes presented in a recommended
sequence and is used to design courses and teaching materials.

What sort of syllabuses have been used with the approaches discussed
above? Most of them have used — implicitly or explicitly — a structural
syllabus, which consists of a list of grammatical inflections and constructions
that the teacher is expected to teach and the learner is expexted to master. The
Grammar-Translation Approach, the Direct Approach, the Audiolingual
Approach, the Cognitive Approach, and even some methods following the
Comprehension Approach have all employed a structural syllabus. In other
words, teachers and texbook writers following these approaches have
organized their language courses and language-teaching materials around
grammer points.

In contrast to the structural syllabus, the Reading Approach is text
based, and this kind of language course is organized around texts and
vocabulary items with only minor consideration given to grammar.

In the Situational Approach, there is often a dual-objective syllabus in
which various situations are specified for instruction (e.g.. the post office, a
restaurant, a bus, the doctors’s office, etc.) along with some of the structures
and the vocabulary that one might need to produce language in these
situations.

In the Communicative Approach, one type of syllabus is organized
around notions (meanings such as spatial location, age. degree) and functions
(social transactions and interactions such as asking for information .or
conplimeting someone). In this syllabus format (Wilkins, 1976). grammar and
vocabulary are quite secondary, being taught not in and of themselves, but
only insofar as they help express the notions and functions that are in focus.
Some adherents of the Communicative Approach, however, reject any sort of
atomistic syllabus, whether structural or notional functional. They advocate
anstead a communicative syllabus (i.e., a process-based or task-based syllabus)
in which real-world tasks and materials are used to design language courses
(see Yalden, 1983).

The Affective-Humanistic Approach has produced the most radical
syllabus type — the learner-generated syllabus. Thus, in methods like
Community Language Learning (see the following chapter by Blair) and
Project Work (see the chapter by Evring), the learners decide what they want
to learn in — and do with — the target language.
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Conclusion

What is the solution for the ESL/EFL teacher, given the abundance of
current and future approaches? The only way to make wise decisions is to
[earn more about the specific methods available. This chapter has just
scratched the surface. Further information is available in books, in journal
articles, at professional conferences, and at professional workshops. There are
also four other things the teacher has to do to make a good decision
concerning the choice of an approach or method (or a combination of these):

1. Assess student neeeds: Why should they be learning English? For
what purpose'l

2. Examine instructional constraints: time (hours per week, days per
week, weeks per term); class size (nature of enrollment); materials set syllabus
and text — or completely open to teacher): physical factors (classrooom size.
AV support).

3. Determine needs, attitudes, and aptitudes of individual students to the
extent-that this is possible.

Having done all these, the teacher will be in a position to derive useful
techniques or principles by studying all the available approaches and methods.
.Clifford Prator, afarmer professor and current colleague of mine, sums up.the
professional ESL teacher's responsibility:

Adapt: don7 adopt.

A teacher is certainly in a better position to follow this advice if s/he is
familiar with the history and the state of the art of our profession.

Notes:

1 Earlier versions of this chapter were published in the Mextesol Journal
(Celee-Murcia. 1980) and Practical English Teaching (Celce-Murcia.
1981 J.This is an updated version based on many sources, notably Madsen
(1979). Prator with Celce-Murcia (1979). and Kelly (1969). | am also grateful
to Bob Blair for his feedback on an earlier version of this chapter.

2. The term "Direct Method" is more widely used than "Direct
Approach"; however, the former is a misnomer, since it is really an approach,
not a method, if we follow Anthony's terminology.

?. The term "humanistic” has two meanings. One meaning refers to the
humanities (i.e., literature, history, philosophy). The other refers to that
branch of psychology concerned with the role of the socioaffective domain in
human behavior. It is the latter meaning that is being reffered to here.
However, see Stevick (1990) for an even broader perspective on humanism in
language teaching.



Check up for comprehension:

1 What has been the attitude toward the teaching of (a) pronunciation, (b)
grammarf (c) vocabulary in the nine approaches discussed in this chapter? Has there
been a swinging of the pendulum? Why or why not?

2. What changes have occurred regarding the position of spoken language and
written language in the various approaches? Why?

3. Which of these approaches have you personally experienced as a language
learner? What were your impressions and what were your assessments of the
effectiveness of the approach or method?

4. Which approach do you, as a future teacher, feel most comfortable with?
Why?
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Part 11
Read the texts and be ready to discuss their information

D. ABERCROMBIE
Problems and Principles

There are three points concerning the language-learning process which
will influence both the selection of material to be taught, and the method of
teaching.

First, learning a foreign language is an artificial process: it can never be
the same as the ‘natural’ process by which a child learns its mother tongue.
The infant’s acquisition of language is a unique event, though one that is at
present far from being fully understood. The infant has little eise to do, has the
strongest social compulsion to learn, is continually surrounded by the
language it is learning, and has no mental habits likely to interfere with what it
is doing. And it is not just learning a language it is learning the basis of all its
future activities, the means by which it is going to learn almost everything else.
In learning to speak it not only ceases to be infants, but becomes sapiens.

The conditions under which the infant learns to speak cannot be
reproduced for the student of a foreign language. Should we, then, try get as
close to these conditions as possible, and try to make the classroom resemble
the infants' environment as nearly as we can? Methods of language teaching
whose aim is to ‘copy Mother Nature’ assume that we should, and this
assumption, in fact, influences many methods which do not make it their basis.
It is assumption which requires close scrutiny. The foreign-language learner,
whether school-child or adult, is at a disadvantage compared with the infant in
so far as he has many other things to do, has sometimes little urge to learn,
encounters the language he is learning only at intervals, and finds his native
language habits in continual conflict with those needed for the new language.
But he is also at an advantage compared with the infant in so far as he
possesses a developed intelligence, and is also literate. Methods by which the
student emulates the infant can never compensate for the disadvantages, and
may fail to avail themselves of the advantages.

Learning a foreign language is also artificial in the sense that the student
does not set out to compete with the native speaker. It is not even remotely
possible for the average learner to go through the whole course of
development of the native acquiring his mother tongue, and to finish equally
proficient. The language class is not for producing bilinquals, but for giving
access to a new channel of thought and action. Failure to realize this is
responsible for the belief that the right words to teach the beginner can be
discovered by a statistical analysis of the words used by the native; and for the
belief that vocabulary should be enlarged by succeeding chunks of a thousand
words or so until eventually a vocabulary of the same size as the native's has
been acquired.
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Second, learning a foreign language is a painful process, more so perhaps
than learning other things. It is at least highly desirable, even if. when
sufficiently drastic sanctions are available, it is not absolutely necessary, to
retain the initial enthusiasm and interest of the learner through the
considerable strain that will be put on him. whether he is adult or child. If the
learner is made to feel that his work on a language is, unlike other subjects,
something in which his intelligence plays little part, something that a parrot
can do just as well with less pain, he is likely to be discouraged. Parrot-fashion
teaching is apt to result from regarding reasoned explanation as ‘unnatural'
there is bound to be, in any course, a good deal of mechanical, repetitive,
boring work, but it should be set off by whatever appeals to the intelligence
and powers of analysis of the learner are suited to his age.

The greatest incentive which the learner can have is the feeling that he is
doing something with the language-reading a book, playing a game - which is
worth doing for its own sake. It is most important, therefore, that he should
acquire as soon as possible a body of knowledge of the language which can be
used as language, as a medium of communication, and not as mere material
for exercises. It is a fallacy that a simple vocabulary can handle only simple
thoughts: matters of considerable complexity can expressed in a small but
well-choseirvocabulary consisting only of common words.

Third, learning a foreign language is a process. Some things must come
before others, and what goes before should lead to, and provide a foundation
for. what comes after. Grading is fundamental to all good modem teaching
methods, and it should be applied to all aspects of language-vocabulary,
morphology, syntax, pronunciation, idiom. It assures that as far as possible
everything new is related to what has already been learnt (good grading would
have avoided teaching, as one text-book does, looking-glass before either look
or glass): that conflicting patterns are not taught together (the constructions /
give it 10 him and I say it to him must be well assimilated before 1give him it
which is impossible with say, is introduced); that good use can be made of
everything taught (spout and knob, to take actual examples again, are
unsuitable for a first lesson); and that things which appear to the pupil, in the
light of his own language, to be inexplicable irrationalities, are whenever
possible kept back until he has gained enough confidence not to be
discouraged by them. Although this last point must inevitably be neglected by-
courses which are designed for universal use, or use over large areas, local
considerations are nevertheless of the greatest importance in grading. Many
courses, for example, introduce (very naturally) the words head and hand in
the same (usually the first) lesson; but if such a course is used in Greece the
beginner is faced at once with an annoying difficulty: that the words sound to
him identical - and his resentment is increased by discovering an unexpected
problem of meaning in the word hand.

(London 1957)



Suggested Activities:

1 Ask 5-6 questions on the text.
2. Denote the key-points (words) and make up a model of the text.
3. Give a short summary of the information.

MAVEST
Learning English as Behaviour

The problem

This article discusses a certain theory of language learning (which we
may call the ‘Realistic Method') and describes the the construction of teaching
material designed to test it.

Language is a form behaviour: it is a reaction of the organism as a whole
to a social environment. Words are only part of that reaction, which includes
also posture, facial expression, gesture, and in the linguistic part there are
pauses, intonation, exclamatory noises. All these things, together with words,
go to make up a total of which language as taught in the classroom is a lifeless
and unrealistic distillation.

Would a ‘Realistic’ method which would include all these elements, if
used even from the earliest stage, make language learning more interesting0
This perhaps it would. Would it also make it easier? Would it produce less loss
by forgetting? Would it produce a more natural use of the language in the later
stages, a use more closely related to that of persons who employ the language
as a mother-tongue?

Assuming that there may be advantages to be obtained from teaching a
language as behaviour from the earliest or from a very early stage - How
should this be done? and W hat is the earliest stage at which this method can be
used0

The Relation Of Language And Behaviour

The earliest language of the child in infancy is purely behaviour. Words
are added which make the self-expression more exact and enable the speaker
to deal with concepts. As time goes on behaviour is diminished and modified
as an element in language, but it still retains its emotive function. Indeed the
more emotional the context, the more does behaviour rather than words
express it; but there is a feeling tone in all conversational situations which
interprets and gives value to the verbal expression.

Take the following conversation:

X. Excuse me. what is this?

V. That?



X. Yes. What is the English word?

Y. That? That's a ball-pen.

This conversation may have four different interpretations according as
X is timid or aggressive and according as Y is co-operative or bored and
brusque.

Foreign language learners in the early stages are learning nterelv a
language without a behaviour pattern; hence their language work is to some
extent unreal and uninteresting. As they progress they must use some
behaviour pattern, and they therefore Fit on their own behaviour pattern, that
of the mother-tongue, to the foreign language. In fact they speak English as a
Frenchman (or Indian, African etc.). In the final stages they may perhaps
endeavour to fit the foreign language behaviour on to the foreign language, to
speak English as an English man; but in order to do this they must uproot the
previously used mother-tongue behaviour as fitted on to the foreign language,
and such an uprooting is never wholly successful.

The earlier we can introduce behaviour into language teaching the more
successful the final outcome will be in respect of realism and naturalism in the
end product.

The Need For Behaviour

As has been discussed elsewhere there are some learners who do not
require any behavioural element in their foreign language, though it is possible
that some behavioural treatment might facilitate learning. Those who have
need of the behavioural element are:

(ij The Immigrant. The immigrant needs social adaptation. A
behavioural element protects him against becomming encysted in the
community of his own people. The better his social adaptation is, the more he
will be able to learn the language outside the classroom by making contact
with and speaking to the natives of the country.

(ii) The student. Students coming to this country to study in universities
or technical colleges would obviously benefit very greatly from a prior course
in English as a form of behaviour so that they might make social contact on
their arrival. It is probable that social contact depends much more on
correctness of behaviour than on mere correctness of language. An Indian
might speak English extremely correctly yet be hampered by the un-English
behavioural element in his conversation, whereas a very incorrect speaker (e.g.
of a dialect) is acceptable because the non-verbal part of his conversation is
congenial, and normal.

(iii) Foreign Students sent to England to improve their English' What
can these students learn here in England which they cannot learn in their own
country0 So far as pronunciation and structure are concerned they can get that
in their own schools and colleges. What they can acquire in Britain, which they
cannot readily get elsewhere, is this behavioural aspect of language: but we
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know of no systematic course designed to teach that alone, nor any course
which lays a very special emphasis on the non-verbal behavioural
requirements.

(iv) Students o fEnglish 'as an aclucaiion” One of the reasons for learn
a foreign language states in books on Education is that it gives ‘understanding
of a foreign people'. Those who merely learn the language as a form of verbal
expression do not get such understanding: the understanding of a people is the
understanding of their emotions, their feeling tones and wavs of conveving
for example, the Englishman's tendency to over-express mild emotions and
under-express strong ones. In order to understand the English it is not enough!
to know what they speak but how they speak, or rather how they converse.

Behaviour As A Factor In Learning A Language

In English Language Teaching fXI1V. 2. 1960. p. 75). Dr Lee writes: ‘My
own very young children, coping with the same bilingual environment which |
had coped with, picked up the foreign language with much greater accuracy
and speed'. It is a general experience that young children do pick up a foreign
language remarkably quickly (though this is not an argument for introducing
classroom teaching of the foreign language at an early age: E.L. T.. XIV. 1). Is
it possible that the adult, learning a language in a foreign enviroment. and the
voung picking up the language in the same environment are really doing two
different things'? The adult is imbibing a linguistic distillation from the
environment, whereas the child is making a behavioural adjustment to the
environment, of which adjustment language is only a part. The adult may
speak words more correctly than the child, but the child behaves the language
more naturally: it is a part of him. an adjustment of himself, not a mere added
skill.

Behavioural Learning And The Problem Of Forgetting

It has been said that language-learning is not so much a matter of
remembering as a matter of not forgetting, that language-learning is like trying
to fill a bucked with a hole in it, and well-distributed practices and frequent
revisions are advocated as a counter-measure to this.

One of the earliest symptoms of increasing age is the failure of verbal
memory. Names of people fade away, whereas on the contrary it lias been
noted by those who have to deal w'ith such cases that behavioural patterns
(with their attached words, e.g. ‘Thank youy ‘Good morning'. 'Please sit
down', ... etc.) persist even in the most advanced stages of senile decay and
even of acute neuroses. This suggests the possibility that a language learnt
merely as a set of words, phrases and structures might be more evenescent
than a language learnt realistically as behaviour, and that perhaps a
behavioural method of language-teaching might make language-learning not
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only more interesting in the early stages but more permanent — and possibly
quicker because of the diminished loss through forgetting. This hypothesis
may be worthy of experiment. (English Language Teaching, M. 1960- vol 5
Nel.).

Combined Procedure

The classroom learner using a logical build-up of structures and a
carefully selected vocabulary acquires a correct but perhaps lifeless command
of the language, whereas the picker-up getting his grammar and vocabulary in
order of need, selected only by need and uncorrected by any book or master,
may tend to acquire an incorrect though vital command of the language
including a repertory of behaviourism — such as the Non-verbal
exclamations. Social cliches. Delay words, Emphasis scales, which are not to
be found in the grammars or textbooks of the classroom.

In a behavioural method of teaching it is necesserv to combine these two
things and get the advantages of both — to get a correct and systematic build-
up of linguistic elements and to join on to it or combine with it in some way a
vital and behavioural use of the language.

Thus in the classroom drill we. have ‘Put your.book bn the desk’. 'Put
your pen in your book — Where is your pen?’ The behavioural adjunct has a
dialogue between a man and his wife hunting for lost spectacles (see Example,
below), or a mother telling her daughter where to put various things in the
kitchen. Where the classroom has 'Open the door — What have you done?’. 1
have open the door: the door is open’ etc., we may have a mistress asking a
servant ‘Have you washed the...? Have you put away the...? Have you done
(various household tasks)?” Or we may have the return of holydavmakers
finding some Good Fairy has made all ready for them and we have their
exclamations of pleased surprise.

Our first attempt on these lines was not wholly satisfactory. We
endeavoured to get the order of vocabulary and structures by drafting the
dialogues and then ‘writting back’ from them, that is to say, finding what a
dialogue required in the way of structural and other linguistic elements and
then leading up to it with drill and classroom procedures. This produced a
chaotic result. It is better to take a fixed linguistic course and to build on to it,
to make the behaviourist adjust himself to the linguist rather than the reverse.
There should be a cooperative work, a linguist and a behaviourist quarrelling
together and evolving somthing which may both.

In the present experimentfaute de mieux it was necesserv to take some
ready-prepared linguistic course and built on to that. For this purpose
Palmer’s Practice Books were used; these present a fullyworked out and
detailed system, whereas the ordinary Tearcher’s Book plus Class book course
leave so much latitude to the teacher that they are not an adequate guide.

62



The Behaviour Dialogue

Linguistic behaviour demands two personalities, a situation, and feeding
tones. The filling tones are those which would be produced by those
personalities: for this reason a serial system as employed by the B. B. C. and
some gramophone courses is not satisfactory. Where one has a family carving
on from to lesson one does not get sufficient variety to feeling nor can one
adjust the feeling to the particular linguistic problem. Each dialogue must use
new personalities selected and adjusted to the requirements of the linguistic
elements embodied in the situation. Thus we may have the policeman who is in
a hurry and wants to get back to his tea and the fussy and meticulous observer
of an accident, the dictetorial doctor with the resentful patient who is not
willing to accept his dietetic vetoes; so also the shopper who cannot make up
her mind and the exasperated salesman.

A dialogue must be short and pointed. It was found in a previous
experiment (in using a book called Improve your English Longmans) that no
more than eight exchanges should ever be used: indeed it is better to have less.
This is necessary because the dialogue has to be thoroughly mastered.

At first the idea was to have it learnt by heart, and to supply guide
words for the weaker members w'hich would help them reproducing it. This,
however, was a bad system because guide words caustj the learners to look
down at the book, whereas in conversation one should look up at the whom
one is addressing. Moreover learning by heart may. if overdone, tend to
produce a parrot production of the dialogue without thought of the meaning,
such as is found in actors performing a play towards the end of a long run.
The best procedure seems to be to have the dialogues learnt by the read-and-
look-up method. The dialogue is sufficiently memorized so that each speaker
can take a quick glance at the book while the other person is speaking and
then look up and speak to him. There is an absolute rule — 'Never speak when
you are looking at the book’. Those who have memorized the passage fairly
well may be able to dispense with these prompting glances.

The Score Versus The Libretto

Behavioural dialogue differs from an excerpt from a play in this respect,
that it is a Score, whereas an excerpt from dramatic material is a mere
Libretto. Different actors may perform a play in many different ways, but the
behavioural dialogue shows completely in every respect exactly how this piece
of behaviour is to be done: the stresses, rhythm, and pauses are marked: also
the neutral vowels (because very often a half-stress is given merely by not
neutralizing a vowel Which would otherwise be neutralized); and there is the
intonation. This must be shown in full detail, for w-hich purpose Roger
Kingdoms system is very convenient as it does not involve the use of any
special type nor disfigure the page.
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All this is not sufficient because it is necessery to explain why the speaker
pauses or gives a certain intonation. It is necessery to add. as it were, stage
directions, e.g. where they look up, because the intonation depends very often
on looking up. Indeed, for perfection one needs not only the carefully marked
and annotated score but also a grammophone record; and even that is not
enough. Ideally one needs television or a film so that the pupil may not merely
hear how the English language is behaved but see it behaved as well.

(English Language Teaching. 1960, vol V Nel. p. 3-9).

Suggested Activities:

1 Ask 5-6 questions on the text.
2. Denote the key-points (words) and make up a model of the text.
3. Give a short summary of the information.

D.ABERCOMBIE
Some First Principles

mPeople decide to learn languages for all kinds of reasons — comercial,
social, scientific, academic — and it is comparatively simple to design a course
for the beginner who knows exactly what he wants to do with the language,
and know s what is irrelevant to his purpose. It is a bigger problem to produce
a satisfactory course for that great majority of beginners with no more clearly
formulated aim than a vague conviction that knowledge of the language will
somehow be 'useful' (which is doubtless true). People can learn, and have
learnt, languages by every conceivable method; language teaching is an art and
not a science, and a good teacher can get results whatever method he is using.
It may nevertheless be assumed that it is best to have a method as sound as our
present knowledge can make it. | want, in this chapter, to discuss some of the
general principles which must be considered in designing a beginners' course.

Knowing a language means being able to read it, write it. speak it, and
understand it when spoken. These are four distinct and separable activities
(they may be learnt independently; not every human being is capable of all of
them; certain types of injury to the.brain can cause complete loss of one
without seriously damaging the others), though they are so closely interwoven
for the normal individual that he finds it difficult to think or talk about any-
one of them without invoking the rest.

Two of these manifistations of language are concerned with a spoken
form, and a written form; furthermore, two are active, and two are passive.
W hat are the implications for the foreign language learner of this classification
into two pairs of opposites — active and passive, spoken and written0
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The terms active and positive are. of course, relative: they do not imply
that reading, and listening to speech, are effortless. They ma\ entail the
expenditure of a great deal of energy, and certainly will when a new language
is being learnt. ‘Expressive’ and ‘receptive’ are alternative, and perhaps
preferable, terms.

The two relatively passive, or receptive, activities must come first, it is
possible to learn to read, or to understand speech, without learning to write or
to speak: but not vice versa. Young children, as is well known, understand a
great deal of what is said around them before they start talking themselves.
Reading and writing are nowadays taught simultaneously in school: at an
earlier period in English education, however, reading was often taught a long
time before writing, and a pupil might leave school before reaching the later at
ail. The receptive activities must come first for the foreign language learner
too. Some teachers may feel that their teaching is getting nowhere unless it
results in expressive activies on the part of the pupil; but although passive
learning may have effects hardly visible on the surface, it is a necessary
preliminary to self-expression, and should not be hurried.

When a language, whether mother tongue or foreign, is fully known,
some parts of it will remain relatively passive. Some words are 'known' in the
sense that they are under full control and regularly used for self-expression,
others are ’known' in the sense that they are recognised and understood
(perhaps with the context to remind) when met in reading, but seldom or never
uttered or written. This distinction between active and passive vocabulary is
pedagogically a useful one. for it is too often believed that learning a word
necessarily means adding it to the active vocabulary. ‘It pays to increase your
word-power' is the title of a regular feature of a popular magazine, but
whenever the question of enlarging vocabulary arises, itlshould he borne in
mind that it is more valuable to possess a relatively small active vocabulary
which is under complete control, than a large disorganized one: if it is well
chosen, an active vocabulary need not be very large to suffice for self-
expression on a wide range of subjects. Since the words of an active
vocabulary will of necessity all have been passive before beeomming active, it
follows that it is most economical to present to beginners, for passive
acquisition, a small well-chosen vocabulary the whole of which is suitable for
later active use.

This distinction might well be made clear to the learner, when a suitable
opportunity offers; and the teacher dealing with more advanced pupils should
remember, when setting exercises, that the distinction applies to syntax as
vocabulary.

The medium of his own spoken language is usually no help to him.
whereas mastery of the medium of his own written language may be all he
needs for a new one. This is why the spoken medium requires a special
technique — phonetics — for dealing with it. The two media are not part of a
language, but mastery of them is an essential preliminary to learning the
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language itself, and they should be got under control as early as possible in the
learner's career, so that they may recede into the background and become
automatic and unconscious.

The two media are very closely linken for most people, and study of one
will almost certainly bring in the other in some way. It is difficult to remember
sounds without written equivalents (phonetic transcription, which deals with
the spoken medium, is itself in the written medium); written symbols without
giving them spoken equivalents (though these may not be spoken aloud). Most
— perhaps all — people, when they are reading silently, make very small
movements of the vocal organs, movements which, are reduced forms of the,
full ones required for pronouncing the word aloud; introspection reveals,
moreover, that sound images are present in the mind. A language can be learnt
in its written form alone, but not without giving sound values to the words. If
the language is a dead language, it does not much matter what these values
are. If, however, the language is ever going to be encountered in its spoken
form, there are reasons for thinking that it is important to acquire an
approximately correct pronunciation from the first moment of contact with
the written form. These small, silent movements of the vocal organs — ‘sub-
vocal talking” — will, if they are not automatic and spontaneous, interfere
with silent reading or slow it down. It has been maintained that ‘sub-vocal
talking’ during silent reading is in the pronunciation first learnt for the
language, and that if another pronunciation is learnt later, this will not be
carried over into silent reading but will obtrude, irritatingly, into conscioisness
every now and then. The reader can experiment for himself to test the truth of
this; my own experience in reading Latin, for example, and later with the
‘restored’ pronunciation, certainly bears it out.

The language learner may have difficulties, not only with the media
themselves, but with the relation between them. When a language, such as
English, is said to have an ‘unphonetic’ spelling, w'hat is meant is that the
correspondence of sounds to letters is erratic.

Although the difference between spoken and written language is
primarily a difference of medium, the medium has an inevitable influence on
the use of the language it carries. The very evanescence of the one medium,
and the permanence of the other, give them different functions in society.
Spoken language is bound to be closely tied to the people present, and to the
situation they find themselves in. Written language is much less tied to its
immediate material surroundings; and since it remains to be pondered over as
long as we like, it is capable of carying more complicated thoughts and
argument than most people can take in by ear. That the effects of the medium
on grammatical construction and vocabulary are considerable, is quiklv
realized by anyone who tries to turn a lecture into an article for publication, or
to produce a radio script which must sound, when read aloud, as if it w'ere a
natural use of the spoken language.
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It used to be taken for granted that the only true form of a language was
its written form, of which the spoken language was considered to be a mere
reflection. This seemed a self-evident fact, and argument was not thought
necessery to support it. It is nowadays taken for granted that the only true
form of a language is its spoken form, of which the written language is a
redaction, and this now seems as self-evided as the earlier view.

The earlier view was not a beneficial influence on the learning of modern
languages. No advance in the technique of teaching pronunciation could be
made while it was held, and students often found that they could neither
understand, nor be understood by, native speakers of the language the)- were
learning. The modern point of view certainly tends to prevent this happining:
but it is possible that, held uncritically, it also may not always be a beneficial
influence. Is it really true that the spoken form is the real form of language?

Spoken language is primary in two senses: () it appeared, in the history
of the human race, before written language'; (2) it is acquired, in the history of
the individual, before reading and writing. Foreign language teaching,
however, is concerned almost entirely with literate members of literate
communities; is the spoken language still primary for them? 1doubt if there is
any sense in which it could be said to be so. It is nevertheless widely believed
that all language teaching should be based on the spoken language, and that
the spoken language should be taught first. In support of this it is argued, first,
that that is the ‘natural' way of doing it — that is what the infant does: and
second, that learning the written language first makes it more difficult to learn
to speak later, while learning the spoken language is the best introduction to
the written language. As is suggested below, the word ‘natural' is misleading in
this context: and | have seen adequate evidence for the second assertion,
though a confusion between written and literary language often obscures this
issue. There is a danger, it is said, that if pupils learn the written language first
their conversation will become ‘babv’ - like, and they will use words like steed
and tome in speaking. But if this should happen it will be due to confusion, not
between written and spoken language, but between active and passive
vocabulary. Words such as steed and tome belong to the vocabulary of the
literary language, almost the whole of which should always remain passive for
the foreigner unless he has the gifts of a Conrad.

It may be true that the spoken language plays quantitatively the more
important part in the everyday life of the majority of us: it is not therefore
qualitatively more important. Moreover, however great the use that a student
makes of the spoken form of his mother tongue, in the language he is learning
he may not need the spoken any more than the written — indeed, he is quite
likely to need the later more.

Strong emphasis on the spoken language is a natural result ol complete
neglect of it in the past, and this emphasis is so much a part of modern

" Or so it is believed: there is no real evidence to this effect.
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progressive linguistic pedagogy (British Council teachers. ] read in a recent
publication, ‘are intransigent in their insistence on the importance of the
spoken language’) that to question it sounds reactionary. It is nevertheless an
emphasis which is responsible, | believe, for one or two misleading ideas which
are to be found in some modern text-books and courses.

(London, 1957)

Suggested Activities:

1. Ask 5-6 questions on the text.
2. Denote the key-points (words) and make up a model of the text.
3. Give a short summary of the information.

H.DUNCAN
Reading a Foreign Language

Though listening and speaking are the primary activities in learning a
foreign tongue in most schools today, for a good many people the main
objective in studying a foreign language is the progressive ability to read it
with moderate facility for pleasure and profit.

Reading for a purpose, for an understanding of the culture, civilization
and lives of the people which the foreign tongue presents, is an important part
of the program of language study. In such a class the stress is on the content
and related activities that promote the intelligent and sympathetic attitudes
which will lead to better international understanding, and more effective
citizenship in the world at large.

In learning to read a foreign language, translation should by no means
be the goal, nor should it serve even as chief aid. In fact, under normal
conditions, the more it is ruled out, the better the reading. Occasional use of
translation may prove helpful; the frequent use of translation in any classroom
sets up stumbling blocks. The aim of the student should be direct
comprehension of the text: the aim of the teacher should be to help the student
achieve this end by as simple and rapid means as possible.

This direct, instantaneous comprehension of a printed passage - in other
words, successful reading - involves the unlabored grasp (1) of images (visual,
auditory, etc.) and (2) of the thought units. Learning a foreign language means
acquiring new' symbols for objects and ideas. This is done by associating the
new symbols w'ith the objects or ideas, or by associating them with known
symbols which already have meaning. For immediate comprehension, direct
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association of the symbol with the object or idea is indispensable. Words
unattached to ideas or images are about as useful as doorknobs without doors.

We see. then, that reading a foreign language requires only the
recognition of the symbols - the vocabulary, idioms and grammar. While
special emphasis should be given to this skill, the various skills in language
learning, all interrelated, should be developed simultaneously. W hatever the
specific goal in studying a foreign language, that goal can be attained more
easily and more quickly by a multiple integrated approach.

First the student hears and understands what he hears. He talks and
after gaining some fluency in speaking, he learns to recognize printed words as
signs of objects or ideas. When be can read, he learns to write. This multiple
sense appeal not only speeds up the reading skill but also makes it more
lasting. Grammar can best be taught inductively from conversation and an
appropriate reading text with simple vocabulary and idioms taken from the
everyday speech of the people whose language is being studied. Reading
should be regarded as the visual experience based mainly on aural-oral
training. The auditory training is of prime importance (few deaf-mutes
between the ages of twelve and eighteen can really read).

The material selected should deal vividly with the culture and life of the
people whose language is studied, and should be of interest and value to the
student and. of course, on his level. Stories that contain repetitions and
dialogue are often stimulating. A passage becomes meaningful to a student
when he is able to establish some relationships between his life and experiences
and the content of the passage. The amount of reading should be determined
bv the needs, interests, and abilities of the students. Most foreign language
reading programs are too pretentious. Quality is more important than
quantity.

The time for a student to achieve an effective approach to the study of a
foreign language is at the very beginning of that study. It is. however, only by
continuous, slow and careful work that one builds up the reading attitude
which leads to mastery. Intensive reading is the training for extensive, optional
and vacation reading, and should be 'given special attention in class.
Supervised intensive reading increases the reading ability so that reading may-
be pleasurable. The paramount concern of the teacher is to guide the student
during the class period in such a manner that he may be able to continue the
intensive work alone effectively. Every step of the reading lesson must be
planned carefully.

Methods of handling intensive reading vary. There is no recipe that will
fit all students.

W hether the emphasis in a reading lesson be on vocabulary, grammar,
idioms, pronunciation, conversation or cultural information, the ultimate
goal. 1repeat, should be the direct comprehension of the content (it is futile to
expect this to bloom incidentally from translation). To this end a few
suggestions for procedure in the classroom are offered.
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1. Stimulate a favorable attitude toward the content and have a definite
purpose for reading it. In teaching reading the arousal of an interest in the
content is half the work. To sustain interest set a goal for each section or
paragraph and check whether or not it has been attained.

2. Introduce in advance vocabulary, construction and idioms that will
occur in reading materials.

3. Acquaint students with notes, vocabulary, maps and illustrations
(verbs usually in the infinitive and nouns in the singular).

4. (a) Ask a question in the foreign language which will make students
want to find the answer, (b) Have the passage which gives the answer read
aloud, and then repeat the question for the student to answer in the foreign
tongue.

5. Let the teacher's reading of a selected passage or a recording set a
model and stimulate interest. Allow pupils to read aloud singly and in groups.
.If .there is a dialogue, have it read in parts.

6. Be sure'the students recognize familiar words which may need review.

7. Elicit meanings of unfamiliar terms by gesture, mimicry, simple
drawings on board or circumlocution. Have the students make intelligent
guesses of new words by analyzing them into their component parts (roots and
affixes); by relating them to similar words in English or another familiar
language; or by inference from use in the context (a word is a relative thing
w'hich may change in meaning, function, form and position). Have synonyms,
antonyms, derivatives, and cognates noted. From the first lesson attention
should be given to the close relationship between certain words in English and
in the foreign language. Attention should be called also to words or phrases
different in the foreign tongue.

8. Have students reread the phrase or sentence in which each new word
or idiom occurred, trying to fix its meaning.

9. Have the students underline doubtful words and verify their meanings
in the vocabulary: then select the English translation in each case which best
fits the context, and place a check in the margin beside it.

10. Have students underline difficult passages and place vertical lines in
the margin. Where the meanings are not perfectly clear they should put
question marks in the margin.

11. Locate place names in the text on a lange wall map and illustrate
cultural references with pictures. Elicit or give pertinent information about
proper names and common nouns with cultural significance.

12. Have students rapidly reread the entire selection for unity of
thought.

13. Have students list in notebooks key words, idiom, and other
expressions, and write two or three questions in the language read, designed to
seek out quickly the central meaning; and allow a choice of vocabulary in the
answers.

70



14. f-inally have one or more students relate aloud in the foreign
language a briefresume of the story or other content.

15. Have students occasionally review key words, idioms, and
expressions, and use them as a basis for a permanent active vocabulary.

Accuracy in pronunciation as well as in interpretation of printed words
is an important phase of language mastery. Therefore most intensive reading
in the class should be done aloud. However, there is a place for silent reading.
As a training device or as a test of abilittv to read, the following plan may be
used:

Allow students about six minutes to study a sight passage, about one
and one-half minutes to verify words in the vocabulary, and then three
minutes to w'rite out a good English translation or answer questions (the time
given above may be doubled, if the passage requires it). This technique helps
to emphasize the essential items in the pattern for study. It helps the students
to concentrate on the thought, to use his head before his thumb, and to infer
meanings without use of dictionary; and shows him how much he can achieve
in a short time.

The procedures outlined require time, patience and foresight. The steps
at first are slow enough to be sure; with faster pace the steps are still sure: and
presto, the goal of rapid and happy reading is attained.

As soon as moderate confidence and facility in reading are attained, a
problem or project may be undertaken which requires the reading of a book or
various selections. Units may be organized which require group activities
varied in type and form. The text may be used as the core around which
students have a rich experience in collateral reading which contributes to a
common theme. Students may be able to pursue objectives independently.
There should be some supplementary reading each term.

For measuring reading comprehension there is no perfect device, but by
using several devices one may fairly well determine power over the printed
word. The question and answer technique in the foreign language serves not
only as a measure of reading ability, but also as an exercise to help build up
active language command. In the beginning classes it is helpful to have
students repeat the question aloud before answering it and also, in the true
and false test, repeat the statements that are true and correct the false. A silent
reading lest has been considered.

Dramatization and relating the story or other content may serve as
checks on understanding. Exercises on the material should precede or follow
the reading and not interrupt it.

Oral work in the foreign language may not always be a reliable
assurance of comprehension, and sometimes has to be supplemented by other
controls. Translation may be used occasionally, but the wide and almost
exclusive use of translation in some classes is often due to a lack of
competence, imagination and effort on the part of the teacher.
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"There are no dull methods, there are only dull teachers." The best
techniques are those which the teacher is best equipped to adapt to the needs
of his students.

The final criterion for vital teaching of reading is not the choice of
materials or techniques, but the degree to which the work involved contributes
to the understanding of things significant in the life of the student.

Most people who do not read a foreign language with enjoyment were
never given a chance to learn to read it.

Temple University
(The Modern Language Journal, vol.XLV, Nel, 1961, p.17-19).

Suggested Activities:

1 Ask 5-6 questions on the text.

2. Denote the key-points (words) and make up a model of the text.
3. Give a short summary of the information.

M.YVEST
The Teaching of Reading

The Relation of Reading and Speech

The teaching of English in India and in many other countries originally
followed the translation method. Between 1900 and 1920 there was an attempt
to introduce the Direct Method, but it was a failure in most schools and the
translation and grammar method continued.

The pupils were spending about ten hours a week on English study and
the results were extremely poor. Owing to early elimination from the schools
for reasons of health or finance only a small minority reached the Matricula-
tion class and the time which they had spent on the language was more or less
wasted. The problem was how to give those who never reached the Matricula-
tion standard something worthwhile. Even in the Matriculation class the re-
sults were unsatisfactory: few of the pupils had real reading ability in English,
nor were they able to speak more than disjointed sentences, and they could
write only very slowly and laboriously.

In a report published by the Government of India | arqued that reading
ability was very easily achieved and, if one emphasized reading ability in the
earlier stages of the course, this might have the effect of making some grass
grow where none grew' before. Moreover reading ability is of greater educa-
tional value than mere speech except perhaps at its highest conversational
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level. | reported various experiments showing that reading ability could be
achieved very rapidly without any great measure of speech and showed ex-
perimental textbooks which were used to produce this result.

This so-called "Reading Method" was widely used for English in various
countries, and was imitated in the United States of America and in Canada for
French. Spanish and German. With the threat of war and then the war there
was a swing from the Reading Method to speech, and the tendency is now to
concentrate upon speech and twitting and let reading tag along as a poor rela-
tion. an accidental by-product of the active use of the language. There is even
a dogmatic statement that the pupil should never read anything which he has
not already spoken. This of course is nonsensical for there are many thousands
of words in the Bible which we have never spoken and never will speak, yet we
read it. The same applies to Shakespeare and to almost all literature, even the
daily newspapers. It applies also in a high degree to science.

The truth of the matter is that after the initial stage the teaching of
reading and the teaching of speech tend to become, and should be, divorced.
The two vocabularies are fundamentally different. A speaking vocabulary
consists of items, sentence-patterns. phrases, inflections, etc. Every change of
form or meaning is a new item, and there is no inferable margin: whereas in
reading the exact opposite is true. The main difficulty in reading is the enor-
mous size of the vocabulary. We speak about relatively few things and employ
a small range of conversational words in speaking about them: we read about
a vast range of subjects, many of which we never talk about, and the printed
language used in discussing them uses a very wide range of literary words and
structures.

As a result of this difference, if speech work is based upon reading, the
aap between the two becomes larger and larger so that the pupils may be
reading with a vocabulary of two thousand words or more when they have not
vet fully mastered the active use of five or six hundred.

The alternative procedure is to make Reading follow upon Speech, and
this in the tendency nowadays. The result of this is that reading is kept back:-
the hare is harnessed to the tortoise, and the pupil is not enabled to break
away into rapied reading of interesting material until far too late, especially
for the pupil in an unfavourably circumstanced school.

We believe that the right solution of the problem is to make reading sub-
sidiary to the speech course as far as about the first five hundred words: that is
to say the pupil uses reading to enable him to learn to speak. He reads exer-
cises. etc.. in his speech-teaching book, and perhaps he has some Reading-
plus-responce exercises as a training in understanding and as a preventive of
eye-to-mouth reading without comprehension.

At about the five hundred words level we believe that reading and
speech-teaching should be split. At this stage the reading-book proper should
be brought into use to build up a reading vocabulary as fast as possible up to
perhaps three or even four thousand words, whereas speech work continues
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independently, training the pupils to use a Minimum Adequate speech vo-
cabulary of some 1,200 head words fluently and correctly. In this way we may
make sure that the pupil who goes no further after he leaves school may get
something usable and worthwhile both in speech and reading, and. if he fails
to learn to speak, he will at least, in his reading, have something which he can
carry on afterwards.

This is of course only a general suggestion as for a school system. The
point which we are trying to establish is that the balance between reading and
speech must be adjusted in some way. not left to chance. Naturally the courier
employed by a tourist agency needs to speak a language but requires practi-
cally no reading ability. At the other extreme the scientific worker in Russia
may need to read English but have no need to speak at all. So also the student
of Latin or Greek or other dead languages requires reading ability but no
speech: indeed in many such cases the pronunciation is not known.

We believe that the greatest need of the unfavourable circumstanced
schools at present in the learning of English is this divorce between reading
and speaking. The New' Method readers failed to solve their problem because
they provided nothing effective in the way of speaking, but as things are at
present the unfavourably circumstanced pupil tends, while failing to attain
speaking ability, to achieve nothing at all.

The Teaching of Reading

A recent book on the teaching of English in India discusses various
methods of teaching reading such as the Phonic, the Syllabic, the Word
method, the Phrase method, Sentence method, etc.

But these pupils can read! They have learnt to read in their mother-
tongue.

We even find in certain books of methodology the argument that be-
cause an infant learning his mother-tongue learns to speak at the age of two to
three but acquires reading very much later at the age of about six, therefore in
the case of the pupil learning English as a foreign language reading should
follow a long way after speaking. The argument is fallacious in that the
mother-tongue infant is learning reading as a skill which would apply to any
language, and does so apply. The foreign language pupil can already read: all
he has to do is to transfer that skill to a new' set of symbols. Thus when | learnt
of my appointment to Bengal, | proceeded to learn to read Bengali. It was
merely a matter of acquiring the sounds which corresponded to the various
Bengali symbols. Bengali is written phonetically, but the difficulties of English
spelling can be overcome with the use of subscript numbers or with the pho-
netic alphabet.
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Build-up of the Alphabet in the initial Oral Lessons

It is not possible for any teacher to keep a class of over thirty young and
active pupils together during a stretch of twenty or thirty or even forty minutes
of unadulterated oral work. Indeed one might put the practical size of class for
such a lesson at a considerably lower figure. Nor again can most teachers
stand the nervous strain of such a lesson, in a hot climate, once or twice (or
three times) a day. day after day. A ‘let-up' for the teacher and a 'pull-
together' for the class are even more urgently needed here than in the higher
grades for which we have suggested the Intermittent written answer ("Pens ...
Pens down ...“. etc.).

In favourably circumstanced schools we sometimes see such pupils made
to move about, run round the room, play games, cut out pictures, etc.: in the
large less favoured class this is not practicable, nor have such activities any
great linguistic value in either case. In Lesson-form | we have ventured to sug-
gest that writing may serve the purpose of pulling the class together and giving
the teacher some relief. Suchwriting would aim at familiarizing the pupils with
the form and sound of the letters of the alphabet.

Reading in the Post-initial lessons

Early introduction of reading enables the pupil t,0 get a triple impact ofa
new item. He gets the meaning of the word plus the sight of it in print or writ-
ing. plus the sound of the word. - Meaning & Sound & Sight. The sound alone
may yield various mishearings, for example, wrong divisions of words as in the
child's.repetition of the Lord's Prayer - “Our Father charting heaven": so also
the clerical "chestnut" about the child who, seeing the sea for the first time,
enquired. "W here are the tinimies?"*

Some teachers hold that reading should not be introduced until the sec-
ond year., and others would make it very late in the first year. My own opinion
would be about halfway through the first years, as soon as the pupil can read
and recognize words. | would then interpose a short spell of reading-plus-
response so as to expedite reading-ability. This might occupy the latter part of
the ora! lesson and so lessen the strain of a long spell of oral work.

The reason for this recommendation is that, until the pupil can read, the
teacher is the sole source of the language. He is like a mother-bird putting
aobbets of English into the open beaks of his pupils. They Have no power of
feeding bv themselves: there can be no mass practice; there can be no home-
work: there can be no Read-and-look-up so that pupils with the help of the
textbook may practise by themselves or question each other.

‘ The reference is to Psalm 96, verse Il. “The seas and all that in them is". Uniortu-
natelv for the story this is a misquotation: the Prayer Book has. "The seas and all
that therein is", and the Bible has. “The seas and the fullness thereof’:
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The opinion that reading should be begun very late, long after the be-
ginning of the speech course, may be due to a failure to distinguish the two dif-
ferent kinds of reading: (1) Prompted Speech and (2) Book-reading. In
Prompted Speech the words are like the notes on a musical score: they are
symbols which are converted into sounds and meaning. There is. of course, the
danger that the symbols may be converted merely into sounds without mean-
ing - the danger of Eye-mouth reading; but in fact this hardly arises in a speech
lesson. The print merely helps the pupil to remember the teacher's spoken
words, and it is true in this limited case to say that the pupil reads what he has
already heard spoken.

In Book-reading a stream of phrases is converted into ideas in the mind:
speech, in silent reading, may be merely a very slight innervation of the mus-
cles concerned with speech, and in many cases the word is not actually framed
at all but only a mere schema of it, just as in the case of long and complicated
proper names with adult readers: thus in silent reading one might read
Rhosllanerchrugoglas Rhos-burble-burble. This is in fact a danger which has
to be guarded against in the teaching of Book-reading in which new words are
built up into the vocabulary.

The Prevention of Eye-mouth Reading

From the very first the rule must be made that the pupil should never
read without having to make some response which indicates that he attaches
meanings to the words which he is saying. This is particularly necessary in the
eastern countries where the traditional method of teaching in the Mosque and
Primary schools encourages Eye-mouth reading.2

The remedy for this is Reading-with-response in the early stages and Be-
fore-questions later on. A Reading-with-response exercise may supply a pic-
ture with a statement. “This is a dog“, whereas the picture is of an elephant:
mark the sentences “True or false” with a tick or a cross. Or the learner may
mark sentences “Yes” or “No” in the same way: - “Is this a dog?” There may
be a statement followed by true or false statements concerning it. or by ques-
tions:

Ted has three eggs: Dan has four eggs.

Mark V (True), x (False)

Ted has five eggs ...

Ted has three eggs ... etc.

or

1Denbighshire, North Wales.

2This may sometimes be seen in the English Junior School: thus in a school which 1
visited a bov read, “The Boy Scout lit a fire and cooked his breakfast: he had bacon
and eggs and coffee”. The pupil read this aloud perfectly well: I asked him what the
Boy Scout had for his breakfast and he could not answer.
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Mark V (Yes), x (So)

Has Ted five eggs? ...

Has Ted three eggs? ... etc.

or

Write figures

How mane eggs has TedO ... etc.

The responses must in all cases be very brief consisting either of a cross
or tick or a figure or one single word, otherwise time intended for the teaching
of reading will be devoted to slow and laborious writing. There are numerous
exercises of this type in the New Method primers, but it is quite easy to com-
pose them, though care of course is needed in keeping within the pupils'
known vocabulary. The blackboard is a laborious and inefficient instrument
for the teaching of reading: duplicated sheets are better; printed matter is best.

Before-questions are used with paragraphs in the later stages of Read-
ing-vvith-response. Thus there may be a paragraph of some eight or ten lines
telling a simple anecdote. The questions on it are set before the pupil reads: he
reads and looks for the answers. The idea of this arrangement is to produce a
Forward Urge in reading and to prevent Drift. In all effective reading there is
a searching attitude.

There may be performed questions in one's mind and one reads to
search out the answers: or in an unfamiliar subject one glances through the
article to get the general scheme and then searches to fill in the detail. In Drift
the reader merely floats along. On the contrary Before-questions alone may
produce (especially in the higher classes), mere skimming and this is to be
avoided especially in a lesson which is building up reading-vocabulary, but
also in all - expect the topspeed reading exercises. Skimming is prevented by
having some After-questions to ensure full reading of the passage.

When should Book-Reading begin?

The answer to this question depends on the nature of the reading-
material which is used. If the teacher depends upon such simple books as may
be within the vocabulary of the pupil, the beginning will inevitable be rather
late and the Age Discrepancy" rather large at the start.

Suppose that the reading material has been composed within a certain
limited vocabulary but not that of the actual course which the teacher is fol-
lowing. there is bound to be some overlap: to be sure of covering the 500-word
vocabulary of the reading-book the pupils' vocabulary may have to be some
750. This overlap is more serious in the early stages (just when the limited vo-
cabulary is most helpful in expediting reading) than later on, because it is at
this point that the Speech and the Reading vocabulary diverge most. The

" Difference between the age of the reader and the age-interest of the reading-matter.
e.g.. fairv-tales as reading-matter for a 15-year-old reader.
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Speech-teacher tends to teach structures with a minimum of Content words,
whereas the writer of stories at a very low' level of vocabulary must have an
adequate range of Content words but can economize most easily in his struc-
tures: -

Say that again - and | will hit you! (Avoiding If.)

He did the work; then he went out to play. (Avoiding As soon as,

and the Past perfect tense.)
You may be very old, but you are not
too old to learn. (Avoiding However
and the subjunctive.)

The ideal solution of this difficulty is to keep in mind the minimum
reading-vocabulary of the initial books - some 500 words and “write back” in
the Speech Course and the Reading-response exercises, that is to say bring into
the Speech work and the Reading response some of the (or all the) vocabulary
required for the first Book-reading material.

(M. West Teaching English in Difficult Circumstances London 1961,
Chapter 3, p. 16-24).

Suggested Activities:

1. Ask 5-6 questions on the text.
2. Denote the kev-points (words) and make up a model of the text.
3. Give a short summary of the information.

E.BILLOWS
Reading and the Study of Prose Literature
INTRODUCTION

Whatever the process we submit the mind to as we help it to develop
through learning a foreign language, to adapt itself to strange impressions, to
equip itself for taking in knowledge and thinking in the new language, we must
see that the pupil takes with him the ability to manage without us when he
leaves school and our part of the process is over. Back in his home environ-
ment he may not hear the language often, but if he is able to read fluently and
perceptively, with some pleasure, he can keep the language alive in his mind;
provided he has learnt the sounds and intonation well, they will sound cor-
rectly in his inward ear as he reads. If he reads constantly and widely he will
increase his mastery of the language far beyond what he was able to reach at
school; he will join native users of the language in reading their newspapers
and books, submitting himself at the same time to the currents of thought
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which move through the culture of the language and are accessible in the
printed word.

No one is likely to remember a language for long if he is unable to read
it easily or if the normal writing intended formative readers of the language is
beyond his reach. If we have taught him a limited sample of the language, a
reduced, selected vocabulary with carefully graded structural material, and
have not given him, with this basic knowledge, some experience in facing nor-
mal unrestricted language, he is likely to find even the newspaper difficult and
books inaccessible. All work in reading is more effective and economical if the
mind is systematically trained in absorbing ideas quickly and accurately from
the printed page.

So we must help our pupils not to be afraid of difficulty. If they have
come to expect the meaning of a difficult passage to yield to concentrated
reading and rereading, they are willing to go on until the words and the sen-
tence patterns begin to come into focus in their minds and take on signifi-
cance, however inaccessible they may seem at first. They will be accustomed to
the experience of reading, say, the daily news rapidly and finding that certain
unknown words, seen often in similar contexts, come gradually further and
further through the crust of incomprehension or inattention to a permanent
place and significance in the mind.

It is more urgent therefore for the pupil to cultivate a habit of attentive
and perceptive reading, once the main patterns have been made familiar in
speech, than for him to have been drilled painstakingly in a complete or repre-
sentative sample of the patterns of the language, though this also should be
attempted. However little we have time to teach he will learn more if we train
him to grapple with difficulty and to read adventurously, not being daunted or
help back by unknown words or expressions, than if we allow him practice in
reading only w'hat is well within his grasp. On the other hand, as long as we
are teaching him to read, we must use easy material, language which has been
well learnt orally, and is quite familiar in sound and meaning, so that he can
concentrate on acquiring the skill of reading, matching what he sees to the
sounds he knows, without being distracted at the same time by meeting new'
vocabulary.

The teacher may well find these two aims, fluent, fully conscious read-
ing, and adventurous, searching, half-conscious reading, hard to reconcile. In
the first kind, every word is familiar; its meaning and function are clear; in the
second, many words are taken on trust, the exact functions of many words in
their sentences are left undefined; as he feels for the general drift of a passage,
the reader comes to understand the meanings of words by their relation to this
general drift; patterns triany times repeated, hugged, as it were, trustingly but
uncomprehendingly to the bosom as the reader races on, are found to have
yielded up their significance by the end of the article or chapter or book.

To cultivate both these types of skill the teacher may plan his reading in-
struction with both in mind. He can begin with the first, and even when he be-
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gins to introduce the second - sooner with a quick class than with a slow one -
the first may preponderate for some time, until gradually the preponderance of
the second is increased towards the end of the course, as part of the teacher's
policy of encouraging independence and responsibility as soon as the pupil is
ready to be responsible for his own learning.

PART ONE

EFFECTIVE READING INSTRUCTION

The teacher may be helped to remember that there is more than one type
of skill included under the heading of “Effective Reading”, if he looks once
more at Bacon's advice about reading in his essay “Of Studies”. “Some books
are to be tasted, others to be swallowed, and some few to be chewed and di-
gested. that is, some books are to be read only in parts, others to be read but
not curiously, and some few to be read wholly, ana with diligence and atten-
tion. Some books also may be read by deputy, and extracts made of them by
others, but that would be only in the less important arguments and the meaner
sort of books, else distilled books are, like common distilled waters, flashy
things!"

This can be summarized as follow's:

1. Leisurely light reading.

2. (a) Rapid scanning, as when searching a newspaper for the latest
news.

(b) Rapid scanning to glean salient points of a chapter or book.

3. Serious analytic (reflective) reading.

4. Deputy reading - abstracts, reports, etc.

As a preparation for thoroughly effective reading of all kinds, the
teacher must see that the beginnings of reading in the textbook are always kept
well behind the point his pupils have reached; they should learn to recognize
all new words on paper and begin to write them only when they are thor-
oughly familiar as sound. In the first few years reading must be the quick rec-
ognition of what is well known, not the slow deciphering of a code or puzzle.
Only as he finds his pupils reading ahead in the textbook and becoming more
adventurous in their reading of supplementary readers should the teacher be-
gin to put in front of them more difficult material containing unknown words
and expressions. He may begin with only a few of the brighter ones in the class
and gradually extend the privilege. As he does so he will increase their interest
and involvement by the variety of skills which he sets them to learn. Bacon's
categories may guide him here.

1 Leisurely light reading is cultivated in the reading of simplified text
what have sometimes come to be called “nondetailed texts” because examiners
do not require a detailed knowledge of them. The teacher should try and pro-
vide plenty of easy reading at a vocabulary level well within the grasp of the



pupil, keeping mainly within the structural patterns learnt up to that staste.
This reading is not intended to teach the pupil new language, but to exercise
him in what he has learnt in such a way that his reading is fluent and fully con-
scious.

2. Rapid scanning is a useful skill worth cultivating for its own sake: if it
has been cultivated systematically from the earliest point in the course at
which it can be attempted, cooperative work on the study of texts - to be de-
scribed later - can be greatly expedited and made easy. If newspapers are taken
into class at least once a week from the fourth year onwards, and special exer-
cises in rapid scanning are given, skill will develop to a useful degree by the
end of the course. Nearly all the background reading required for the pre-
senting of a topic to the class by a group calls for proficiency in this type of
reading.

3. Serious, analytic and reflective reading, such as the best sorts of litera-
ture call for. and the more profound books on politics, philosophy, religion,
economics, technology and science, is best catered for by training such as that
which is to be outlined later, in which discussion follows perceptive reading of
a piece of concentrated and demanding prose.

4. Deputy reading is a type of reading too little cultivated consciously,
though a good deal of school work is based on its results. The ordinary school
textbook in most subjects is a summary of someone’s reading of a large num -
ber of more detailed works. It is desirable that not all of this work should be
done in advance by the teacher and his ally the writer of the textbook. An en-
terprising teacher will contrive to confront groups of his class with a selection
of material similar to what the textbook writer condenses into his famiiiar.
sad-hued pemmican. If he does so everyone in the class has a chance of contact
with original sources - if in a limited sphere - and the rest of the class can bene-
fit bv the fruits of each of these contacts. This is much more zwecktrassig (or
shall we sav purposeful) than the artificial production of an epitome for the
teacher in relation to nothing in particular.

Reading Circles. At an advanced stage, where the student is faced with a
formidable list of books which he is recommended to read, he may reduce the
problem to manageable dimensions by uniting himself with others, faced with
the same daunting cliff of reading, to divide the field. Each one takes a book,
reads it, makes notes on it and speaks about it at a meeting of the group: later
he mat connect up his notes to form a summary and an estimate of the book.

If the book is being read with a particular study in mind, the relevance
of the book to the study should be shown and those chapters or pages enu-
merated which have the closest bearing on the subject of the study.

In this way a comparatively large number of books can be passed in re-
view before the members of the group; each member of the group has had an
introduction to all of them and has had their relevance to his interests or to the
study he is at work or investigated for him; at the same time he has read one
book attentively and diagnosticallv, with not only his own interests and stud-
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ies in mind, but those of the other members of the group, so that his reading
has had a social significance and has been given thereby intensity and direc-
tion. Later, if he has time, he may read those portions of the other books
marked out for him by the other members of the group; he may even read the
whole of some books which he finds are, after all, within the range of his abil-
ity and interests.

Practical Steps to Improve Speed and Accuracy in Reading. The teacher,
even at a fairly early stage, may take steps to improve his pupils’ ability to
read quickly and accurately. Discarded textbooks, which have been given up
in the school, can be kept and cut up into suitable lengths of a few pages, with
questions to test comprehension typed and pasted on to them. Whenever the
teacher has ten minutes to spare, a set can be distributed to the class and a
time limit set for reading and for answering the questions; as writing is not
being tested the questions should only require “Yes” or “No” answers, or the
ticking of correct statements, or the writing of numbers.

Another exercise may be to set the class to read for a minute and to
mark the point reached with a dot in pencil. The winner in the race and the
runners-up are then stood in front of the class and questioned - preferably by
the losers - on their comprehension of the piece. Another exercise is to set the
class to consult passages in books, or the dismembered pieces of textbook just
mentioned, to find the answers to questions and stand up when they have
found them. In another exercise the teacher writes a passage from a book on
the blackboard with some words missing; the class have to find the passage in
the book and write down the missing words.

Mental arithmetic problems, simple detective stories or other problems
to be solved, can be typed on squares of cardboard; these can be given out to
each member of the class and exchanged for others as soon as the answers
have been noted; the one who deals w'ith the largest number of cards correctly
is the winner.

At an early stage, actions in mime in obedience to flash cards can be a
fruitful occasion for hilarity and for friendly competition in the last five min-
utes of many a lesson, e.g..

Drink some water.

Hop like a rabbit.

Ring a bell.

Thread a needle.

Get stung by a bee. etc.

Cards w'ith exact instructions on them to be carried out quickly can be
distributed, for instance: “Go out into the garden and collect a narrow' pointed
leaf and a round smooth stone,” or a much more complicated list of instruc-
tions involving observation in the towm can be given for homework. A teacher
should assemble a large arsenal of such exercises for use at every stage of the
course. If they are constantly slipped in when there is five or ten minutes to go
to the end of the lesson, very little time will be taken from the routine lessons
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and there will always be a genuine feeling of urgency and cheerfulness in the
doing of them. The teacher will be very thankful for readiness in reading when
he wants his pupils to find and quickly prepare background material to textual
study, if they have made punctual and steady improvement in speed and accu-
racy. They will have enjoyed what seemed at the time like play.

(The Techniques oflLanguage Teaching. L. 1961
Suggested Activities:
1 Ask 5-6 questions on the text.

2. Denote the key-points (words) and make up a model of the text.
3. Give a short summary of the information.

83



Part 11

Read the texts and be ready to translate them into English:
M.Y3CT

O NpaKTUYEeCKOM U3YUYeHUU aHTNUACKOro si3blKa
KaK (hopMbl NnoBefeHus™*

MocTaHoBKa NPo6AeMbl

CTaTbs NoCBALLEHA ONMUCAHWNIO HEKOER TeOPUU M3YYEHUS MHOCTPaAHHOrO
f3blKa - KOTOPYH Mbl MOXeM Ha3BaTb METOLOM W3Yy4YeHUA A3biKa B peanbHbIX
cutyauymsax (Realistic Method) - n onucaHuto yyebHoro martepuana, Ha KoTo-
POM MOXHO MPOBePUTH ee 3IPHEKTUBHOCTb.

A3blK - 3TO (hopMa NOBefeHUs, 3TO peakLuUs opraHM3amMa B LLEJOM Ha OK-
pyXalLyt coLnanbHyl0 cpefy, U CnoBa - TONbKO 4YacTb 3TON peakuuu, KO-
Topas, NOMUMO TOrO, BK/IlOYaeT B ce65 TakxXe No3y, MUMUKY, XeCT.

Ecnu yenoBek npuobpeTaeT 3HaHWe f3blka B Kflacce, MOCNeA0BAaTENbHO
Hakannueas MOJeNnn u 3anoMuWHas TwatenbHO OTOo6paHHble CnoBa, TO OH Oy-
[eT roBOPUTb Ha 3TOM f3blKe COBEPLUEHHO MpaBW/bHO, OAHAKO 3TO He GygeT
XNBOW peyblo. Y 4enoBeKa Xe, M3yyalLlero A3blk B eCTeCTBEHHON 06CTaHOB-
Ke. nosiBfeHWe U 0T6OpP rpamMMaTMUeCcKMX KOHCTPYKLUUIA M cnoB onpejensetcs
NNWb BO3HUKalOWeER B HUX HEOBXOAMMOCTbIO, NPUOGPETEHHbIE UM 3HAHUA He
KOPPEKTUPYKTCA HW yunmTenem, HW KHWUToW. M03TOMYy OH roBOpWUT XOTA U C
OWMNBKaAMUN, HO XUBbIM, HE KHUWXKHbIM $i3blIKOM. OH MCNONb3yeT B peyn BOC-
KAuuaHua. He o(OpPMNeHHble KakK cnoBa, (OPMYynbl BEXIWBOCTW, CH0Ba-
BCTaBKW. MO3BONAOWME OTTAHYTb OTBET, aM{aTWyecKMe UHTOHALMKU, Ommuca-
HUSA KOTOPbIX Bbl HE HailjeTe HM B KAKOM rpaMMaTM4yeCcKOM CNpaBOYHWUKE UAn
yyebHuKe.

MeToa ¢ nCNONb30BAaHUEM NOBELEHYECKUX MOfJeneid Nnpu3BaH MCNoNb30-
BaTb MpPeuMMylLLecTBa, AaBaeMble KaX[blM CNoco60M M3y4yeHUsa A3blka, 06A4y-
MaHHO M CMCTEMATUYHO HaKannMBaTb S3blKOBbIe 3/IEMEHTbl U cOYeTaTb UX Ka-
KWM-TO 06pa3oM C MOAENsAMMW MOBEAEHUS U 3NeMeHTaMMn, XapaKTepu3y W nummu
XUBYIO peyb.

O6bIYHO TPEHMPOBKA B Kjacce BbITNAAMT cnefyllwmuMm ob6pasom: "Put
your book on the desk. Put your pen on your book. Whete is your book?
Where is your pen?” BapuMaHT ¢ MCNONb30BaHWEM 371eMeHTa MOBeAEHMWA npej-
nonaraeTt guanor, B KOTOPOM YYacTBYKT MYX W Xe€Ha, KOTOpble MWYT 04YKM
(cM. MpuMep HWXe), AW MaTb U L0OYb, F4e MaTb AaeT ykKasaHusa go4vepu, Kyaa
NOCTaBUTb Pa3/MUHble BELWUM Ha KYyXHE.

M. West, Learning English as Behaviour. Ctatba u3 >ypHana English Language
Teaching, 1930, v. 15, Ne 1 lMevaTaeTtca ¢ He60MbLWMMMN COKpaLLeHNAMK. - [puM. peg,.
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Tam, rge npu o6blYHOM MeTOfe Mbl MMeeM ¢pa3bl, Bpoge Open the
door. What have you done? - 1 have opened the door, the door is open, n 7.4..
npu HaweMm MeTOoAe MOXHO YCTPOUTb fManor Mexay X03aWKON 1 CnyXaHKOoW,
rae xossinka cnpawupaeT: “Have you washed the...? Have you put away the...0
Have you done .. (pasnuuHble pa6oTbl no fomy)? MM MOXHO pasbirpaTb
CUEHKY, rae nAn BO3BpaLialdTCA JOMOW nocne OTAbiXxa M 06HapyXuBawoT,
4yTo Kakasn-To go6pas es BCe NMPUroTOBMAA ANS HWUX, U 30eCb MOXHO TPEHU-
poBaTb pasNMyHble BOCKANLAHUSA, BbipaXkatolme NnpuaTHOE N3yMIeHMeE.

Hawwu nepsbie NONbITKX B 3TOM HanpaBAeHUWU He JOCTUTAN NONHOTO yC-
nexa. Mbl NblTanuch YCTAaHOBUTbL NOPAJOK BBEAEHUSA CTPYKTYp W CNOB, UCXOAA
13 ANanoros, T.e. Mbl BbIACHUAMN, KaKNe MOJENN N APYTUe A3blKOBble 3N1€MEHThI
Heo6XoANMMbI ANA Auanora, U TPEHMPOBANN UX 3apaHee. OTO MPUBENO K Non-
HOMY 6ecnopsgky. Jlydlle B3sTb ONpeAeNneHHblli Kypc fi3biKa ¥ Npucnoco6uTb
MOJenn NoBefeHNS K A3bIKOBbIM, @ HE HA060pOT.

B HacTosdwem akcnepumeHTe (faute de rnieux) Ham MPuULWAOCH B3ATb YXe
roToBblii Y4e6GHUK U [06aBUTb K HEMY BbILIEYNOMAHYTbIe 3/1eMEHTbI. [na 3Tol
uenun 6binn ucnonb3oBaHbl “Practice Books" Manmepa, npegcraBnsirouime co-
60 nonHyt, feTanbHO pa3paboTaHHY cCUCTeMy, B TO BpeMs Kak 06blUHble
"Teacher's book" n “Class book” ocTaBnftT CANWKOM MHOFOe Ha ycmoTpe-
HUe yuuTens, KOTOPbIA He BCerga MOXeT Haunyywum ob6pa3om pewnTb Bce
BOMNPOCHI.

Owvanor c ucnonb3oBaHnem Mo,qeneﬁ nosefeHna

Ownanor ¢ ncnonb3oBaHWem MOfeneil noBefeHNA npeanonaraetT Hanuuue
OBYX YYacCTHUKOB, CMTyaluUu W ONpefeseHHOro 3MoLMOHanbHOro ToHa. OT
y4acTHWKOB TpebyeTcs BeCTU AManor B TOM WM UHOM 3MOLMOHANBLHOM KO-
ye. [lna 3TOW LENW He rofuUTCS Cepus YPOKOB, Hanpumep Kypc Bu-6u-cu unu
LpYyrue Kypcbl YPOKOB Ha mnacTuHKax. Tam, rae U3 ypoka B ypok qurypupyer
OAiHa CeMbSl, HET BO3MOXHOCTW BBECTU pPa3iMyHble IMOLNOHANbHbIE CUTYaLUNK
W HeT BO3MOXHOCTM 3MOLMOHaNbHO OKpawuBaTb ONpefeneHHble A3blKOBbIe
ABneHna. B Kaxgom Auanore fO/MKHbl y4acTBOBaTb HOBble MEPCOHaXu, 0TO-
6paHHble C TakKMM pacyeTom, 4yTo6bl YAOBNETBOPUTbL Tpe6OBAHWUAM, BbIfBU-
raemMblM fi3bIKOBbIMU 31€MEHTaMW, BONMOW EHHbIMMW B CUTyauuun. Takumu nep-
COHaXaMun MOXeT OblTb MONNLEACKUA, KOTOPbIA TOPOMUTCA BEPHYTbHCA JOMOMN
K Yalo, U CyeTNuUBbIW, LOTOLWHbLIA CBUAETENb HECHYACTHOMO CAy4as; LOKTOP, He
TepnAWNA BO3PaXKEHUI, U KaNPU3HbIA NayueHT, KOTOPbIA He XO4YeT CAylaTth
ero ykasaHuii o fueTe; NoKynaTeNb, KOTOPbI/A HUKAK HEe MOXeT cAenaTb Bbl6O-
pa. v pasgpaxeHHblii npojasel,.

LOvanor gonkeH 6bITb KOPOTKUM 1 YETKO. 0YepUYeHHbIM. lMpefabiayline
aKCnepMMeHTbl NokKasanu (KHura “Improve your English”), uTo B HEM AO/IXXHO
6bITb He 60nee 8 pennuk, gaxe nydwe, ecnn Ux 6ygeT MeHblwe. DTO HEOOXO-
AMMO, TaK KaK AnManor cnepyeT TwatenbHo oTpaboTaTth.
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CHayana Mbl XoTenu, 4To6bl AuManorn 3ayymBanncb Hau3ycTb, a ANA TO-
ro. 4ytobbl nomoub 6Gonee cnabblM YyyeHWKAM BOCNPOM3BOAUTbL PENIUNKMK,
npegnosiarafocb fatb B KHUTe KitoveBble cnosa. OfHakKo 370 0oKasanocb NJo-
X0l CUCTEMON, TaK KakK Halnume K 4YeBbiX CN0B 3aCTaBNA10 YYEHUKOB CMOT-
peTb B KHWUTY, TOrga Kak npu pasroBope cliegyeT CMOTpPeTb Ha cobecefHMKa.
Kpome TOro, 3ayynBaHume Han3ycTb, eC/IM OHO NPaKTUKYEeTCA CBEPX Pa3yMHbIX
npefenos, MOXeT MPUBECTU K TOMY, 4TO Auanor 6yaeT BOCNPOU3BOAUTHCS
MeXaHW4YecKn, Kak 3T0 HabnogaeTcs y akTepoB, UrpatwlWwmMx B nbece, Kotopas
nheT B TeYeHWe LONITOro BpemMeHW. lMpeacTaBifeTcd, YTO HauNyywmMMm MeTO-
[OM 3ayynBaHWA ANANOroB ABNAETCA METOA “MPOUYTM U CKaXMU”, T.e. HYXHO
3aMOMHUTbL AManor 4o TakoW cTeneHun, 4Tobbl B TO Bpems, NOoKa Baw cobecen-
HWK MPOU3HOCUT CBOK PENAUKY, Bbl MOFAWU 6bl 6bICTPO B3rNAHYTb Ha CBOK W
NPOU3HECTW ee, He TNAAA B KHUry. CnefyeTt CTporo npujepxusBatbca npasuna:
“Hukorga HUWYEro He NPoOM3HoCUTE, rNAad B KHUry!” ina tex, KTo focTraTou-
HO XOpOL O 3aMOMHWUA Ananor, aToro 6ernoro B3rnaga 6yget 4OCTaTOUYHO.

Pe>kuccepckas paspaboTka, Ui nu6peTTo

Ovanor ¢ ucnonb3oBaHWemM MOJeNeil NoBeAeHUsS OTAMYAeTCs OT OTPbIB-
Ka M3 Mbecbl B TOM OTHOWEHWUU, YTO OH MpejCTaBNsfeT cOBOW PeXNUCCEPCKYHO
pa3paboTKy, a He TONbKO OAHW CN0OBa. PasnuyHble aKTepbl MOTYT WCMOAHATH
O4HY U TY Xe Nbecy pasNnyHbIM 06pa3oM, a B TAKOM nanore TOYHO yKasaHo,
KaK 3To cnefyeT fienaTb - yKadaHbl yfapeHus, puTM, pasmedyeHbl naysbl, yKa-
3aHO MPOM3HOLWEHNE HENTPaNbHbIX TNACHBIX N MHTOHALMS.

O/lHaKO ¥ 3TOTO elle HeaocTaTouHo. CneayeT TakXe 06bACHUTL, Moye-
My TOBOPALMIA fenaeT naysy Wau ynoTtpeGnseT OnNpefeneHHYH WHTOHaLWUIO.
Heo6xoauMmMo f06aBUTb W, TaK CKa3aTb, CLEHWYECKMEe yKasaHus (Hanpumep,
Kyfda rnsgetb v T.4., TaK Kak WHTOHAL WS OYeHb 4acTO 3aBUCUT OT TOTO, Kyjda
HanpaBneH B3rnag). ANs AOCTMXKEHUA HaMNydllUX pe3ynbTaToB BOOGLULE He-
06X0MMbl He TOMbKO Tl AaTeNbHO pasMeyeHHas pa3paboTKa, HO U NNACTUHKN.
O[HaKO Jaxe W 3TOr0 HeAOCTAaTO4YHO. B ugeane Heo6XoAMMO Gbino 6bl UC-
Nonb30BaTh TeNEBU30P UMW PUNbM, YTOGLI YUEHUKN HE TONbKO CAblllanu, Kak
3T0 TOBOPUTCS, HO U BUAENU, YTO MPKU ITOM AenaeTcs.

P.N1ALO
Ob6yyeHMe MHOCTPAHHOMY fA3bIKY (Hay4HbIA N0AX0n4)
M3 rnaBbl 5. MpuHUUNbl 06y4YeHNA A3blKam
TepMUH “Hay4Hblil He O03HavaeT “coBeplIeHHbIN" wnAn “BCeobbEM-

nowmuin". HaydHblil nogxos K 06yYeHW YUMTbIBAET Hay4Hble [aHHble; OH
OCHOBbLIBAETCS Ha TEOPWUW U Ha PALE MPUHLKUNOB, HAXOAAWMUXCSA B IOFUYECKON



B3aMMOCBA3U. Takoll MoAXo4 MO3BONSET U3MePUTb pe3ynbTaTbl 0bydyeHus. O
HEM MOXHO CyAWTb Ha OCHOBe 06bEKTUBHbIX MoKa3aTeneil. OH MOXeT mocTe-
NMEHHO COBEPLUEHCTBOBATHCA HA OCHOBE HOBbIX (DaKTOB M HOBOTO OMbITA.

MoaxoAd, npefscTaBNeHHbIA B 3TOW KHUTe, OCHOBAH Ha Hay4YHOMN NWH-
rBUCTUKE. NCUX0ONOrMnm o6yuvyeHUsd, Ha TeOpUU, U3N0XKEHHOW B npeabigyliei
rnase 3TOM KHWIK, Ha MPUHLUMNAX, M3naraeMblX HUXe, Ha FMNoTe3ax, BblTe-
Karnuwnx n3 Teopun nnm A3blKOBOro onbiTa, U Ha 00BbEKTUBHbBIX MOKa3aTensx.
3T0 BNOMHE CO3HATeNbHAA MOMbITKA Hay4YHOro nogxoja k o6nactu obyyeHus
WHOCTPaAHHOMY fi3biKY.

BBuAy TOro, 4To Hay4Hble JaHHbIe HE MOTYT NPUMeEHATLCA 6e3 yuyeTa yc-
NOBUMA 1 ueneih 06yyeHNs, HEKOTOPbIe M3 TUNUYHbLIX NOKa3aTenen, KOTOPbIMMU
onpepensieTcsd 06yuyeHue A3blKY, pacCcMaTpuMBarTCAa Hapaay C NpuUHLMNAMK,
XapakTepusyr LW MN HayUYHbI NOAXOA.

MpuHunnbl

[ns onpefeneHna Hay4yHoOro nogxoja Heo6XOAUMbI M JOCTaTOYHbI Cre-
Ayouwue NpuHLMUNbl. 34ecb Mbl U3N0XKUM WX NULWb KPaTKo, B MOCAeAytWwmnx
Xe rnaBax OHW 6yayT pa3BepHYTbl B KOHKPETHYI nporpamMmy obyyeHusa. 3Tu
NPUHLWUMNLI MOTYT MPUMEHATBCA WAW >Xe OTBepPratbCA MO Mepe MOMNONHEHUS
HalnX 3HaHUA HOBbIMW Hay4YHO YCTAHOBEHHbLIMMW (hakTamu.

Mpuuynn 1. CHayana ycTHas peyb, MOTOM MUCbMeHHas. Hy>XXHO 06yyaTb
CHayana yMeHUo NOHMMaTb pPeyb Ha CAyX U FOBOPUTb, & 3aTeM - YNTaATb W NU-
caTb. ATOT NPUHLUN NEXUT B OCHOBE YCTHOTO (ayAuO - NUHTBANbHOTO) NOJ-
xoga.

N3 NNHIBUCTUKM Mbl 3HaeM, 4TO A3blK Hanbonee NOMHO BbIABNAETCA B
YCTHON peyn. B NMUCbMEHHON peyn He NpefcTaBNeHO NPOU3HOLWEHWUE - UHTO-
Hauusa, puTM,yfapeHue.

STOT NPUHLMN He 03HA4yaeT, 4TO cnefyeT YUYUTb TOIbLKO FOBOPUTb U MO-
HUMaTb peyb Ha cnyx. OH MCXOAWT M3 TOro, 4YTO pacwmMgpoBKa 3aMKCUpPO-
BAHHOIO NUCbMEHHOTO MaTepuana 6e3 oBnajeHWa MoAeNAMU A3blKa B YCTHOW
peyn HemonHa, HeCoBepPLEHHA UMK HEIPPEKTUBHA.

3TOT NpUHUMN [elACTBUTENeH Torga, Korja Uenbi ABASETCA TONbKO
obyyeHune yTeHuto. Ecnm yyeHuK, npexpae 4em NpucTynuTb K YTEHWUIO, OBNaje-
€T OCHOBHbIMW KOHCTPYKLMAMMW A3blKa B YCTHON peun, OH CMOXeT 6onee yc-
NewHo COBEpLIEeHCTBOBATL NPUOGPETEHHbIe UM YMeHUs B 061aCTU UYTeHUs,
Yem B TOM c/iy4ae, KOrfja OH OrpaHuuymnBaeTcsa paclwmpoBkoli TekcTa. UTo6bI
foKasaTb CnpaBefnnBOCTb MM XXe. HA060pPOT, HENPABOMEPHOCTbL 3TOr0 Tpe-
60BaHMA, HYXHa fanbHelWwans aKcnepumeHTanbHas pa6ota. OAHAKO AaHHbIA
NPUHLUMN HaXOAWT NOATBEPXAEHME B TeX TaKTUUeCKUX NpeumyllecTBax, Ko-
TOpble OH AaeT B 06y4YeHMU. Yuyawunecs, oBnafjeBlive A3bIKOM YCTHO, MOTYT
HayuyuTbCcs ynTaTb 60/ee AN MeHee CBO6OAHO caMu MM C He6ONbLW O NOMO-
Wbto. Te Xe, KTO Hay4yuncs Nulib NOHUMATb TEKCT, HE MOTYT, Kak mpasuno,
CaMOCTOSATENbHO HAYUYNTbCA YCTHON peun.
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MpuHuun 2. PeyeBble ob6pasubl. [ obeliTech, 4YTOObl yyalmecad Kak MOX-
HO TOYHee YCBOMAM peyeBble 06pasubl, ynoTpebnaembie B pasrosope. Takas
npakTuKa, peKOMeHLO0BaHHaf NMHIBUCTaMK, BNOAHE onpaBjaHa NCUXONOTK-
Yyeckn. XOTA B NeyaTu U HET ONMUCAHUA NCUXONOTNYECKUX 3KCNEPUMEHTOB, KO-
TOpble NOATBEPXAANN 6bl 3TO NOMOXEHME, OHO HEOAHOKPATHO onpasAano ce-
65 Ha npakTuke. MpeanoXunTe YUeHUKY NpocaywaTtb Ha POAHOM f3blKe LIEeCrb-
CeMb OAHO3HAYHbIX 4YWCeNn B ONpefeneHHOM NOPAAKE M 3aTEM BOCNPOM3BECTU
3TOT pAA. 3aTeM npojenaiTe TO Xe caMOe Ha M3y4vyaeMOM fA3blKe; Bbl yb6eau-
TeCb. YTO YYEHUKMN BO BTOPOM C/ay4ae fenatT.ropasfo 6onble ownbok, XoTa
KaXpjoe OTAENIbHO B3ATOE YUCAWUTENbHOE OHW MOTYT BOCNPOM3BECTM Ha WHO-
CTPaHHOM f3blKe MpaBWbHO. TOYHO TaK Xe yyawmecs MOTyT 3aMOMHUTbL W
BOCNPOU3BECTM Ha POAHOM A3blKe ropasfo 60nee ANHHbIE OTPE3KU pPeyn, Yem
Ha MHOCTPAHHOM.

EMKOCTb MaMATU Ha POAHOM fA3blKe Yy yyalmxcsa ropasfo 6onblie, 4em
Ha MHOCTpPaHHOM. MpuMepbl U MOLENN HA MHOCTPAHHOM A3blKe yyalimecs MO-
ryT BOCMPUHATL B UCKAXEHHOM BUAE WM Xe, BOCMPUHAB NPaBuUIbHO, 3a6biTb
yepe3 HECKONbKO MFHOBEHWA. Y4YeHWK He MOXEeT MO0Nb30BaTbCA NpUMepamu
ONA M3YUYEeHUsA rpaMMaTUKKU UNU KOHCTPyupoBaTb ApPYrve NpuMepbl N0 aHano-
rMn n3-3a TOro, 4TO 3TV MPUMeEPbLI U MOAENN He 3anoMuHatoTca. Korga oH 3a-
yumnBaeT fuanorun, LONONHUTENbHbIE YCUINA, NOTPAYEHHble HA 3TO, NO3BONAT
eMy MCMOMb30BaTh 3TU [MANory B KayecTBe MOfeneil U Ha 3TON OCHOBe Npo-
[ONXaTb YCBOEHMWE A3blKa.

JINHTBUCTbI 0J06PAOT TPEHUPOBKY B YMEHWUU BECTW pasrosop, NOTOMYy
4YTO B Pas3roBOPHONM peyn cnosa NpepcTaBNeHbl BO ()pa3oBbIX CTPYKTypax u
KOHTeKcTe. [inanoram cnefyet oThaTbh NpeAnoyTeHUe nepes ctuxamu Uav nu-
TepaTypHOl Npo30i, M60 pa3roBop COAEPXWUT 60/blIE OCHOBHbIX KOHCTPYK-
LUWiA A3bIKa B KOHKPETHOM KOHTeKcTe. 1033ua nonb3yercsd 60AbWKWM YUCAOM
HEOObIYHbIX KOHCTPYKUMWA M MeHee TUMWYHbIMU BapuMaHTaMu 06bIYHbIX KOH-
CTPYKUMii. B npo3e peako ynoTpe6naioTcs BONPOChbl, NPOCL6GbLI, OTBETHI; A4S
Hee XapaKTepHbl JOBOMIbHO A/IMHHbIE YTBEPLUTENIbHbIE KOHCTPYKLUN.

MpuHunn 3. YcBoeHMe Mofeneii Kak OBnafjeHMe HaBblKaMW. Y CBOeHUe
mMofeneil LOMKHO NpefcTaBnaTb COO0M oBnafjeHWe HaBblKaMW MYyTeM peyeBOid
NPakTUKN Mo Mofenam. 3HaHWe CNOB, OTAENbHbLIX BblpaXeHWin n (Maun) rpam-
MaTU4YeCKUX MpaBUN He COCTaBNAeT BNafeHUs A3bIKOM. Pa3roBop 0 A3blke He
ABNAETCA 3HAHMEM camoro f3blka. JIMHrBWCT, cneynanuct no rpamMmaTtuke,
KPUTUK TOBOPAT M MULIYT O A3bIKe; YUEHUK Xe AO0/KEH HAYyUYMTbCA UM MONb30-
BaTbCA.

BnafeTtb A3bIKOM - 3HAYUT YMeTb NOMb30BaTbCA A3bIKOBbIMU KOHCTPYK-
LMAMWU C NMPaBU/IbHbIM NEKCUYECKUM HamOSHEHUEM W B HOPMaibHOM peYeBOM
Temne. MOHMMaHWe W faxe NOBTOPeHUe BCAYX Kakoin-nmbo mMogenu, BO3IMOX-
HO, 6yfeT cnoco6CcTBOBATL €€ 3aMOMWHAHWIO, HO HUKOT4Aa He 3aMeHUT ynpax-
HEHWI B OBNafeHWN HaBbIKOM ynoTpe6neHna MOAENN B peyn nyTeM aHanorum,
BapbMpoOBaHUA 1 TpaHCchopmauum. 370 1 ecTb paboTa No Mogensam.



MpuHunn 4. MpakTuyeckoe oBnajeHne OHETUYECKOW CUCTEMON A3bIKa.
doHeTMYeCKO cucTeMe A3blka cnedyet oby4yaTb Kak CTPYKType, npefHasHa-
YeHHOI ANA NMPaKTUYEeCKOro MCNoab30BaHUA, NyTeM Mokasa, MMUTaLWUmM, NOA-
CKa3KW. KOHTpacTupoBaHWA M peyeBON npakTuKW. Habnwpge-Hua nokasbiBa-
I0T. YTO OAHO TO/NbKO CnylaHue 06pa3L,0B NPaBUbHOTO MPOU3HOLWEHUSA He
BefeT K OBNAafeHMUI0 XOPOLWMWM MPOU3HOLW EHNEM, €CNN A3bIK YCBAWBAETCA He B
paHHem petctBe. OTAeNibHbIe YNpaXHeHUa, onucaHue apTUKyNnauuu 3BYKOB,
pa6oTa Haj CXOAHbIMW 3BYyKamu - BCE 3TO MOXET B KOHEYHOM CuyeTe MPUBECTU
K YOOBNETBOPUTENbHbIM pe3ynbTaTtam, HO. ANA TOro 4to6bl yvawmiica oBna-
fen aBTOMaTW3MpoOBaHHO, CBOGOAHON peyblo, Heo6XOAMMA TPEeHUPOBKa B
peyeBOli NesTeNbHOCTHU.

MpuHuun 9. PeyeBas npakTuMKa BMecTO nepeBoga. [lepeBofj He MOXeT
3aMEHUTb peyeBOl MPaKTUKU. DTO MONOXKEHUE MOXHO MOAKPENnUTb CNeaylo-
WuMn gosofamun: 1) NMWb HeEMHOrMe cnoBa N0 60N Napbl A3bIKOB NOMHOCTbIO
3KBMBANIEHTHbI MO 3HA4YeHWAM: 2) YYeHUK, nonarasg, 4To C/ioBa POAHOr0 Mu
WHOCTPAHHOIO A3bIKOB MOMHOCTbI0O 3KBMWBANEHTHbl, NPUXOANT K HenpaBU/b-
HOM}' BbIBOAY, UTO BbIMOAHEHHbI MM NepeBOf NPUrofeH ANA TeX Xe cuna-
HWIA. 4TO K Te. KOTOpble JaHbl B OpUTMHane, U B pesynbrate fenaeT OWUNOKN:
?) LOCNOBHbIN MepeBOS NOPOXLAeT HEMPaBUbHbIe KOHCTPYKL UK.

Mcuxonormyecky npouecc nepesofa CHOXHee MNPOLECCOB FOBOPeHUS,
NOHUMAHNA PeYN Ha CNyX, YTeHUA UNKU nucbma. [epeBos OTANYEH OT 3TUX BU-
[LOB BNafieHns A3bIKOM U He fBNSeTCA HEeO6XOAMMbIM ANa UX ycBoeHus. Kpome
TOro, XOpOWMWA nepeBOS Henb3a cAenaTb, He Bnafjes B JOCTATOYHON Mepe
WHOCTPaHHbIM A3bIKOM. MM0O3TOMY BHayane Mbl 06y4yaeM BNafeHUIO A3bIKOM, C
TeM 4YT0o6bl BNOCNEACTBMM, B CNyyvae Heob6xoaMMOCTM, 06y4aTb NepeBOAYy Kak
0TAEeNbHOMY YMEHUIO.

Noan, 04MHAKOBO XOPOLWO Bajetolwme AByMs A3blkamu, He npuberatoT
K nepeBoay, ynotpe6nas oAMH U3 HUX. B ux pacnops>KeHun kak 6bl gBe COOT-
HECeHHble A3blKOBble cuCTeMbl. MM0Nb30BaHWE NMEPeBOAOM BefeT K Ype3MepHO
YCNOXHEHHOM} (PYHKLMOHMUPOBAHWIO YMEHWA B 06NacTW BRajeHUs MHOCTpaH-
HbIM A3bIKOM, K Pa3BUTWUIO CUCTEMbl, YaCTW KOTOPOI He COOTHECEHbl, a MOf-
UMHEHbl OAHA APYTrOiA.

B HacToflee BpeMA HeT AOCTATOYHbIX AaHHbIX, 4T0Obl BbICTYNUTbL 3a
WA NPoTUB NPUMEHEHUA MepeBOAa Kak cnocoba nepejayun cmbicna Toro, ue-
MV HYXXHO 06yy4aTb, NN Xe KaK CpeAcTBa MPOBEPKU NOHMMaHUA. OgHaKo uc-
nonb30BaHWe LenbiXx NpeanoXeHWn Ha poLHOM fA3blke AN nepejayun CMbicna
LManoroB, npegHasHaYyeHHbIX A5 3ayyMBaHUA, ABAAETCA 0ObIYHOW MNpakKTu-
KOl. KOTOPOM NPUAEPXMNBAKOTCA MHOTME IMHTBUCTHI.

Mpuuynn 10. HopmaTMBHOCTL fi3blka. HYXHO 06y4yaTb A3blK}, Kak OH
€CTb, & He A3blKY, Kakum OH AO0/XKeH O6blTb. MHOrMe NOAN CYMTAKT, YTO WX
peyb (Ha poAHOM A3blKe) HenpaBWNbHAa, YTO NpaBuNibHa Ta Gopma, KoTopas
ynotpebnsanacb paHblie, uan Ta, KoTopasa ynotpebnaerca B APYroi MeCTHO-
cTn. OA4HAKO NMHIBUCTbl FOBOPAT HaM. YTO MepWUIOM MPaBUIbHOCTU U rpa-
MOTHOCTW POAHOI peyn ABnATCA QOopMbl, ynoTpebnsemble 06pa3oBaHHbIMMU
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N0 AbMU, ANA KOTOPbIX AaHHbIA A3bIK ABNAETCA POAHbLIM, & He Kakue-To BO06-
paKaemble WUCKYCCTBEHHble HOpPMaTWUBbLI. DTOT MPUHLMN npejnonaraet, 4To
cnefyeT obyyaTb TakOMy CTWUAKO peyn, KakuM nonb3yrTcs 06pas3oBaHHbIe
noan, 4NA KOTOPbIX 3TOT A3blK ABNSAETCA POAHBIM.

3TOT NPUHLKUN He O3HayaeT, 4YTO NpaBufieH TONbKO OAWUH CTWUb peun.
HanpoTus, ecnu, Hanpumep, B NOBCEAHEBHON Pa3roBOPHOI peyn MPUHATO
ynoTpebnaTb HENONIHbIE JOPMbl CNOB, 3TOMY HYXHO YYUTb, HO B TO Xe BpemA
He ucknwyaetrcs u obyvyeHue MNOAHbLIM opmam, 4YTO6bl yuyalwuecs MOrnu
ynoTpe6aaTL 3TU opmbl B 6onee ohmumanbHOli 06CTAHOBKE MW B MUCbMEH-
HOW peun.

A3bIK ABNAETCA KOMMYHWKALWOHHOW CTPYKTYpoOi. B Teopun KOMMYHU-
Kauuun .nobble HapyLleHns B KaHane, N0 KOTOPOMY OCYL{eCTBAAETCA KOMMY-
HMKaumna, HasblBalT WYMOM. Mcnonb3oBaHWe B peyn HEMOAXOAALero CTung
UAN fuanekTa HapyllaeT NpPoLecc KOMMYHUKaUuUu, Aenaet ero HenoJIHOLEeH-
HbIM U TEM CaMblM CO3JaeT CBOe06GpasHbIi “Wwym”.

ITOT NPUHLMUN He fenaeT UCKIKYEeHNA ANA MeCTHbIX AuanekTos. OfHa-
KO cyuiecTBOBaHMe AaHHOW npob6nemMbl Henb3s oTpuuaTh. B HEKOTOPBIX A3bl-
Kax, TakuMX, Kak, Hanpumep, KUTalCKui, OAUH U3 MeCTHbIX AUANeKTOB MpPu-
3HaeTcs o6L eHaLMoHanbHOMW HOPMOi. B apyrux asblkax HU OAWH U3 fUanek-
TOB HE MOXET CUMTaThCA O6LWENPUHATONW HOPMOI. B Takux cnydasx peweHue
[OMKHO 6bITb CTpPAaTErMYecKMM: OHO AO/IKHO MPUHMMATLCA C y4eTOM Luenei
M3yYeHUs A3blKa M Kpyra nuL, ¢ KOTOpbIMKU yyalwmniica 6yget obuwatbes.

MpuHuun 11. TpeHupoBKa. Bonbwas yacTb y4eOHOro BpeMeHU AO/XKHA
OTBOAMTbLCA HAa TPEHWPOBKY B MONb30BAHWM A3bIKOM. 3TOT NPUHLMUN OnNpas-
faH ncuxonormyeckun, 60 NP NPOYUX pPaBHbIX YCNOBUAX 06beM ycBanBaemo-
ro martepuana M MPOYHOCTb YCBOEHWA MPAMO NPOMNOPLMUOHANbHbLI 06beEMY
TPEHWNPOBKMU.

JTNHTrBUCTBI NMOKas3anu 3HauyeHWe TPEHWPOBKMW ANA OBNAafLEHUA A3bIKOM,
OCHOBAHHOTO Ha MMUTaUMM N Ha paboTe no mopgenam. d®pus (Fries), Hanpu-
Mep, peKoMeHayeT 0TBOAMTbL 85% y4ye6HOro BpeMeHW Ha TPEHUPOBKY W He 60-
nee 15% Ha 06bACHEHMA U KOMMeHTUpoBaHue. CaMbiM y6efnTenbHbIM apry-
MEHTOM B MOMb3y 3TOr0 MPUHLMUMA CAYXWUT yCNex KypcoB MHTEHCUBHOTO 06Yy-
YeHUA aHTNUACKOMY A3bIKY, OPraHu3oBaHHbIX ®pu3oM, 1 ycnex MHTEHCUBHO-
ro 06y4YeHMA MHOCTPaHHbIM A3blKaM, KOTOPOe BefoCb MNOJ PYKOBOACTBOM
NVHTBUCTOB BO BPeMS BTOPOW MUPOBOW BOMHbLI. XOTA cCreynanbHble IKCNepu-
MEHTbl U He CTaBW/UCb, pe3ynbTaTbl 00y4YeHMa Ha 3TUX Kypcax FroBOPAT camu
3a cebs.

0.9BEPKPOMBW
K Bonpocy 06 0CHOBHbIX NPUHLMMAax

Nlloan pewarT M3ydyaTb S3bIKM MO CaMbiM Pas3iMyHbLIM NPUUYMHAM -
KOMMEpPUYECKMM, COLMaNbHbIM, HayYHbIM, yUe6HbIM, 1 paspaboTaTs Kypc AN
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HauyMHal U Eero, KOTOPbIl TOYHO 3HAET, ANS YEro emMy HYXeH f3blK, W 3HaerT,
UTO He MMeeT OTHOLWEHUS K ero Lenun, CPaBHUTENbHO MPOCTo. Fopas3fo CNnox-
Hee paspaboTaTb YAOBNETBOPUTENbHbI Kypc ANS MOAABAALWEFO 6ONbLIUH-
CTBa HAUYMHAKWMNX, LeNb KOTOPbIX B U3YUYEHUN A3blKa CBOAMTCA NULWb K CMYT-
HOMY y6exAeHUio, 4To 3HaHWe A3blKa GyAeT TaK UAM UHa4ye “nonesHbiM™ (4To.
HECOMHEHHO, CnpaBefnnBo). JIlOAN MOTYT M3ydyaTb U M3yyanu S3bIKM BCEBO3-
MOXHbIMU MeTOAAaMM; MpenojgaBaHne A3blka - 3TO WCKYCCTBO, a He Hayka, u
XOpOLlW WA NpenojaBaTteNb MOXeT 406UTLCA pe3ynbTaToB Npu NOG0OM MeTofe.
TeM He MeHee MOXHO cuMTaTb, UTO Nlyywe BCEro MPUMeHATb Hambonee pa-
LUMOHANbHbI MEeTOf, MakCUManbHO COOTBETCTBYIOULUI COBPEMEHHOMY YpOB-
HIO 3HaHWs. B 3Toll rnaBe s X04y paccMoTpeTb HEKOTOPbIe W3 OCHOBHbIX
NPUHLUMNOB, KOTOPbIe AOMKHbI 6biTh MPUHATH BO BHUMaHMe Mpu COCTaBe-
HUU Kypca ANs HAaYMHAaK W UX.

3HaTb A3blK - 3HAYUT YMETb YMTaTb, NMUCATb, TOBOPUTL HA 3TOM f3blKe U
NOHUMAaTb, KOr4a Ha HeM rOBOPAT. 3TO YeTbipe PasUYHbIX W NErKO Bblufe-
HAeMbIX BUAA AEeATEeNbHOCTU (KaXAblM W3 HUX MOXHO OBNajeTb HE3aBUCUMO
OT APYTroro; He KaXAblii 4enoBek cnocoGeH OBNafeTb WUMU BCEMU; HEKOTOPbIE
BMUAbl MOpPaKeHUs MO3ra MOTYT Bbl3BaTb MOMHYIO MOTEPH OAHOTO, He 3aTpa-
rmBas Cepbe3Ho ApYrux), X0Ts B rnasax 06bIYHOro 4YenoBeKa OHW TaK TECHO
nepenneTeHsbl, 4TO eMy TPYAHO AyMaTb WAM TOBOPUTbL 06 OAHOM W3 HUX BHe
CBA3W C OCTaNbHbIMU.

YCTaHOBNEHO, YTO BHYTPEHHAA peyb MPu YTeHUM Npo cebs NpoTeKaeT B
TOM MPOU3HOLIEHUMN, KOTOPOE AN AaHHOTO A3biKa 6bIN0 BblyYeHO MEPBbIM, U
uTO. €C/iM nosaHee 6yAeT YCBOEHO APYroe NPOU3HOLWEHME, YTeHUe Npo cebs He
nepe6asupyeTcs Ha Hero, U BpeMs OT BpPeMeHU OHO HasoinNuBo 6yaeT BTOP-
ratbcs B CO3HaHWe. UTo6bl yGefuTbCs B CNpaBeANMBOCTM 3TOr0, YUTaTenb
MOXET caM npojAenaTb 3KCMEPUMEHT; MOV COB6CTBEHHbI OMbIT, Hanpumep,
uTeHUs no-naTblHM - a A cHayana Yy4yun CcTapoMOAHOE, a 3aTeM yXxe
"PEKOHCTPYMpPOBaHHOE" MNPOU3HOLIEHWEe NaTblHU - MOATBEPXAAeT 3TO BHe
BCAKOI0 COMHEHMUS.

Ons n3yyalolwero NHOCTPaHHbIA A3bIK TPYAHOCTb MOTYT MpeAcTaBAATb
He TOMIbKO CpeAcTBa YCTHOW M NMUCbMEHHOI peun camu mo cebe, HO U UX B3au-
MOOTHOWEHNe. Korfa o f3blke, HANpUMep aHrIUIACKOM, TOBOPSAT, YTO Y HEro
"HedoHeTMueckan" opdorpadus, uMeeTca B BUAY, UTO COOTBETCTBUE 3BYKOB
G6yKBaM fBseTCH 6GECNOPSA0UHbLIM.

X0Ts pasHuLLa MexXay YCTHOW M NMUCbMEHHOW peublo - 3TO NpeXxje BCEro
pasHuia B CpeACTBax, 3TW NocneaHMe Hen36eXHO 0KasbiBalOT BAUSAHME HA UC-
NnoNb30BaHMe A3blKa, KOTOPbIA OHWM NepefatoT. Yxe TOT (hakT, UTo OfHW yCro-
BMS MUMONETHbI, a ApYyrve AONTOBEYHbI, ONpeAensieT pasnMunme UX colinanb-
HbIX QYHKLWIA. YCcTHas peuyb HEM3BEXHO orpaHWuyeHa pamMKaMy NPUCYTCTBUA U
cUTyauuu, B KOTOPOM Mbl Haxogumcs. MuUcbMeHHas peyb B ropa3fo MeHblielt
CTeneHn 3aBUCUT OT HEMOCPEACTBEHHOro MaTepuanbHOr0 OKPYXEHWUs, u, no-
CKO/bKY Haj Heil MOXHO Pas3MbllWNATL CKOMbKO YroAHO, OHa B COCTOSHWUU ne-
pefaBaTb 60/ee CNOXHbIE MbICNM M apryMeHTalWNio, YeM MOXeT BOCMAPUHATH
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Ha cnyx 60MbWWHCTBO NHOAeA. 3HAYNTENbHOCTb BAUAHUA CPEeACTB YCTHON K
NUCbMEHHOW peyn Ha rpammaTvyecKue KOHCTPYKLWUM U NEeKCUKY Nerko ocos-
HaeTCs KaXAblM, KTO MOMbITaeTcA nepefenatb NeKUMO B CTaTbid WM Hanu-
caTb TEKCT pajuonepepayn, KotTopasa nNpu YTEHUW BCAYX AO/XKHA 3BYyYaTb Tak.
Kak ecnm 6bl 370 6blna ecTeCTBEHHas YCTHas peysb.

Bbino Bpemsa, Korga cynTtanocb camo co6oii pasymerowumcs, 4To efunH-
CTBEHHOW WCTUHHON (hOPMON A3blKa ABNAETCA €ro NMMcbMeHHas gopma, a ycT-
Has peyb paccmaTpuBanacb AUWb KaK OTpaXeHWe NUCbMeHHON. OTO Kasanoch
HacTO/IbKO OYEeBUAHbIM, YTO apryMeHTaumna B NOMb3y 3TOr0 MOMNOXKEHUA CUU-
Tanacb M3NUWHelW. B Hawmn gHM cunTaetTca camo co60il pasymMeroWwmmMcs, 4To
€JMHCTBEHHON WCTUHHON (OpMOW fA3blka NBAAETCA €ro ycTHas (opma, a
NMUCbMEHHas ABMAETCA ee OTPaXeHuWeM, U Temepb 3TO KaXeTcA CTONb Xe ouye-
BULHbIM.

CyuiecTBoBaBlWas B NpOLWOM TOYKa 3peHUA oKasana OTHIOAb He 6na-
roTBOPHOE BAWAHWE Ha M3yYeHUWe HOBbIX f3bIKOB. [MoKa MpuAepXueanucb
3TOro0 B3rNffa, HW 0 KakoM YNy4lleHUN MeTOA0B 06Yy4YeHUS MPOU3HOLIEHUIO
He MOrno 6biTb U peyun, n yyalimecs 4acTo CTaJKuMBasaucb C TeM (akToM, 4TO
HM OHW He NOHWMAanW HocuTenel A3blKa, KOTOPbIA OHW M3yyanun, HWU Nocneg-
Hue He nNoHumManu ux. CoBpeMeHHas To4yKa 3peHWsa AO/HKHa 6bl nMpejgoTepa-
TUTb NOAJOGHbIE ABNEHUA B Gyayuem. OQHAKO eCnu ee NpUAEPXUBATLHCA He-
KPUTWYECKMN, BNONHE BO3MOXHO, YTO U OHa He Bcerga 6yaeT okasbiBaTb 61a-
roTBOPHOe BAUAHMWE. [eliCTBUTENbHO NN yCTHaa Gopma ABNAETCA WCTUHHOWN
hopmoii s3blka?

YcTHaa peuyb NepBMyYHa B ABYX CMbicnax: 1) B nnaHe UCTOpUM YenoBeye-
CTBa: OHa MOSBMNACb paHblle MUCbMEHHOW peyun; 2) B nnaHe pasBUTUA WHAWU-
BMfa: OHa yCcBauWBaeTCA paHblue, 4eM YTeHMe U nucbMo. OAHAKO Npu nNpeno-
faBaHUN WHOCTPAHHbIX A3bIKOB Mbl WUMEEM [Aeno MOYTU WCKNUYUTENbHO C
rPaMOTHbIMW 4Y/JleHamMu rpamMoOTHbIX CN0eB 06w ecTBa; ABAAETCA NN ANA HUX
yCTHasa peyb BCe elle NepBUYHON? Bpag nu B KakoOM-Nn60 cMbiciie 3TOro cnoBa
MOXHO yTBepXfaTb, YTO 3TO TakK. TeM He MeHee LWIWPOKO PacrnpoCTPaHeHOo
MHEHMWe, 4TO BCe 06y4eHMe A3bIKY AOMKHO CTPOHbCA Ha YCTHOW peyn n 4To
YCTHON peun cnefyet obyyaTb B NMepByt ouvepefb. B 060CHOBaHME 3TOr0 Bbl-
ABUTalOT ABa aprymeHTa: MepBblil, YTO 3TO “eCTEeCTBEHHbIA™ NyTb, N60 TakK yc-
BamBaeT A3blK pe6eHOK, U BTOPOI, 4TO, ec/in cHayana ycBamBaeTCsA NUCbMEH-
Hasf peyb, 0BNafeTb NOTOM YCTHOM peybtlo TPyAHee, B TO BpeMA KakK OBnajeHue
YCTHO peybto - nyyllee BBefleHNe K NUCbMEHHON peuyn. Kak yKasblBaeTCA HU-
XEe. C/I0BO “eCTEeCTBEHHbI” B 3TOM KOHTEKCTe NUWb BBOAUT B 3ab6nyXXaeHuWe, 1
A HUKOrAa He BCTpeyan y6eAuTeNbHbIX NMOATBEPXAEHWA BTOPOro aprymeHTa,
XOTA CMeleHne NOHATUIA “NMUCbMEHHbIN A3bIK” U “NUTepaTypHbIA A3bIK” yac-
TO 3anyTbiBaeT BOMPOC. Y TBepPXAalT, 4TO, €CNM yyallmecs cHayana ycBOAT
NMUCbMEHHYIO peyb, eCTb ONACHOCTb, YTO peyb UX ByAeT HanbllWeHHONW 1 B pas-
roBope OHM 6yAyT ynoTpe6naTb Takue cnoBa, Kak steed (KOHb) U tome (TOoM).
Cnyyunch TaK, BAHON TOMy 6yAeT CMeLleHne He MMCbMEHHON N YCTHOW peyn, a
aKTMBHOTO M NaccuBHOro cnosaps. Takue cnosa, Kak steed n tome, oTHocATCA
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K CNoBaplo NUTepaTypHOTo A3blKa, KOTOPbIWA ANA MHOCTpPaHUA MOYTH LEeNNKOM
LOJKEH BCerja 0cTaBaThCsf MAacCUBHbLIM, €CAM 3TOT MHOCTpaHel He o6najaeT
cnoco6HocTAMU KoHpaga.

BO3MOXHO, 3ro ¥ npaBja, 4To YCTHAas peyb B KONMYECTBEHHOM OTHO-
WeHUN urpaeT 60Nee BaXHYK pPONMb B MOBCEAHEBHOW XW3HU 6GONMbLIMHCTBA
nofAeit; oHaKo 3TO He 03HAayaeT, YTO OHA BaXKHee B Ka4eCTBEHHOM OTHOLIe-
HWW. Bonee TOoro, Kak 6bl 4acTO yualluiics He MONb30BANCSA YCTHOIW peublo B
POLHOM f3blKe, B A3blKe, KOTOPbI/ OH W3y4yaeT, ero NoTpeGHOCTbL B YCTHOI pe-
UM MOXET He MpeBblWaTb NOTPE6HOCTU B MUCbMEHHON peun; HAaNpoTUB, Aaxe
6osiee BEPOSATHO, UYTO MOCNEAHAN BYAET eMY HYXHee.

XOAHKEH
UTeHMe Ha NHOCTPAHHOM fA3blKe

XO0TS B HAalWW AHW LWIKONbI HA 3aHATUAX WHOCTPAHHbLIM f3blKaM 06yuyatoT
B OCHOBHOM TFOBOPEHWIO U MOHUMAHMUIO YCTHOW peYM Ha CAyX, Bec Xe ANs
OYeHb MHOTUX Nioflell TNaBHOW LENbI0 U3YYeHUs MHOCTPAHHOTO fA3blka OCTa-
eTcsd yMeHMe 40CTAaTOYHO 6Gerno 4uTaTh, Moayuyas OT UTeHUS MOMb3Yy U yAo-
BO/IbCTBUE.

LieneHanpaBneHHoe 4YTeHWe, B pe3ynbTaTe KOTOPOro 4YenoBeK, M3yuvalo-
WWii A3blK, HauyMHaeT MOHMMAaTb KynbTypy ¥ GbIT Hapoja, roBopsUlero Ha
NAHHOM s3blKe. - BaXHAas 4acTb Kypca MHOCTPAHHOrO f3blka. B TakoMm Kypce
rNaBHOe BHUMaHWe YAeNnseTcs CoAepXaHUl YUTAaemMoro W CBS3aHHOMN C 3TUM
COepXaHNEeM AeATeNbHOCTN. DTa AEATENbHOCTb 6YANT MbICNb YUYeHUKaA, BeAeT
K NydyllemMy MOHWMAHWI0 Hapoja CTpaHbl M3y4aeMoro f3blka, roTOBUT €ro K
TOMY, YTOGbl CTaTb FpaXJaHMHOM Mupa.

B npouecce 0BnafleHUs yMeHWEM 4YUTaTb HA MHOCTPAHHOM s3blKe mepe-
BOJ C OHOTO f3blKa Ha APYroil HU B KOEM C/y4yae He [O/MKeH 6biTb HU caMo-
LeNblo. HU TNaBHbIM CPeACTBOM YCBOEHMS f3blka. B 06bIUHbIX YCNOBUAX 06Y-
UeHMs YeM MeHblle yyaliuiica npuberaeT K nepesoay, TeEM COBEplIeHHee Npu-
o6peTaeMblii MM HaBblK YTeHWS. DNWU30AMYECKOE MCMONb30BaHME MNepeBoaa
MOXeT 0Ka3aTbCA MOMe3HbIM, 4YacToe e NpuMeHeHWe nepesofja B N06OM
Knacce co3faeT TONbKO MOMeXu B 06yuyeHuu. Lienbto yuye6HON AeATenbHOCTU
yyalerocs A0MKHO 6biTh HEMOCPEACTBEHHOE MOHUMaHWEe TeKcTa; YYuTenb co
CBOEI CTOPOHbLI JO/KEH MOCTaBUThL mepea co60i 3afayy NOMOYb ydallemycs
JOCTWUYL TAaKOTO MOHMMaHUsA HauGonee NPOCTbIM W 6LICTPLIM NYTEM.

HenocpeacTBeHHOE, MTHOBEHHOE MOHWMAaHWe Hame4yaTaHHOro OTpesKa
TeKcTa - WHbIMKW CNOBaMu, CBOGOAHOE uYTeHMe - MpeAnonaraeT He3aTPyAHEH-
HOe BOCMPUSATHE , BO-NMEPBbIX, 06pPa30B W, BO-BTOPbIX, CEMaHTUUYECKUX E€AUHUL,.
OBnajieHne WMHOCTPaHHbIM fA3bIKOM 03HayaeT YCBOEHWE HOBbIX CUMBO/OB
npeAMeToB W MOHATWIA. ITO AOCTUraeTcs NOCPEACTBOM acCOLMWPOBAHUS HO-
BbIX CMMBO/NOB C MpeAMeTaMy U NOHATUAMM UAW Xe NYTeM accoLuupoBaHuUS
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UX C Y)X€ M3BECTHbIMU CMMBOMAMMW, UMEKLWUMU ONpefeneHHoe 3HayeHne. Ho
NS HeNnocpeACTBEHHOTro NMOHMMaHWA Heob6xoguWMa npsMas CBA3b CMMBONA C
npesMeToOM WU MOHATMEM: CNOBO, He CBA3aHHOE C MOHSATUEM, He 6Gosee mo-
Ne3Ho, YeM ABepHas pyuka 6es fBepu.

Lanee, Mbl BUAUM, UTO A8 YTEHUS HA MHOCTPAHHOM f3blke TpebyeTcs
UL pacno3HaBaHWe HOBLIX ANA yyal|Mxcs CUMBOMOB - CioBaps, MaANOMaTH-
KU U rpaMmaTukun,. [laxe eciim oco6bliii ynop Aenaetcs Ha o6yyeHUe HaBbiKaMm
UTEHUA, HYXXHO O[JHOBPEMEHHO pPa3BMBaTb W pas3finyHble Apyrue B3aMMOCBS-
3aHHble yMeHMA. Kakoi 6bl HWM 6bifa LeNb W3YYeHUS MHOCTPAHHOTO s3bikKa,
3Ta UeNb MOXET 6bITh AOCTUTHYTA Nerye n GbiCTpee Ha OCHOBE MHOTOCTOPOH-
Hero 1 B TO Xe BpemMs L,eNIoCTHOTo Noaxoaa.

CHauana yyvaluiica cnywaeT v MOHUMAET yCNblllaHHOe. 3aTeEM OH rO-
BOPUT M NO AOCTUMXKEHUWN ONpPeAeNeHHO’ 6ernocTm peunm yuntca pacnosHaBaTh
HaneyaTaHHble CNOBa Kak 0603Ha4YeHWUs NpeAMeTOB WAM MOHATMIA. Hayuus-
WKCb YNTaTb OH. 06yvaeTcs MUCbMY. Takoe pasHOCTOPOHHee o6GpalieHue K
ero MHTENNEeKTY He TONbKO ycKopseT pOpMUpPOBaHWE HABblKa UYTEHUS, HO U
fenaeT ero 60/ee NPOYHbIM. FpaMMaTMKa HaWNy4yw MM 06pa3oM ycBauBaeTCs
WHOYKTUBHO, W3 pPa3roBopa W COOTBETCTBYIOLLEro TEKCTA AN UTeHUs, NOCTPoO-
€HHOro Ha HeCcNoXHOM BOKabynspe U maMomax, B3ATbiX U3 NMOBCEAHEBHOI pe-
UeBOl MPaKTUKKN Ni0Aeii, A3bIK KOTOPbIX M3ydyaeTcs. MepBoCcTeneHHoe 3Haue-
HWe MMeeT TPEHUPOBKA B MOHWMAaHUM peyn Ha CAyx (HY>XHO OTMeTUTb, YTO
NNLWb OYeHb HEMHOTME TNyXOHeMble B BO3pacTe OT ABeHajuaTu [0 BOCEMHa-
AUaTU NeT YMET No-HacTOAWEMY YUTaTh).

OToGpaHHbI MaTepuan JOMKEH MMETb CaMoOe HemnocpeacTBeHHOe OT-
HOLIEHWE K KYNbType M XMU3HW CTpaHbl M3y4aeMoro s3biKa, cofepXaTb UHTe-
pecHble U MoNe3Hble AN y4yallerocs CBeAEeHUS W, KOHEYHO, COOTBETCTBOBATh
YPOBHIO WX 3HAHWIA. Hepeako CTUMYN ANA M3yyeHUs s3blKa fal0T pacckKasbl,
copepxalyue NoBTOPbI, U Ananorn. TeKCT npuo6peTaeT NS YUYeHUKa CMbICA,
KOr4a OH MOXEeT YCTaHOBUTbL OMNpejefneHHOe COOTHOWeEHWE MEeXAY CBOUM
XM3HEHHbIM OMbITOM W COAEpPXaHWeM 3Toro TekcTa. O6bEM YMTAeMoro Aof-
XeH OonpefeniThCA HYXAamu, UHTepecaMun U CMOCOGHOCTAMU M3ydatouinx
A3bIK. BONbWas 4acTb MPOrpaMM YTEHUS HAa MHOCTPAHHOM S3blKe NpeTeHAyeT
Ha CAUWKOM MHoroe. OfHAaKO HeNb3s 3a6blBaTb, YTO KayeCTBO BaXKHee, Yem
KO/MYecTBoO.

HauanbHblii aTan o6yuyeHUs A3bIKY - camoe MOAXoAsliee Bpems Ans
(hopMUMpOBaHMS Yy yuallerocs NPaBUSbHOFO NMOAXOAA K OBNAfEHUID W3yuae-
MbIM f13bIKOM. O/ZIHAKO NpaBWU/bHOE OTHOLIEHME K YTeHUo, Befylliee K CoBep-
WEHHOMY BNajeHnto AaHHbIM yMeHWeM, BbipabaTbiBaeTcs NUib B X0j4e Npo-
JOMKUTENbHOW. MeANeHHON 1 KponoTnneoilt pa6oTbl. IHTEHCUBHOE YTeHUE -
3TO MOArOTOBKA K ApYrMM BUAaM UYTeHWUs: 3KCTEHCMBHOMY, UTEHUIO MO Bbl6GO-
py CaMoro y4allerocs, YTEHU0 B KAHUKYNAPHOe BPEMS - eMy HYXHO YAenaThb
Ha 3aHATUAX 0C060€e BHUMaHWe. MHTEHCMBHOE YTeHUe, NpOTeKat W ee Noj py-
KOBO/JCTBOM YuMTeNs, HAacCTONbKO COBEPLIEHCTBYET yMeHWe 4MTaTb TeKCT Ha
MHOCTPAHHOM f3blKe, YTO yyYal[MiNcs HaYWHAeT Nofy4yaTb OT HEro yA0BONbCT-
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BHE. YUuUTeNb JO/IXXeH MOCTOSHHO HampaBifTb YTeHUe B Knacce Takum o6pa-
30M. YTOGbl yyauwuiics MOr ycnewHo NPoAOfXaTb UMHTEHCUBHYK pa6oTy ca-
MOCTOATEeNbHO. KaXAablli 3Tan ypoka UYTEHUS HYXHO Tu,aTenbHO NAaHWpO-
BaTh.

MeToabl NMPOBeLEHUS WHTEHCUBHOTO YTEHUS MOTYT 6biTh Pa3NMUYHbIMU,
M HEeT Takoro pelenTa, KOTOPbI/ 6bln 6bl MPUTOfEH ANS BCEX YYeHUKOB. Ho
Kakoi 6bl acnekT pa6oTbl HW BbIJENANCA Ha YPOKE B KayecTBe rlaBHOrO: BO-
Kabynsp, rpamMaTtka, MAMOMAaTHNKa,.NPON3HOLW eHWNe, YCTHAsA pedub UNu CBefe-
HUS N3 061acTU KY/NbTypbl, - KOHEYHON LeNblo, NOBTOPSAEM, AO/KHO 6biTh He-
nocpeACcTBEHHOE MOHMMaHUE COAepPXaHWs 4YnTaemMoro (6ecnosie3HO 0XUAaTh,
4yTo 3TO YMeHWe BAPYr NOSBUTCA camo co6oii B pe3ynbTaTe MCMNONb30BaHUSA
nepesofa). Huxe npegnaraloTcs HEKOTOPbIE PEKOMEHAALWUKW K MPOBELEHUID
3aHATUI Mo 06YYEHUID UTEHUIO B K/acce.

1. Heo6X0AMMO CcO34aTbh Y yYalUMXCH LEeNeByl YCTaHOBKY Ha YTeHue
TeKCTa M Npo6YyAUTb Yy HUX WMHTEpPec K ero cofepxaHuto. MosBreHWe y yua-
W MXCA MHTepeca K TOMY, YTO OHM YMTAKT, - NOIOBMHA ycrnexa BCeil paGoThl.
Lna nopgpepXaHus UHTepeca NocTaBbTe Nepes yyalwuMmucs Lenb B paboTe Haj
KaXablM OTPbIBKOM MM aG3alemM W NpoBepsiiTe, LOCTUTHYTA NN 3Ta Lefb.

2. CnoBa, KOHCTPYKUUW U (hpa3eonornto, KoTOpble BCTPETATCA yUalyuM-
cs B TEKCTe, BBOAMUTE 3apaHee, O YTEHUA TeKcTa.

3. O3HAKOMbTE yUYal,MXcsd C KOMMEHTApPUAMMU, C/IOBAPEM, KapTamu U Un-
nocTpaymamu (rnaronbl 06bIYHO faloTCcA B HeonpeAeneHHOW Gopme, cyulecT-
BUTENbHbIE - B €JMHCTBEHHOM 4uUChE).

4. a) 3afaBaliTe Ha MHOCTPAaHHOM S3blKe BOMPOCHI, OTBEThbl Ha KOTOpPbIE
yuyauimnecs 6yayT MCKaTb B TEKCTE;

6) NpeAnoXnTe UM MPOYUTATb BCAYX OTPbIBOK, COAepXawuii oTeeT
Ha 3aflaHHbIl BOMNpOC, a 3aTEM MOBTOPUTE 3TOT BOMNPOC, C TEM. YTO6bLI MONYy-
UNTb OTBET HAa MHOCTPAHHOM SI3bIKE.

5. UTeHue yuuTenem U3GpaHHOro TeKcTa UKW BOCMPOW3BEJEHUE 3BYKO-
3aMucn AOMKHO CAYXUTb ANA yyauiuxcs 06pa3loM W CTUMYNUPOBATb WX WH-
Tepec. HYXHO 4aTb YYEeHWKAM BO3MOXHOCTb MPOYMTaTb TEKCT BCAYX UHAUBY-
AyanbHO MAW No rpynnam. Ecau 3To Ananor - NycTb OHW MPOYMUTAKT €ro no
ponsm.

6. Hy>XHO y40CTOBEPUTHCA B TOM, YTO yyallMecs NOHUMAT 3HAKOMble
UM C/I0Ba, KOTOPbIE, BO3MOXHO, OKaXeTCHd HEO6X0AMMbIM MOBTOPUTS.

7. PackpblBaiiTe 3HaueHMe HE3HAKOMbIX C/MOB NMPU MOMOUWLU XKECTUKYNS-
LUN. MUMUKW, NPOCTbIX PUCYHKOB Ha AOCKE UM ONucaTenbHO. Yualmecs Mo-
ryT AOTafiaThCs O 3HAYEHWU HOBbIX C/IOB, Pa3oXMWB UX HAa COCTaBHble YacTw
(KOpHM 1 adypUKCbI), COOTHECS WX C aHaNOTUYHBLIMU CNOBamMuW B POAHOM WU
KakoM-n1m6o ApYyrom W3BECTHOM WM $3blKe, WIM XXe MPOCTO MO KOHTEKCTY
(cnoBo - 3TO OTHOCMTENbHAA efuHMLA S3blKa, KOTOpas MOXET MeHSTb CBOe
3HaueHue, QYHKLUUIO, POPMY M MeCTO B NpeanoxeHuun). MycTb YYeHUKUN Bblfe-
NAOT CUHOHUMbI, aHTOHUMbI, POACTBEHHble cnoBa. C camMOro NepBOro ypoka
HeXHo o6palaTe BHUMaHWe Ha 6/1M3K0e POACTBO OTAE/NbHbIX C/IOB B POJHOM
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N MHOCTpaHHOM #A3blkax. CnegyeT Takxe obpauwaTb BHMMaHWE Ha OTANYUSA
CNoB M 060pPOTOB MHOCTPAHHOTO fA3blka OT CNOB M 060POTOB POAHOTO A3blKa.

8. Yuvawmecs [JOMKHbI MNOBTOPHO 4YuMTaTb MNPeANOXEeHUA, B KOTOPbIX
BCTpeYaeTCcsa HOBOE C/I0BO MM 06OPOT peyn, U NbiTaTbCA YCTAaHOBUTL €ro 3Ha-
yeHue.

9. MpepnoXxunTe yyeHMKam nogyvyepkuBaTb CNOBa, B 3HAYEHUU KOTOPbIX
OHW COMHEBalTCA, M MPOBEPATbH 3HAYEHMe Takux CAOB MO CaoBapk. 3aTem
OHU JOMXHbI BblIOMPaTb Te 3HAUYEHMSA, KOTOpPble Nyylle APYTMX NOAXOAAT MO
KOHTEKCTY, M 0OTMeYaTb UX Ha Nonsax.

10. MpeanoxXuTe NogyepknBaTb TPYAHble MecTa TeKCTa M OTMeYaTb UX
BEPTUKANbHBIMN AWHUAMKU Ha nonax. Ecnm cmbicn dpasbl He BMOMHE fCEH,
cnepyeT CTaBUTb Ha MONAX 3HAK Bonpoca.

11. Hainpgute Ty MeCTHOCTb, O KOTOPOM MAET peyb B TEKCTe, Ha 60NbLIOWA
HAaCTEHHON KapTe W MNPOWUNNKCTPUPYATE PUCYHKaMW peannmn, CBSi3aHHble C
KyNbTYypOoil CTpaHbl M3yyaeMoro ssblika. JaiiTe noscHeHus 06 MMeHax cob6CT-
BEHHbIX N O TeX CYL,eCTBUTENbHbIX, KOTOPble HECYT KYNbTYPHYI XapaKTepu-
CTUK)'.

12. MpegnoxmnTe yyawmmcs 6bICTPO NepeynTaTb BeCb OTPbIBOK, UYTO6bI
Y HUX C034anoch LefI0OCTHOE BNeyaT/eHne 0 NPOYNTAHHOM.

13. MpegnoxunTe yvaummcs 3anucbiBaTb B TeTpagu KN YeBble CNOBa,
NANOMbBI 1 Apyrne 060pOThbl peyn, a TakxXe ABa-TpuU BONPOCAa Ha MHOCTPAHHOM
A3blKe, 4TO6bl OHW MOrAM 6GbiCTpee CXBaTUTb 06LW M CMbICN OTpbIBKA; paspe-
Wwante UM caMum 0T6MpaTb cnoBa AN OTBETOB.

14. B 3akNHOYeHWM NPeLNoXUTe OLHOMY WAM HECKONbKUM yuyalwumcs
KpaTKO nepeckas3aTb Ha MHOCTPAHHOM $3blKe paccka3 Unun Kakon-nnb6o apyroi
TEKCT.

15. MpeAanoxuTte yyawumcs Bpems OT BPEMEHW MOBTOPATb KNKOYEBble
cnosa, MAMOMbI U apyrne o060poTbl peyn, C TeM, 4To6bl MCNONb30BaTb WX B
KayecTBe Afpa aKTMBHOIO CNOBapHOro 3anaca.

BaXXHbIM (haKTOpOM B OBNafeHWUU SI3bIKOM ABNSETCSH TOYHOCTb B MPOMU3-
HOLWEHUWN, TaK Xe KaK U B MOHUMaHUN CMbiCNa NMPOYUTAHHbLIX CNOB. M03TOMY
yuyauimecs SOMKHbI MHOFO 4YMTaTb BCAYX B knacce. OfHaKo v YTeHUI0 npo cebs
[O/MKHO 6bITb OTBEAEHO MeCTO.

N.BNNNOY3

UTeHne 1 n3yyeHne Xy[0XeCTBEHHOW nuTepaTypbl,
0byyeHne ahHEKTUBHOMY UTEHUIO

34ecb He MewaeT BCMOMHUTL, YTO NOHATUE “3((eKTUBHOE YTeHMe” 060-
3HayaeT HeCKO/IbKO BUAOB YMEHUSA:

1. lerkoe HeTOpOMN/MBOE YTEHUE.

2. a) 6ernoe npocmatpuBaHue (BCNOMHMWTE, KakK Bbl MU MTe B rasete no-
cnefjHve N3BecTud);
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6) 6ernoe mpocMaTpuBaHue C LEeNbi YACHEHWS OCHOBHOTO COAepXa-
HWUA TNaBbl UMW KHUTK.

3. CepbesHoe, aHannMTM4yecKoe (BAYMUYMBOE) YTEHUE.

4. PepepaTHOe UTeHWe - YTeHWEe KpPaTKUX W3NOXEHWUM, pe3toMe, Bblfep-
XKeK, COOOWeHniA 1 T.0.

B nHTepecax NOATOTOBKWM K [AeACTBUTENbHO 3(P(HEKTUBHOMY UTEHUHD
BCEX BUAOB YUYMUTeNb LO/KEH CNefWUTb 3a TeM. YT06bl BHayaNe yyalimecs npu-
cTynanum K YTEHUK 04YepefHOro OTpbIBKa yuyebGHMKa TONbKO TOrga, Korga ero
mMaTepuan yxe AOCTaTOYHO XOPOLIO YCBOEH; OHW [O/DKHbI Hay4YUTbCHA Yy3Ha-
BaTb BCE HOBble C/lOBa Ha Bymare, a nucaTb UX cnefyeT HauyMHaTb TONbLKO TO-
rga. Korja yuvalimecs yXe Bblyuyunu ux 3BYKOBYH ¢GopMy. Ha nepBbiX rogax
06y4YeHUs YTeHWe LOMXKHO NpeacTaBnATb co60i 6GbICTPOE Y3HABAHMWE NOT0, UYTO
yXXe XOpOLW O W3BeCTHO, a He MeANeHHY pacwuthpoBKY KOAa WAN FONOBO-
NOoMKMW. TONbKO TOrAa, KOrga yuntenb 06HapYyXMWT, 4TO ero yuyawjmecs sapaHee
YnTalT MaTepmanbl yyebHUKA M CTAaHOBATCA 60/see CMeNbIMU B YTEHUU [O-
MOMHUTENbHbIX TEKCTOB, eMy CleAyeT HauyaTb AaBaTb UM 6onee TPyAHbIA Ma-
Tepuan, copepxawuii He3HaKoMble CN0Ba U BblpaxeHus. CHavyana OH MOXeT
faBaTb TaKOM MaTepuan TONbKO HECKONbKUM Hanbofiee CNOCOGHBIM yyalnm-
Csl M MOCTENEeHHO pacnpocTpaHaTb 3Ty MPUBUMETrUIO Ha ocTalbHbiX. Bnaropa-
ps TOMy, 4TO Tenepb OH CTAaBUT Nepej yyalwumucsa 3ajayvyy oBnafjeTb pa3Hoo6-
pPasHbIMWU YMEHUAMU, UX UHTEPEC U 3aMHTEePeCOBaHHOCTb MOBbIWAK TCA.

1. Jlerkoe HeTOpOM/AIMBOe UTEHNE pa3BMBaeTCa Ha 6a3e YUTeHUA obGneryeH-
HbIX TEKCTOB - TaKWX, KOTOPble MHOTAA Ha3blBalOT “TeKCThbl 6e3 fgeTanmsayum”,
NOTOMY 4YTO 3K3amMeHaTopbl He TpebyloT feTanbHOro 3HaHUA WX. YUuTenb
[OMKeH cTapaTbhCa AaBaTb CBOMM Yy4yal MMCs 4OCTATOYHO MHOTO JIErKOT0 YTe-
HUS Ha TOM NEeKCMYeCKOM MaTepuane, KOTOPbIM OHU CBOGOAHO BRajewT, U B
OCHOBHOM B npefefnax CTPYKTYPHbIX MOfAeNeil, yCBOEHHbIX K 3TOMY BPEMEHU.
Takoe YTeHMe npefHa3HauYeHO He Ans ob6ecnevyeHUs YCBOEHUA y4alWwMMUCA HO-
BOr0 A3bIKOBOTO MaTepuana, a ANs aKTUBM3aLMM TOr0 MaTepuana, KOTOpbli
OH YXe 3HaeT, C TeM, YT06bl OH MOT YNTaTb 6Erfo 1 C NONHLIM MOHUMAaHUNEM.

2. bernoe npocmaTtpuBaHue - 3TO0 NOJe3HOE YMEHUE, KOTOPOe CTOMT pas-
BMBaTb pagu Hero camoro. Ecnu, HaumHas ¢ 4yeTBepTOro rofga o6yvyeHus, no
KpaliHell mepe OAWH pa3 B HeAento MPUHOCUTL B Kfiacc raseTbl M faBaTb yuya-
WMMea cneymnanbHble ynpaxXHeHWs B 6ernoM npocMaTpuMBaHum, K KOHLY Kypca
3TO YMeHMe pa3oBbLETCA B HEOOXOAMMOI CTeNeHN.

3. Cepbe3HOe, aHaIMTUYECKOE N BLYMUYMBOE YTeHUE - Takoe UYTeHUe, KO-
TOpPOro TpebyT Nyylmne obpasLbl NMTepaTypbl 1 Hanbonee rny6okue npowus-
BeJleHMs No BONpocaM MOAUTUKMN, UN0CODUUN, PEUTUUN, SKOHOMUKN, HAYKU U
TEXHWUKW, - Nyylle BCero obecneymBaeTcsa TPeHUPOBKON, KoTopasa nogpasyme-
BaeT 06CYX/AEeHNe NPOYMTAHHOTO OTPbIBKA.

4. PedpepaTHOe UTeHMe - 3TO TUN YTEHUS, KOTOPbIA pasBuBalOT CO3Ha-
Te/IbHO B HE3HAUYNTENbHOI CTeNeHu, X0TA yye6Has paboTa BO MHOTOM 3aBUCUT
OT ero pe3ynbTaTtoB. OGblYHbIE WKOAbHbIE YYEOGHUKN NO GONbIIMHCTBY Npef-
MEeTOB MpeACcTaBNAT co60i KpaTKoe U3NoxeHue 60nbWIOro yucna 6on,ee cne-
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LManbHbIX paboT, MPOYMTaHHbIX UX aBTopamu. XXenaTtenbHo, 4TOObI He BCA
3Ta paboTa 3apaHee nNpojenbiBanacb y4uTenem WM ero COKO3HUKOM - aBTO-
poM yuyebHuKa. NHULMATUBHbIN yunTenb CymeeT cAenaTb Tak, YTO OTAeNbHbIE
rpynnbl ero knacca 6yayT camu noabupaTts MaTtepuan, aHaNOrTUUYHbIA TOMY, K3
KOTOpPOro aBTOPbl Y4eGHMKOB 3a4acTyl CO3Jal0T BCEM HaM W3BECTHbIA 6ec-
LBeTHbI mepeckas. B pesynbTaTe KaXablil N3 ero y4eHUKoB 6yaeT UMeTb BO3-
MOXHOCTb MO3HAKOMWUTbLCA C MNEPBOUCTOYHUKAMU - XOTA W B OFPaHUYEHHOM
o6beMe, - a pe3ynbTaTbl KaXA0ro M3 TaKMX 3HAKOMCTB MOWAYT Ha MONb3y OC-
TanbHbIM Y4YeHMKaM Knacca. OTo ropasao 6Gonee zweckmaBig (Mnum, ckaxem,
LLeneHanpaBfeHHO), YeM UCKYCCTBEHHAss MOATOTOBKa A1 YYNUTENs pe3toMe BHe
CBSI3M C KaKoli-nn60 KOHKPETHOW 3afjayeil.

MpakTuyeckne warn AN yBeamyeHna CKOPoOCTU N NPaBUIbHOCTU YTEHUA

[axe Ha BecbMa paHHel cTagun 00yYeHUA yUUTeNb MOXeT NpeAnpuHuN-
MaTb Wwarun gna pasBuTnuAa y CBOUX YYEHUKOB YMEHUA YUTaTb 6bICTpO n npa-
BUNMBHO. MO)KHO, Hanpumep, CoOXpaHUB CTapble yLIe6HVIKI/I, No KOTOPbIM LWKO-
na 6onblwe He paboTaeT, paspe3aTb MX Ha TeKCTbl NOAXOAAWEN ANWHbI
(HeCKONbKO CTpaHuL), HaneyaTtaTb Ha MallWHKe BOMPOCLI A4S MPOBEPKM MoO-
HUMaHUSA 1 NPUKNENTb K HUM. Kaxablil pa3, kKorga y yunTtens ecTb AecaTb MU-
HYT CB060,D.HOI'0 BPEMEHWN, OH MOXET pa3faTb KaaCcCy KOMNNEKT MaTepuanos
M YCTaHOBUTb Bpems, B npefenax KOTOPOro yyawuecs AO/MDKHbI NpoynuTaTh
TEKCT N OTBETUTb Ha BOMPOCHI; TaK KakK NMpu 3TOM He npecnegyercd uenb npo-
BEPKM MUCbMEHHON peyn, BONPOCHI AO/MKHbI TpeboBaTb TONbKO OoTBETa "gAa”
nnn “HeT”, UN raNoyYKW NPOTUB MPaBUIbHbIX YTBEPXAEHWA, NN HanucaHUs
umndp.

ﬂ,pyroe ynpaxHeHne MOXeT 3akKnw4datbCA B TOM. YTO KjacC YUTaeT B
Te4YeHne MUHYTbl ”N Ka)K,ClbIVI YYeHUK KapaHAalwW oM OoTMe4dYaeT TO MeCTO, 4O KO-
TOPOro OH gowen: n06e,qv|Tenb COpeBHOBaHNA U YYEHNKN, 3aHABLUUNE BTOPOE U
TpeTbe MeCTa, BbIXOAAT K AOCKE N OTBEYaKT Ha BOMNPOCHI ()KenaTeano, 4yToOHbI
MX 3afiaBanun yYeHWKMN, XyXKe APYrMX CNpaBuBLIMECA C 3afjaHMeEM) MO cofepxa-
HUKO NpoOYnUTaHHOTO. Nnn xe ydauineca A0KHbI B MONCKaX OTBeETa Ha BOMNpPO-
Cbl Npo4YnNTaTb OonpeAeneHHble pa3fesibl B KHUrax nméo pacwnTtble Ha TeTpaa-
KU yHeGHI/IKVI, 0 KOTOPbIX TONMBKO 4YTO Wa pedb, U BCTaTb, KaK TONbKO OHWN NX
Hawnn. EU.l,e 0AuNH BO3MOXXHbIN BapuaHT. yuynuTenb NUWET Ha AOCKE OTPbIBOK
M3 KHUTK, NnponyCcKaa HEKOTOPbIe C/A0oBa: YYEHUKN [ONXKHDbI HanTn aToT OTpPbI-
BOK B KHUTe U BNKUcaTb HeaoCTak e cnosa.

Ha KapTOHHbBIX KapTo4yKax MOXHO Hane4daTaTb apVIq)MeTVIHeCKVIe 3afa-
Y, paCCYNUTaHHbIE Ha COOﬁpaBVITeI'IbHOCTb, HECNOXHble AETEKTUBHbLIE TO/TOBO-
NIOMKW W gpyrue 3agayun, KOTOpble AOMKHbI pelaTbh yvyauwjmecs; Kaxablid yye-
HUK nony4daeT TaKyl KapTo4yKy W, 3anuncas cBOW OTBEeT, nNepepaetT KapTovky
cocepny, TOT, KTO CyMen npaBUIbHO OTBETUTb Ha Hanbonblwee KOMMYECTBO 3a-
fad. aBngetTca no6e,qMTeneM.
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Ha paHHem 3Tane B mocnefHue NATb MUHYT MHOTUX YPOKOB MOXHO YycC-
newHo MPUMEHATb Takoe Becefoe ynpaxHeHue (KOTOpoe MpPOXOAUT B Bufe
OPYXEeCKOro COpeBHOBaHMA): BbINOHEHWE MUMMUYECKUX AeCTBUI B COOTBET-
CTBUM C yKasaHWAMMU, 3aMNUMCAHHbIMW Ha KapTo4yKax, KOTOpble Ha MIHOBeHUe
NpeAbABAATCS yyallMMca, Hanpumep:

Bbinei Boapl.

Monpbirail Kak KPonuK.

BaeHb HUTKY B UTONKY W T.M.

MOXHO pas3faTb Y4YeHUMKAM KapTOUYKW C pacnopsHKeHUsMu, KOTopble
LOMKHBI BbITb 6ICTPO BbIMOMHEHbI, HAaNpuMep: “Bbiiign B caf, Hailgmn Tam y3-
KWIA NUCT C OCTPbIM KOHYMKOM W KPYTNbliA rnagkuii kameHb", a B KauyecTBe
JOMallHero 3afjlaHns MOXHO faBaTb ropa3fo 60Mee CNOXHbIA CAMCOK pacno-
pSXeHWiA, npegnonarat W nx BefjeHne HabnO4eHUsa B ropoge.

Y.PNBEPC
[MycTb OHWU rOBOPSAT TO, YTO UM XO4YeTcs CKasaTb!

e B ofHOIN 13 nporpamm Kypca MHOCTPaHHOro A3blka s mpoyna: “lMocne
TOro Kak ydyauiuiica oBnajgeeT OCHOBHbIMW MOAENAMU WU CTPYKTypaMu, OH Ha-
YMHAEeT NPaKTUKOBATbLCA B UX ynoTpebaeHnn, Bce 60nblie 1 60blUe €ro KOH-
TPONMPYSA, U HaKOHel NepexoauT K CBO6GOAHOW peum". Kak BOCXUTUTENbHO
npocTo 370 3BYUYMT! Mbl C YyNnOeHMEeM BAbIXaeM 3TOT XWBUTENbHbIA BO3AYX
NpocToThl. Yvawuincs Kakum-To o06pa3om  oBfajeBaeT OCHOBHbIMMU
"MOAenAMM U CTPYKTypamMu”, Mbl faeM emMy BO3MOXHOCTb NPakTUKOBATbCA
noj HalWmWMm CTPOrMM KOHTPO/IEM, M BOT OH yXe CBOGOAHO roBOpuUT B N06ON
cUTyaunmn 6e3 Halein NoOMoLLN.

CoBCceM Hefaneko TO Bpems (a KaxeTcs, 4To € Tex mop npowna uenas
BEYHOCTb), Korga abCcoNlOTHO BCE CYMTaANM, 4TO ANA CBOOGOLHOrO BRajeHus
A3bIKOM HA0 YYUTb CTPYKTYPbl M aKKypPaTHO BbIMOMHATb YNPaXHeEHNA Ha uX
ncnonb3oBaHue. Bcem 6b110 ACHO, Yero Hafo fobuBaTbCs, U BCe 6bIN yHeX-
[eHbl, YTO 3HAKT, KakK 3TOro fobutbcs. Ho gocturanacb un Uenb 06y4yeHns B
felicTBUTeNbHOCTU? W Torga w ceilyac npenojaBaTenn MOCTOAHHO cAablwart
Xanobbl 0T yvawmxca: “S He MOry ckasaTb HUYEro CBOEro, TOoro, 4To MHe
LeCTBUTENbHO X04yeTCs cKas3aTb. f1 rosopto, a nonydvatwTca pasbl U3 y4yeb-
HMKa”. MeyvyanbHbIN BbIBOA, MOSBUBLUINICA B OAHOM CONMAHOM M3gaHuu B 1948
rogy, CTONb e crnpasej/iuB W B HawWun AHN: “MHOrme CTyfeHTbl MOTyT Mpwu-
HMUMaTb y4yacTue B 3ay4YeHHbIX pa3roBopax nerko u 6e3 BCAKUX YCUAUIA, HO
Mano KTO MOXET JO/T0 roOBOPUTbL Ha Temy, ABAAKOLWYIOCA NUWb cnaboil Ba-
puauueil TOro, 4To “NPOXOAMUNOCH”, @ HA HEOXMNAaHHYIO TeMy abCOMOTHO BCe
roBopAT, AymMas no yacy v 3annHascb Ha KaXAom wary”. 3a 4eTBepTb Beka

*Wilga M .Rivers Talking Off the Tops of Their Heads. “Tesol Quarterly’
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Mbl Mafno NPUBAN3UANCE K PELEHUI0 CaMoro BONHYOLWero A8 Hac Bonpoca -
KaK pa3BMBaTb CNOCOOHOCTb 06WaTbCA Ha MHOCTPAHHOM A3blKe? Mbl MOXEM
WHTEHCU(ULMPOBATb TPEHUPOBKY B Kfacce (TPeHWPOBKA NO MOAENSAM, TPEHU-
poBKa Ha BapbMpoOBaHWe MOfeneil, TPeHUPOBKa Ha BbIGOP MOAeNn), HO Kak
OCYLLeCTBMUTb 3TOT.“NMPbIKOK B KOMMYHMKaLU”? PebeHOK 0BnajeBaeT BCEMMU
HEOO6X0AMMBIMMN ANA NNaBaHUA ABUKEHUAMMU, Korga no6BeobunbHble pognTe-
NN AepXaT ero KPenko Wam oTMyCcKatlT YyTb-4yTb, HO BCe BPEMA CTOAT Haro-
TOBE. 4TO6bl MOMOYb ManbiWy, KaK TONbKO OH MOYYBCTBYET HEYBEPEHHOCTb.
W Bapyr pebeHok nonnbin! CekyHAY Ha3afj OH elije He yMen nnaBaTh, a Tenepb
- ymeet! IBUXEHUA Te e caMble, HO IeATENIbHOCTb Y)XXe NPUHLUUNMNanbHO nHas
- 3To MCUXONOrnYeckoe pasnmume. Ho Kak e BCe-TakM HeyMelLWnin nnasatb
BAPYr cTaHOBUTCA NN0BLOMY OH CTAHOBUTCA ABTOHOMHbIM B CBOUX ABUXEHU-
AX, B HanpaBneHUN 3TUX [BUXEHUI, OH monaraeTcs Ha CBOW CWUAbI, & He pac-
CYUMTbIBAET Ha YbtO-NM6B0O NoMoLwWb. MpoCTO OH OTTalKMBAaEeTCA U NNbIBET, BOT
n Bce! Kak e AOBECTM HalMX yyawuxca [0 Takoli aBTOHOMHOW, camocTos-
TeNbHON AeATenbHOCTW B UCMONb30BaHWU fA3bika? BeAb 3TO UeHTpanbHas 3a-
fJaya Hawero obyuyeHus. N nmoka oHa He 6yAeT pelweHa, Mbl 6yfem Nuwb 3pA
TpaTuUTb Bpems, pa3pabaTbiBas BCE HOBble U HOBbIe N30 PEHHbIE METOAbI, KO-
TOpble CO34al0T IMHITBUCTUYECKNX YPOALEB, Kanek, y KOTOPbIX pa3BuTa Heob-
Xo4MMan ONA XOXAEHWUA MycKynaTypa, HO KOTOPble HE YMEKT X0AUTb camu.
“CnoHTaHHOe BblpaXKeHue”, “packpenolw,eHHas peyb”, "TBOPUYECKOE UCNONb-
30BaHMe A3blKa” - TEPMWHOB MOXHO MPUAYMaTb CKONbKO YrofHO, a 3aBeTHasd
uenb 6yfeT Tak Xe faneka. M Bce-Takm MOCMOTPUM, YTO Mbl Ha CErOAHALWHWNNA
feHb MOXeM cfenaTb ANA [OCTUXKEHUA 3TOW LUenu, BAAOTHYK NOJOWAS K
NpakTUYecKOMY pelleHnto Npobaemsbl.

[aBaiiTe HayHeM c TOro camoro mecTa, rae Bce Mbl cnoTbikaemcsa. Kak
NOMOYb yyallemycs nepeiTV OT HaKannuMBaHWsA 3HaAHWN O TOM, Kakue f3blKO-
Bble ABMIEHWNA W (PaKTbl Yy4aCTBYHOT B KOMMYHUKaLWUKN, K peanbHOMY MCNONb30-
BaHWIO 3TUX 3HaHUIi U PakToB ANA pa3HoobpasHellW X, HenpeAcKasyeMblX
Lenel, KOTOpble BO3HWKAKOT B npoLecce 06l eHNs 04HOT0 YenoBeka ¢ Apyrum9
HaM He HYXHO HOBbIX CNOCO60B 3aKfajblBaHWA B rof0OBbl Y4al UXca A3blKO-
BblX 3HAHWI - y Hac No3aan “ABagLaTb MNATb BEKOB 06YyUYeHUS A3blKYy”* B 3TOM
rPOMagHOM OMblITe Mbl MOXeM CKO/MbKO YTFOfHO PbiTbCA M Bbl6UpPaTb TO, UYTO
Hanbofiee COOTBETCTBYET HAlIWM TeOpeTUYECKUM YOexeHWaM W BKycam, a
TakXXe 0COOEHHOCTAM 3TOW rpynnbl yyawmxcs, ¢ KOTOPON Mbl-B faHHbIi MO-
MEHT 3aHUMaemMcsa. Bce paBHO KaX /bl yyalwuinca Ha camom fene nonb3yercs
COBCTBEHHOI CTpaTermei, XoTa HaM U KaxeTcA, YTO BCe OLUHAKOBO CneaytoT
Hal M yKasaHUAM.

Ham Kak pa3 1 HyXHa Takas Mofenb 06ydyeHus, rae 6bl Hawn0Cb MeCTo
AN 3TOW WHAMBMAYaNbHOW cTpaTternn B O06YYEHWU KOMMYHUKauuu. Cxemy
BK/NOYEHHbIX B TaKyl0 4eATE/IbHOCTb NPOLLECCOB MOXHO NPeACTaBUTbL TakK:

*Kelly Twenty-Five Centuries of Language Teaching. N.H. 1969.
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Cognition . Reception

nosHaHue BocnpuaTue
Skill - getting Abstraction
npunobpeteHune Production (or o606 eHne
HaBbIkoB Pseudo-Communication) o
| npousBOACTBO peun(Unu Articulation
C. NnceBLOKOMMYHMKaLUS) apTuKynauna
Construction
nocTpoeHue
Perception Motivation
nprnem to Communicate

Skill - using Interaction < Expression mMoTuBauma ans
fpVMEHERNE o6eHne nepepava KOMMYHUKaL MK
HaBblKOB

Cnoco6HOCTb K KOMMYHMUKaL UK, K peyeBOMY B3aUMOAEACTBUIO Npeano-
naraeTt HanuMuue onpefiefleHHbIX 3HaHUI (NO3HAHME), OTHOCALWMUXCA K BOCNPU-
ATUIO OTAENbHbIX eAUHUL, A3blKa, KaTeropuit U PyHKUMA, TaKk U K YCBOEHUIO
npaBuf, CBA3bIBAKLWMX 3TW KaTeropuum v QyHkumu. A He cobuparcb pac-
cMaTpuBaThb 34eCb BONPOC O TOM, KakMM 06pa3oM 3Tu 3HaHUA npuobpeTarT-
CA. a X04y NUlWb MNOJYEPKHYTb [OMNYCTUMOCTb (& BO3MOXHO, U Heob6XoAm-
MOCTb) Pas3finyHbIX NOAXOA0B K JOCTUXEHUIO 3TUX 3HAHUI. ACHO, 4TO NPMO6-
pecTn 3TN 3HaHUA Heo6XoAMMO. B npouecce NonyyeHUs 3TUX 3HAHUI ydalni-
CA YUYUTCA NPOM3BOAMTbL OTPE3KU peun: OH yuuTca 4epes pgeiicteue. Kakum
CN0BOM 3TO  [peicTBMe  Ha3BaTb - “ynpaxHeHue", "TpeHnpoBKa'’,
"[eATeNnbHOCTb". - He CYLeCTBEHHO, BaXHO, 4TOObl Obl/ KAKOW-TO BUA TPEHU-
POBKW Ha CBefleHWe BOEAMHO NOAyvYaemMblX 3HaAHWN. Yualwuniica [OSKeH yCBO-
UTb MPUEM/IEMOE MPOU3HOLWEHNE N YMeHUEe BbICTPO COCTaBNATb M3 3HAKOMBbIX
31€EMEHTOB OCMbIC/IEHHbIE LIeno4YKu C/OoB.

Kak 6bl Mbl HW CTapanucb NPUGAN3UTL 3TU [EACTBUA K cuTyaumam pe-
aNnbHOM XWU3HU, OHN PeAKO BbIXOAAT 3a PAMKW MCEBAOKOMMYHUKALNN - OHU Ha-
npasiAlOTCA U3BHE, @ HE UCXOAAT OT CaMOro y4allerocs, 3T0 He eCTb He3aBU-
CuMas [leATeNbHOCTb yyauierocs. Ero BbiCKasbiBaHWe MOXeT 6biTb faxe opu-
TMHanbHbIM, 4TO KacaeTcs KOMOGMHauuUW OTPE3KOB peuyu, HO Npu 3TOM Yyua-
WKUACA He BblpaXkaeT HUYEro, 4TOo NNYHO ANA HEro MMeeT Kakoe-nu60 3Haue-
HWe, U He BOCMPUHUMAET HUKaKON [eACTBUTENbHO 3HAYMMOW [N HEro WH-
thopmauum. 3To NPOCTO TPEHUPOBKA HA MOCTPOEHNE KOMMYHUKATUBHbIX Bbl-
CKa3blBaHWii. N Kak TakoBas OHa MpeAcTaBNfAeT LEeHHOCTb. 3TO O4YeHb 6AM3KOe
npuénmxXeHne K peasbHON KOMMYHUKaLUW, BHELLHE BECbMa CXOXee C Heid, HO
9Ta AeATeNbHOCTb He BCerfa M He 0653aTeNbHO NO3BONSAET yyalleMycsa noka-
3aTb, YTO OH Y>Xe COBEpL M 3TOT CamMblii “NMPbIXXOK B KOMMYHUKaLn” - 40-
6uncs aBTOHOMUM CBOeN peyeBO JeATENbHOCTU, YTO UMeEET MPUHLUMUNNaNbHOE
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3HayeHne. B TOM-TO M MpMYMHA BCEX HAWMX Heyjday, 4To Mbl Bcerfga 6biaun
y4OBNETBOPEHbI, CYMTaANU Uenb [JOCTUTHYTOMN, KOrga ydyawuincs pocturan
YPOBHA 3TOW NCEBAOKOMMYHMUKauuu. Mpu 3ToM Mbl Bcerga npegnonaranu,
4YTO HaBblKW, LOCTUTHYTbIe Ha 3TOM YPOBHEe, aBTOMaTM4eckn 6yayT nepeHece-
Hbl Ha peanbHOe o6leHne. MHOTrga Mbl noowpanyu pobKMe NONbITKN OCYLLeCT-
BUTb CMOHTaHHOe 06U eHNe, HO NPU 3TOM YyyallMecs BCerja 4yBCTBOBANU PYyKy
npenojasaTens WUAM MPUKPENNEHHOro K rpynne HOCUTEeNA A3blKa, KOTOPbIW
BCE BpPeMA BbI3blBan UX Ha pa3roBop W Hanpasnan 6eceny.

[aBug Yond cumTaeT, 4TO NPenAaATCTBME HA NYTU K aBTOHOMHOCTU peun
- 9TO WCKYCCTBEHHOCTb nMnpouecca 06y4yeHUA A3bIKY, WCMNONb3YHOLLETO
“YNpaxHeHna n ApUNfbl, KOTOpPble BbIHYXAAKT y4yal,erocs roBopuTb He-
npasgy”. “C TOYKMN 3pEHUA UCTUHHON A3bIKOBOW KOMMYHMWKaLUK, - TULIET OH,
- Takne “BHelHe 6e306MAHbIE MPeanoXeHnsa”, kak Buepa 9 xoaun B KnHo, Bue-
pa Beyepom A XO[LM/N Ha CTAaAWOH, B npownom mecsaue g Xo4UN Ha CTajWoH, rpa-
HWYNUT ¢ 6eccMbIcnuLER”. A He gymato, 4To npobnema 3akn4yaeTcs B 3TOM.
Beab MOXHO JONYCTWTb, YTO FTOBOPUTHL HenpaBAy - 04HA M3 GOpM peanbHON
KOMMYHWKaLWKN, HO, flaXe ec/im 0CTaBUTb 3TOT MOMEHT B CTOPOHe, BCE PAaBHO
NpefnoXeHNs B YNPaXHEHUAX Takoro Tuna - 3TO0 MNCEBALOKOMMYHU-KaLus, un
3TOT (pakT 6yAeT Nyyllie 0CO3HaBaTbCA yyalWwMMKUCH, €CAN MOPOA 3TW npeano-
XeHus 06yayTt posefeHbl Ao abcyppa. B HepaBHO m3gaHHOM  nocobuu
(co3gaHHOM npu yvacTum ppamatypra 3. WoHecko) 3ToT abcypAHbI waw.
CKa)keM, 3KCLEeHTPUUYHbIA NOAXOA CO3HATENbHO MCMOMb3yeTcAd Mpu 0By4YeHUHU
B3pOC/bIX; B Mnpouecce 06YYEHUA-UTPbl yyalwmecd MaHUNYAUPYHOT Takumwu
npegnoXXeHnamn: “Yumtenb CUAUT B KapmaHe >»Xwuneta 4acos”, “Kpokoaun
Kpacueee, yem Moapu [xeliH”, “OH roBOpuUT, YTO €ro poauTenn pocToM C
JitheneBy 6awH”. Takaa mrpa HanpaBneHa Ha TO, YToOGbl 3acTaBUTb y4ya-
L Mxca 3afymMmaTbCsa Haj CMbIC/IOM TOr0, 4TO OHW rOBOPAT, @ 3TO - War K aBTo-
HOMHOI peyeBOW AeATENbHOCTU, U MHOW pa3 3aBegoman 6eccMbicinLa MOXeT
oKasaTbcs 3apekTMBHee, YemM 6GecuBeTHble U C TOYKW 3peHns 3TukeTa 6esy-
npeyHble geiicTema o6pasyoBbix Auka u OxelitH unm Mapun un Megpo.

B nocnegHux paboTax, NOCBAWEHHbIX O0OYYEHWID WHOCTPAHHbIM £3bl-
Kam, Bce 60/bllee 3HaYeHMe MpupaeTcd KOMMYHUKaLUW, a TakXe cnewumanb-
HbIM YNpaXHeHUsAM, QOPMUPYIO LW UM KOMMYHUKATUBHbIE HaBblKN. B ogHOI U3
CBOUX CTaTel A yKasblBana Ha HeEO6XOAUMOCTb CBA3bIBATbH 3TWU YMNPaXHEHUA C
MHTepecamMu U NOTPe6HOCTAMM yyalluxcs.

“BblNONIHEHME NOAOBHOTO YNpPaXHeHUA JOMKHO BKOYaTb 31EMEHT HO-
BOW ANA ydyal,erocs, OpUrnHanbHOM [eATeNbHOCTU: He TONbKO MOBTOPATH B
pasHbIX BapuvaHTax BblyYeHHble OTPE3KW peyn, HO OJHOBPEMEHHO MPaKTUKO-
BaTbCA B UX afleKBAaTHOM Bbi6Ope, YTO BO3MOXHO, €Ciy yyawuincs rosoput
4YTO-TO, 3HaAYMMOe A1 Hero camoro v npupymMaHHoe UM camMuUM, a He CnoBa
aBTOpPOB y4yebHMKaA... TpeHUpPOBKA B afjeKBATHOM Bbl6OpPe BblCKa3blBaHMA He
LOMMKHA paccMaTpuMBaThCA KakK ChneuuanbHblii BUA AeATENbHOCTWM Ha MPOABU-
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HYTbIX 3Tanax o6y4yeHmns, a LOMKHA 6biTb OpraHMYecKn BKAOYEeHA B Y4ebHYIO
[eATeNbHOCTb C CaMblX NEPBbIX 3aHATUR™ .

“MHOIMM ynpaHEeHUAM MOXHO NpuaaTb BUL UFPbl UAN 3IEMEHTapHOM
KOMMYHUKaTUBHOW cuTyauumu, nobyxjaas yyawmuxca 3ajaBaTb npenojaBarte-
N0 BONPOCHI C UCMONb30BAHMEM AaHHOTO K/AIOYEBOro C10Ba MU fenaTb 3ame-
YyaHWs No NoBOAY [felicTBWA, MHTepecoB U T.N. (NpenogasaTens WAn ToBapu-
Wwei). Yem mHTepecHee yuallemycs roBOPUTb Ha JaHHYK Temy, Tem 6onblie
aKTUBHOCTW OH OyAeT NPOABAATb B KOMMYHWKALUKN HA UHOCTPAHHOM fA3blKe, W
3TO NepBOE U CaMOe BaXXHOe yCN0BME CNOHTAHHOI0 UCNONb30BaHUA A3blKa™ .

Mpo6nema KOMMYHWKATUBHbIX YNpaXHeHWA noapo6HO paccMOTpeHa
KpucTturoit MaynctoH. OHa npegnaraeTt cAefylolWyo Knaccupukaumio: mexa-
Huuyeckne ynpaxHeHusa (mechanical drills), » KOMMYHUKATUBHbIE YNPaXHEHNSA
(communicative drills). Mpn MexaHWYECKUX YMPaXHEHNAX peaKkunsa ydau,ero-
€ KOHTPONIMPYeTCA HACTONbKO XXECTKO, YTO eMYy COBEpLIeHHO He 0653aTenbHO
BHWKAaTb B CMbIC/1 BbINO/THAEMOTO YyNpaXHeHWs, 4To6bl faTb NpaBU/bHbIN OT-
BeT (Hampumep, ynpaxHeHWe Ha NOALCTAHOBKY WU 3aMelieHWe 31eMEeHTOB).
MayncTtoH roBopuT, YTO €CAM B MPeAnoXeHWe MOXHO Nerko BBeCTU C/OBO,
npueoasuee K abcypay, T0 3T0 YNpaXHeHne YNCTO MeXaHU4Yeckoro tnna. 370
YnMCTOe NPOU3BOACTBO peyn: 3To NM60 TPEeHUPOBKA B apTUKynauum, nnbo B
NOCTPOEHUN YNOPSALOYEHHOW Lenoyku cnos. NMofo6HOe ynpaxHEeHWe MOXHO
MCNONb30BaTb Ha HayanbHOW CTaguu o06yvyeHUs Npu BBELEHWW HOBOW CTPYK-
Typbl UAn gnd oTpaboTKW Kakol-TO feTann B NPOU3HOLWEHUW WUAW MHTOHA-
uun. BoT npumep TaKOro ynpaxHeHuns:

Oo6pasey: I’'m reading a book. {1 unTal KHury.
KntoyeBoe cNoBo: magazine XxypHan

OTgeT: I'm reading a magazine. {4 ynTat XypHan.
KntouyeBoe cnoBO: newspaper rasety

OTgeT: ' T reading a newspaper. {4 yunTal raseTty.

B ynpaXHeHUAX C yYeTOM 3Ha4YeHus “OTBET TOXe A0 KaKOW-TO CTEneHun
KOHTpONMpyeTca (XOTA BapMaHTOB MPaBUAbLHOTO OTBeTa MOXET GbiTbh He-
CKONbKO), HO y4al|Uiicsd He MOXET BbIMONHATL YNpPaXHeHne, He MOHMMas MoJ-
HOCTbO 3HAYEHMWS TOTO, YTO OH NPOM3HOCUT”. MpUMeEpP TAKOTO YNpaxXHEeHUs:

Bonpoc: When did you arrive this morning? Korga Bbl npuexanu cero-
LHA yTpOM?

OTeeT: | arrived at nine o’clock. A npuexan B f,eBATb YacoB.

Bonpoc: When will you leave this evening? Korga Bbl ye3)xaeTe CerogHs

Beyepom?
OTBeT: I'll leave at six o’clock. A ye3xal B WecTb 4acos.
" “From skill Acquisition to Language Control” — “TESOL” ... 1969
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HakoHel, B KOMMYHUKATUBHbLIX YNPaXHEHNAX “OTBET HUKAK He NUMMU-
Tupyetca. Yualuiica coBeplweHHo cBo60AeH B BbI6GOpe 0TBeTa, U KpuTepuem
BblGOpa ABNAETCA ero co6CTBEHHAA OLEeHKa CUTyalun: YTO eMy XO04yeTcs CKa-
3aTb”. OTO 0YEHb NOXO0XE Ha aBTOHOMHYI0 peyeByl [eATesbHOCTb, HO janee
[MaynctoH nuweTt: “Bce-Taky 3ecb OTBET yuallerocd He ABNAeTCA He3aBUCK-
MbIM MONHOCTbIO, HA HEro BAWAET CTUMYN... . 3TO BCe-Taku yyebHOe ynpax-
HeHue, a He cBOOOAHAA KOMMYHMKaLMWA, NOTOMY YTO Mbl HE BbIXOAUM 3a paM-
KW CXeMbl CTUMYn-peakuua”. [aynctoH npusogut.npumep: “YT1o Bbl €11 Ha
3aBTpak?”, rae BO3MOXEH CTepPeOTUMHbINA O0TBeT: "Ha 3aBTpak A cben 6yTep-
6poA M BbINWUA YallKy KOote”, HO BO3MOXHO W He OpTofOKcanbHoe: “S npo-
cnan u BoobLe He 3aBTpakas, 60anca onosgaTb Ha aBTobyc”. OUYeBUAHO, YTO
XWBO MbICAALWNA, HE UCMOPYEHHbI PYTUHON yYalniica ¢ ya0BONbLCTBUEM MNe-
peiifieT K peanbHOMY 0O EHNIO, HO ONbIT MHe MOACKa3blBaeT, YTO 6ONbLINH-
CTBO, UCMbITbIBaA HEYBEPEHHOCTb B CBOMX 3HAHMAX MWHOCTPAHHOIO A3blKa, OC-
TaHYTCA B paMKax MCeBAOKOMMYHUKaLNU.

AgpuaH [TManmep npefgnaraet ynpaxHeHUs, KOTOpble OH Ha3blBaeT
“KOMMYHWKaTMBHas  TpeHuposka” (Communication practice  drills).
“BbINOMHASA TaKoe ynpaxHeHue, yyawninca HaxoanMT YA0BONbCTBME B TOM, 4TO
OH He TONbKO flaeT OTBET, Y/AAOBNETBOPUTE/NIbHbIV B A3bIKOBOM OTHOLWEHUU, HO
M nepefaet Kakyw-T0 MHMOPMaLMIO, CYLeCTBEHHYIO [/ Hero camoro v ans
Apyrux. 9TOT npuem npeAcTaBifAeTCcas WHTepPecHbIM. [laimep cymTaeT, 4To
“Hanmbonee ah(eKTUBHbLIA Npuem, KOTOPbIM pacnofnaraet npenojasaTeNb -
3TO ero ymeHue co3faTb peyeBble CUTyaL U, HACTONbKO CBA3AHHbIE C XXU3HbLIO
N NHTepecammn yyaluxcsd, 4To UM NPUXOAUTCA 3aAYMbIBATLCA Ha[ CMbIC/IOM W
nocneAcTBMAMU TOTO, YTO OHW MOTYT CKas3aTb B Takoi cuTyauun”. KOMMyHN-
KaTuBHble ynpaxHeHnsa Manmepa NOCTPOEHbl BOKPYT KOHKPETHbLIX CTPYKTYp,
KOTOpbIMU HEO6X0AMMO OBNafeTb. Hanpumep:

| would tell him to shut the door

A cKasan 6bl emy 4YTO6bI OH 3akpbln(-a, -un) ABepb
her turn on the light
e OHa Bkntounn(-a, -u) cBeT
them bring some food
um OHU npuHec(-na, -nn) nNoecTb

Ho pa3BepTbiBaeT OH 3TWU CTPYKTYpbl MOUCTUHE COKPAaTOBCKUM METO-
fom!

Yuntens:

Karen, if you and Susan came
to class at 8 a. m. and it was winter
and the room was dark at 8 a. m.,
what would you tell Susan?

KapeH, ecnn 6bl Bbl U Cbto3eH
npuwnu B Knacc B 8 4yacosB yTpa, W
6blna 6bl 3UMa, U B KOMHaTe B 8 4acos
yTpa 66110 6bl TEMHO, 4TO 6bl Bbl CKa-
3anun CbloseH?
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KapeH (0co6eHHO He 3ajyMbl-

BasiCb):

I would tell her to turn on the A ckaszana 6bl eil. uToOGbI OHa
light BKNOYMNaA CBET

Yuutenb:

And how about you. Paul, if A kak Bbl. MMonb, ecnn 6bl Bbl
you were with Mary and you wanted 6b1in ¢ Mapu 1 Bbl 3aX0Tenn 6bl 4Yu-
to read, what w'ouldyoudo? TaTb, 4TO 6bl Bbl caenann?

Moneb:

| would tell her to turn on the A ckaszan 6bl e, yToObI OHa
light. BK/lOYMNA CBET.

Yuntenb (Ha poaHOM f3biKe yuyauiuxcs): Heyxenu Bbl. MyXuunHa, Gypae-
Te MPOCUTb AEBYWKY CAenaTb 3T0? (3aTeM MPOAO0/XKAET HAa U3y4aeMOM f3blKe):

Paul, if you came alone, if | was Monb, ecnnm 6bl Bbl NPULWIN

in the room, what w'ouldyou do? OAWH N  6blN 6bl B KOMHaTe, YTO Obl
Bbl caenanmn?

Monb:

1 would tell you to turn on the A ckasan 6bl BamM. 4TO6OblI Bbl
light BKMOYUNUN CBET.

Yuntens:

Then 1lwould throw you out of Torga A BblWBbLIPHY 6bl Bac u3
class. Knacca.

B ynpaxHeHunax atoro tuna Manmep npogBuraeTca B HanpasaeHUU WuC-
TUHHOTO 06UWEHNA B TOM CMbIC/e, YTO yyallerocs, KOTOPbIA fan MexaHn4yecku
BHELWHe NpaBu/ibHbI/i OTBET. HO HE NOAYMan O NOCNeACTBUAX TaKOro oTBeTa B
"NOACTPOEHHbIX” yYNnTeNeM YCNOBUAX, He CaXaltT TyT e Ha MecTO 3a oW mn6-
Ky. BbINONHAA Takne KOMMYHUKaTUBHbIe YMNPaxXHeHWsd, CpefHue ydyaumecs
CMOTYT, NO-BUAMMOMY, MPOU3BOAUTL 60ONee OpUTrMHaNbHbIe OTBETHI, YemM Mpu
KOMMYHWKATUBHOW TpeHWpOBKe no [lay/ncToH, MOTOMY 4TO yuuTenb 6ygeT
BCe BpeMs nofApasHuBaTb UX U, eCTECTBEHHO, BCe XXenalT Nnokas3aTb, 4TO pas-
raganv ero TakTuky. Takasa TpeHWpPOBKaA CTOUT Ha rpaHnM UCTUHHOTO PeyeBOro
B3aMMOJENCTBUA, HO BCe XK€ He BbIXOAUT 3a paMKW MCEBAOKOMMYHUKALUKN W
TPEHWPOBKW B MPOU3BOACTBE peyn, NOTOMY 4YTO MOCTOAHHO HanpasfifeTcs
npenofaBaTesieM U CBA3aHa C €ro enaHuem TPEHUPOBATb yyalUXCcas B ynoT-
pebneHUn onpeaeneHHON CTPYKTYpHI.

[ge xe BbIX0A4? Mbl AO/MKHBI C cCaMOro Havyana obyyeHua paspabatbl-
BaTb CMTyaluuu, B KOTOPbIX yuvawuiica 6ygeT npejocTaBieH camomy cebe u
O6y4eT Mcnonb3oBaTb A3bIK B €0 €CTECTBEHHOW PYHKLWM - ycTaHaBNMBaTb OT-
HOWEHNA C APYrMMK NOAbMKU, nonyyatb U coobwartb MHpoOpMaLMio, Bbipa-
XaTb CBOE OTHOLIEHNEe K YeMY-TO. YYUTbLCA YTO-TO AenaTb, CKPbIBaTb CBOU Ha-
MepeHWa. HaxX04UTb NMPU MOMOLM CNOB BbIXOA M3 TPYAHOW cuTyauumn, ybex-
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faTb n pasy6expaaTb cBOMX cobecefHNKOB, pa3BfekaTb UX, AEMOHCTPUPOBATL
cBou ycnexu u T.4. Korga s rosopt, 4TO “yuvawmiica 6yaeT npepocTaBneH
camMomMy cebe . 3TO 3HAYUT, YTO ero peyeBas aKTUBHOCTb He HanpaBnfeTcs n
He nopjepXxusaetca npenojasaTenemM, OH MOXET rOBOPUTb C OLHUM WU He-
CKONbKMMMK ToBapuwamm. Mpu Takom Buae paboThbl yyawemycs paspelaercs
NPUMEHATb NtOBbIe 3HAHUA WHOCTPAHHOMO A3blKa, KOTOPbIe Y HEro ecTb, Npu-
BeKas HeBepbanbHble cpeAcTBa (KECTUKYNAUMIO, PUCYHKU, MNAHTOMUMY),
4yTO6bl BbIpa3nTb CBOK MbICIb, €CAN €My “He xBaTaeT cnoB”. Tak yuawuiica
npuBbiKaeT MO6UNN30BbLIBATL BCE CPEACTBA, MMEIOLMECA B €r0 pacnopsiXKeHunu
B AaHHbI MOMeHT 06y4yeHus, 60pOTLCA 3a TO, YTOOLI €ro NOHANU, TO eCcTb
BECTW cebs Tak, Kak ecnu 6bl OH OKas3ancs OfAWH Ha OAWH C HOCUTENAMMW WU3Y-
4aeMoro f3blKa, KOTOPble He 3HAKT HW C/loBa Ha ero pogHOM A3blke. Hapo
noA4YepKHYTb, 4TO NofO6GHAA NpaKTMUKa HU B KOEM Cyvyae He NnpejHasHauvyeHa Ans
TOro, 4To6bl 3aMEHNTb CUCTeMaTMHYecKoe, Tl AaTeNbHOe 0OyyeHue A3bIKy, 3a-
MEHUTb CUCTEMY NPUEMOB 418 BbipabOT KM peyeBbliX HaBbIKOB, KOTOPONA Mbl pac-
nonaraem B HacToOAlee BpeMsa. dTa NpakTukKa AOMKHA paclMpuTb pamKn 06y-
YeHus ¥ co3faTb YCNOBMUA [N 4acTOro W PerynspHoro cBo60AHOro obuieHus
.06ecneumBas TeM cambiM TOT acnekT WU3y4yeHWUA A3blKa, KOTOPbIA ecnu v npea-
CTaB/eH B HaWnx nporpammMax, TO COBEpLIEHHO HeJocTaTo4YHo. Kak A yXe nu-
cana paHblwe, “yMeHWe B COBEPLUEHCTBE BbIMOMHATL YNpPaXHeHWs no mopje-
NAM, Kak 6bl 3HEeKTUBHO OHO HU BbITNALENO BHELWHE, HUKaK He MOXET CYM-
TaTbCA BeHLOM 06yyeHusa. 3To bGecnnofHas [eATeNbHOCTb, €CAUM He Mpuo-
XWUTb YCUNUIA K TOMY, 4TOGbI yyalMiica cMor pa3BuTb HaBblKW, NPpUOGpPeTeH-
Hble B 3TUX YNPaXHeHWAX, M HAYYMTbCA CaMOCTOATE/IbHO BblipaXxaTb CBOU
Mbicnn. B 1964 roay s ykasbiBana Ha He0OOXOAMMOCTb CO3faTb “AyX NPUKIIIO-
YeHMA"”, KOTOPbIA MO3BONUT yyaleMycs BblIATUM M3 NO6GOr0 NOMOXKEHMA, MO-
6unu3oBaB BCe CBOM 3HaHWA W yMmeHus. B 1968 rogy A nwucana, 4TO Ha
“NPoABUHYTOM 3Tane 06y4YeHUa credyeT MOOLWPATH NONbITKWU y4yallMXCca CO3-
[laBaTb HOBble BblCKa3blBaHWA, MO-HOBOMY KOMOGWHUPYA M3BECTHbIe eMy f3bl-
KOBble 3/1eMeHTbl. IMeHHO TakK noBen 6bl ce6s CTYAEHT B CTpaHe M3y4yaemMoro
A3blka. OH npunoxun 6bl BCe ycunua, 4Tobbl nepefatb Xenaemoe cogepxa-
HUe. KOMBUHUPYA BCe MMEKOLLMEeCS B ero pacnopsxeHun cpeagcrtea. Yem 6onee
fep3kuMm 6yaeT OH B CO3[aHWM HOBbIX COYETAHWN 3eMeHTOB, TeM 6bicTpee
6yfeT OH nporpeccupoBath”. OrnagbiBascb Hasaf, A NOHMMAK, 4YTO B 3TUX
MOUX cnoBax 6bina 0fHa oW MNGKa - 3Ta PeKOMEHJaluunsa He JOMKHA OTHOCUTBLCA
TONbKO K NPOABMHYTOMY 3Tany o6yyeHus. MoxeT 6bITb, HalWKN Heyaaum 06b-
ACHAKTCA MMEHHO TeM, 4TO 3TOT “AYX MPUKIOYEHUA” He BUTaN B HaWuUX 3a-
HATUAX C CaMOro Hayana, U M3-3a 3TOr0 yyallemycs TpyAHO nepeiTu u3 6e3o-
nacHoro “uapcTea CTPYKTYp” B HEM3BECTHOCTb, e eMy NpPUAETCA nonaratbcs
Ha COGCTBEHHbIE CU/bl, NOJO6HO TOMY, KakK ManeHbKuii “6e3 NATU MUHYT NAO-
Bel” xBaTaeTca 3a MaMy Unu “nnasaeT”, Kacascb HOraMu gHa.

B o4eHb MHTEpecHOM uccnegoBaHnm CaBWHLOH yyauinecs obyyanncb no
“nporpamme KOMMYHWKaTUBHbIX HaBblkoB” (1 yac B Hefento B AONONIHEHMWE K
06bIYHOMY KYpCy ayAMONMHIBANbLHOrO TuMa). Yuyawumcs npegocraBnsfnach
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BO3MOXHOCTb “rOBOPWUTb NO-(paHLy3CKM B pa3HOOOpPasHbIX KOMMYHWUKa-
TUBHBIX CUTyaLMUAX, HaymHaa OoT KOpoTkoro (1-2 muH.) pasrosopa yu4alwerocs
B NPUAYMaHHOW CcuUTyauum C 4YeNnoBeKoM, CBOGOAHO TOBOPAWMM MoO-
(hpaHUYy3CKU, MU KOHYaA TPYynnoBbIMU AUCKYCCMAMU Ha Temy, MpeacTaBnslo-
wyto obwunin nHTepec. Ynop Bcerga Aenancs Ha To, 4Tobbl mepefatb Xenae-
Moe cojepXaHue. Yuawwmxcs nobyxpanu ucnonb3oBatb No6ble cpeacTsa,
4T06bl MOHMMATL W 6bITb NOHATHIMU. Hen3bexXHO BO3HWKaBLWME MPU 3TOM
OWMNOKN B MPOU3HOLWEHUN W rpamMMaTWKe UIHOPUPOBANWUCb, €CAN 3TO He
BNNANO Ha CMbICA. VIHBIMW CnoBamMu, 3KCNEepPUMEHTaTOpP M y4yacTBOBABW M B
9KCNepuMeHTe Yenosek, CBOGOAHO FOBOPUBLLINIA NO-PpaHLy3CKK, pearmposa-
NI Ha TO, YTO TOBOPM/IOCH, & HE Ha TO, Kak 3T0 rOBOPUNOCHL™.

OfMH M3 yyalmnxca TakK 0TO3BafCcA 06 3TUX 3aHATMAX: “OTU 3aHATUA
Hay4unm MeHd roBOpUTb TO, YTO A XOUY CKas3aTb, & He KHUXHbIM fuanorom”.
Ecnv Mbl conocTaBMM 3TO MHeHMe C Xanobamy y4yalmxcs, NpUBELEHHbIMU B
Hayane cTaTbW, TO MOXHO, NOXanyi, ckasaTb, 4TO YUYMBLUMECA MO 3TOW 3Kcne-
PUMEHTaNbHON NporpaMme AeCTBUTENbHO FTOBOPAT TO, 4TO UM XO4YeTcCs.

Kakum o6pa3om BKAOYaTb NPAKTUKY B CAMOCTOATE/IbHOM MHOA3bIYHOM
o6lWeHnn B NnporpamMmy - 6yeT 3aBUCETb MpeX/e BCEro oT xapakTepa camoi
nporpaMmmbl, HO Takas nNpakTuka 06A3aTeNbHO [OMXKHA 3aHATb CBOE MECTO B
06yYeHNN A3bIKY, N faNeKo He nocnejHee. Y Hac He 4O/MKHO 6biTb OW YW EHNS,
4TO NpakTMKa B 06 EHWM - 3TO NOTeps BPeMeHU, Korga “cTo/bKO Haf0 Bbl-
yuunTh”!

Ecnn He cpenatb “Ayx NpUKNOYeHUA” ¢ camOoro Hayana O4HWUM U3 NO-
CTOAHHbIX KOMMNOHEHTOB OTHOLWEHMUA CTyfeHTa K 3aHATMAM, 60/blIas YacTb
BblYYEHHOI0 OCTAHEeTCA NeXxaTb MepTBbIM FPYy30M W Mbl BbINYCTUM Yy4yallnxcs,
HanMuYKaHHbIX 3HAHUAMW O A3bIKE, HO COBEPLIEHHO 6eCNOMOLWHbLIX B CUTYyaL M-
AX. TpebyoWwmnx MUCNonb30BaHWA 3TOro fA3bika. [pu TwartensHoMm Bbibope
HEXHOro BUAA feATeNbHOCTM Mbl MOXEM caenaTb NPakKTUKY B OO EeHWM ya-
CTbIO KaXXJ0ro ypoka ¢ camoro Havyana y4eb6HOro npouecca, NnoCTeneHHO yBe-
NNYUBas CNOXHOCTb 3afaHuii.

MpakTUKy B CaMOCTOATENbHOM peyeBOM 0OLWEeHUN cnefoBano 6bl B Ka-
KOM-TO CTeNeHn WHAMBULYANU3NPOBATb, TO €CTb AO/MKHO YUYUTbIBATLCHA, UTO Y
KaXXA0ro yyvauierocsa cBoii cnocob oBnafeHnWs sHaHWAMU, cBOA yyebHasa cTpa-
Termsa, CBOM WHTepechbl, a KPOMe TOro, CMTyaumun, B KOTOPbIX yyauimecs npeg-
NOYNTAT YUYNTbCA OOLWEHUIO, TOXE Pa3UUHbI. YUalWMMCAa HYXHO npegno-
XWUTb BbIGOP 3afaHUin (4TO OHU XOTAT cAenatb, Y3HaTb, Kakne npob6neMbl UM
WHTEPEeCHO paspelnTb, B KAKUX CUTyaLunax UM UHTEPECHO MPOAEMOHCTPUPO-
BaTb CBOK A3bIKOBYI peakuuto) v 3aTeM NpeanoXuTb caMuUM BblbpaTb CMO-
co6, BpeMsa, MecTo U ToBapuleil AN BbINONHEHNA 3TUX 3ajaHunii. HekoTopble
N 6AT perynapHo paboTaTb C KEM-TO OAHWUM, Apyrue npefnovymtalT cucte-
MaTuyeckme 3aHATUA B MaNeHbKOW rpynne, a TpeTbWM 6O0/blUe HPaBUTCA W
3TOT BUA 3aHATWIA NPOBOAMTbL C NpenogaeaTenem. HekoTopble nwb6UTENn
04MHOYecTBa NpeanoyMTaldT paszobpaTbCAd B KaKMX-TO CUTyaumax camum u
NpoAeMOHCTPUPOBaTb TakuM 06pa3oM CBOW NNYHbIe CMOCOGHOCTU (MeXAY
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npoynm. Takune “oANHOYKKN" 4yacTo neperoHAT cBOUX 6onee
"KOMMaHeNCKNX” ToBapuLly el Nuwwb B cuUNy 60MblIEeR LeneycTpeM-1eHHOCTH).

PasymeeTcs, HeNb3s NPOCTO Pas3buUTb yyal,MXCA Ha Napbl UAW TPynnbl K
npukasatb UM 06L,aTbCs HA UMHOCTPAHHOM S3blKE: HEOGXO0AMMO CO34aTb MO-
TWBbI ANs 3aToro obweHna. Mo Bone cayyas, Nof BANAHWEM KakKOM-TO HEOXMW-
JaHHOCTW WAW NPUYYANUBOTO COYeTaHMs XapakTepoB B rpynne XefnaHue 06-
WaTbCA MOXEeT BCNbIXHYTb caMO c060i, HO NO 6ONblIE YacTW ero NPUXoOANT-
€A pasxuraTb cneyunanbHo, NPeAnoXWUB MHTEPeCHOe AN BCeX 3afjaHue, U TO-
rfa pasrosop, CONpPOBOXAAl LW WA 3TO 3afaHune, 6yfeT aBTOHOMHbIM, MOANVNH-
HO 4YenoBeyeCkMM 06LLeHWEM, a He OYepeAHbIM BapvaHTOM MCEBLOKOMMYHMU-
Kayuum.

[eATeNbHOCTb, KOTOPOA Mbl XOTUM JO6MTLCA OT y4alW UXCA, MHAUBUAY-
anbHa Mo Npupoje, U MO3TOMY peyeBas peakuus, KOTOPYK Mbl npeanaraem,
[O/MKHa COOTBETCTBOBATb /NIMYHOCTM yuyaulerocs. HekoTopble nauM B cuny
CBOEro TeMnepameHTa MPOCTO He B COCTOAHWUM 06 aTbCA HAa YPOBHE AETCKOTO
neneTa, W 3acTaBAATb MX AenaTb 3TO - 3HAYWUT TONKATb WX Hasafg K NCeBAO-
KOMMYHMKaLWUKU, K NCNONb30BaHNIO 3ayyeHHbIX (hpa3. KayecTBo 06l eHNsa Ha
M3y4yaemMoM fA3blKe AO/MKHO OLEHWBATbCA MPWU MOMOLWMW APYTUX KPUTEpueB -
cnocobHOCTM NMony4yaTb W nepefaBaTb OCMbICNIEHHbIe COOOLW EHNA, MOHUMATb U
nepefaBatb MH(pOPMAaLWUIO O HAMEPEHUAX, afeKBAaTHO pearnpoBaTb Ha CUTya-
LM 1 NoBeAeHWe APYTUX.

Bbilwe A y>Ke HadblBasa HECKONbKO BUMOB MCMONb30BaHUA fi3blKa B eCTe-
CTBEHHOM O06LLeHWN, KOTOPble MOXHO MPUMEHUTH B 06YYEHUU O6LLEHUIO.
3[leCb 1 HECKONbKO pacliup 3TOT CMNUCOK M NoApo6GHee OCTAHOBMOCbL Ha Ka-
XAOM Buae obueHus. MpenogaBaTenb, o6najalwuin Boob6paxeHuem, 6e3
TpyZAa NpuayMaeT MHOXECTBO APYTUX CUTYaLWiA.

1. YcTaHoBneHne n noapep><aHune OTHOWEHUA C APYrUMK NIOAbMN: Kak
340p0OBaTbCSA M MpOLWATLCA C NIOAbMMW Balwero (MM MHOTO) Bo3pacTa M Nono-
XEeHUS, KaK NpeAcTaBUTbCA CaMOMY WAW NpPefCcTaBUTb TPeTbe NML0, KakK Mo-
3AipaBUTb C MNpasfHUKOM, KakK BeX/MBO 3ajaTb BONPOC WAM 06paTUTbCA C
npocb60oi (3gecb 0cob60oe BHMMaHWe AONXHO ObiTb yAeneHOo AOMNYCTUMOCTU W
pacnpocTpaHeHHOCTU onpejAeneHHbIX peyeBbiX OPM B JaHHOW KynbType), Kak
pacnopsfuTbcs, Kak 06BbACHUTL JOPOry MPOXOXeMy, U3BUHUTLCH, 0TKa3aTb-
CA. 0TAenaTbCcA HeHavawmumm gpasamu (3T0 BeCbMa TOHKOE MCKYCCTBO “HOH-
KOMMYHUKauun”), kak nofb6oaputs, pasoyapoBaTb, y6eauTb cobecegHuUKa.
Yyawmmea MoxeT 6biTb NpefocTaBieHa BO3MOXHOCTb CaMUM BbISICHUTb B
O6GULEHUMN C HOCUTENEM U3Yy4yaeMoro sidblka (MM C YeNOBEKOM, UTFpalLL UM €ero
ponb), Kakue peyeBble hopMbl 6yAYyT ynoTpe6NATLCA BO BCEX 3TUX CAyYanX.

2. MonyyeHue wnHGpopmaLuum no BONpPOCaM, OTHOCUTENbHO KOTOPbIX Yy
yyalluxcs y>Ke HakonieH 6a30Bblil 3anac cNoB (B HEKOTOPbIX CMy4yasX B 3TOM
BMAe 06l EeHNS MOXET MCNonb30BaThCA CheuuanbHas nekcuka). Hocutenb
A3blKa MMM MHGHOPMAHT CHOBA BbICTynaeT B POIN MOHONWHIBA, UWU Xe yua-
wmecs MOTyT MOAYYUTb MHGpOpPMaLKIO 3a NpeaenamMmum cCBOero yye6Horo 3aBe-

108



feHuns. VIHhopmMaumua MoXeT oKasaTbCa NonesHol ana obuwenus tTuna 1. 3. 4. 8
n pgaxe 11.

3. CoobuweHne nupopmaunm o cebe, cBoell cembe, cTpaHe, 0 npoteccun
UM KakoM-TO npegMmeTe, B KOTOPOM yuyalwuiica 4yBCTBYyeT ce6s cneuuanu-
CTOM. OTO MOXeT 6bITb UHOPMALMA AN APYTUX yyallUXCs, KOTOpPble y4yaTcs
4yTo-TO fenatb (4), Uan nepefava MHGopMaLUmM, NONYYEHHOW OT KOFo-TO ApYy-
roro (2). Ecnm 3aHATUS NPOMCXOAAT B ayAMTOPUU, MOXHO UMUTUPOBATbL CKU-
Tyauuu B 6aHKe, B @3pOonNoOpTy, TaMOXHE, MacTEPCKOW UM pecTopaHe.

4. O6yyeHue Kakoi-nnbo peATenbHOCTU. 34ecb BO3IMOXHOCTM 6esrpa-
HUYHbI. Hanps>eHune, BO3HMKalOLLee BO BPEMS MHTEHCUBHOIO Kypca, MOXHO
CHATb, OPraHM30BaB 3aHATUA, Ha KOTOPbIX yualmecsd 6yayT BbINONHATL pe-
anbHble feicTena (cnopT, Xo66un, Nnogenkn, HU3KYNbTYPHbIe YNPaXKHEHNS).

5. Bblpa>keHue CBOEro OTHOLWEHNA. Y Yal,erocs MOXHO NOMeCTUTb B pe-
anbHY WAW UMUTUPOBAHHYIO CUTyaLuto, B KOTOPOA OT Hero TpebyeTcs cno-
BEeCHas peaKkLus, HanpuMep Ha TeNeBU3UOHHYK Nepefavy, BbiCTaBKY KapTUH
unu gotorpaduin, N feMoHCTpaLUIO CNainfos B KpYry gpy3sei.

6. YMeHMe CKpbiBaTb CBOM HaMepeHus. KaXaoMy yualleMycs MOXHO
faTb 3aflaHue, CYLWHOCTb KOTOPOr0 OH He AO/KEH packpbiBaTb HWU MPU Kakux
06CTONATENLCTBAX, HO KOTOPOE OH AO/KEH TEM He MeHee BbIMONHUTbL B onpe-
[LeNneHHblli 0TPe30K BpeMeHW. ITOT BUA [eATeNbHOCTU CTUMYNUpPYeT LeneHa-
npaBneHHOe MCNONb30BaHWE A3blKa BHe ayfMTOPUU, TaK KakK KaXfAblid cTpe-
MUTCA Y3HaTb 3ajaHune Apyroro.

7. YMeHMe npyn NOMOLLM CNOB HAWT W BbIXOL U3 TPYAHOU cuTyaunn. Mmu-
TUPOBAHHAs WAKM peanbHas CUTyaLMsa LOMXKHA COAEPXaTb CMIOBECHbIE 3aflaHUS
BCe MOBblWakoLLelics TpygHOCTU, Tpebytow e OT CTyAeHTa MoOMCKa OCTPOYM-
HbIX PeLleHn. \

8. PaspeweHune npo6nem. Mpobnema MOXeT BKNOYATb o6ULeHMe Tuna 2
unu 4, nnn paxe 6 wunm 7. Mpob6nema, npegnaraemas yuvauemycs, A0/KHa
6blTb aKTUBHOW, TO €CTb A5 ee pa3pelleHns He06X04MMO NPOSIBUTL PEYEBYHD
aKTUBHOCTb W BbISICHUTbL Kakue-To ¢akTbl. Ewe B 1954 rogy Kapponn nocTta-
BUA BONPOC O TOM, YTO ayfamuo-opasibHble MeToAbl 6binu 6bl 60/1ee ahHeKTUB-
HbiMU. “ecnu 6bl BMeCTO TOr0, 4T06bl NpeAnaraTh yyallemycs 3apaHee onpe-
JeNneHHbIi, HEM3MEHHOTO COAepXaHua YPOK, KOTOPbI/i OH [O/KEH BblyUYUTb,
yuuTens cosfaBan 6bl “npo6neMHyl"cUTyaLnto, B KOTOpoMyyaleMycs HYX-
HO HaliTU ... cnoBecHoe paspeweHne Npobnembl": TakuM 06pa3omM yuvauuiics
JOCTaTOYHO paHo 6yfeT mocTaBneH nepej HeOO6XOAUMOCTbIO “YyYUTbCA METO-
AOM Npo6 M oWwnboK 06LLEHNIO, @ HE MPON3HECEHWNIO 3ayUYeHHbIX 06pa3uoB™'.

9. Kak npoBoguTb cBO60AHOE Bpems. Yualnecs JOMKHbI y3HaTb 06 wr-
pax W pa3BfevyeHUAX/TUNUUYHBIX AN UHOCTPAHHOW KYNbTypbl, U CaMW Hay-
UNTbCA Urpatb B 3TU WUrpbl. OHW AOMXKHbI YMeTb Y4acTBOBaTb B C/IOBECHbIX
urpax. Ecnum ecTb cneumanbHble BUAbI pa3BfiieyeHUid, cCBA3aHHble C HaLLMOHaNb-
HbIMW MpasgHUKamu, yyalwmnecs fOMKHbI 06YUNTLCA UM TOXE.

'‘Carrol L. The Study of Language. Cambridge, 1953, p. 188.
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10. ¥YmeHne obuwaTbca no TenedoHy. OTo Bcerfa TPYAHO fAenaTb Ha
WHOCTPAHHOM f3blKE, W 3TOMY HYXHO HauyuMHaTb 06y4yaTb [LOBONbHO pPaHO.
Yuawuincas gomkeH ymeTb N0Nb30BATbCA TeNe(OHHOW KHUTOW Ha MHOCTpaH-
HOM f3blKe W BCerfa, Korga BoO3MOXHO, 4eACTBUTENbHO 3BOHUTbL MO TeNeoHy,
y3HaBasa 0 ToBapax, ycnyrax v pacnucaHuu tpaHcnopTa. 34ecCb HYXHO Mpwu-
BfiekaTb Ntofeil, cBO6OLHO roBOPALMNX HA A3blKe, CO CTOPOHbLI (OA4UHOKUE UH-
BanuAbl W MNOXWANble NOAN C YAOBONLCTBMEM MPUMYT y4yacTue B 3TOM BuUfe
fesTenbHOCTM). BTOT TUN O6GLWEHMA MOXHO CBf3aTb C TMNnamu 2 n 8. u crojaa
4acTo MOXET BKNOYaTbCA TN 3.

11. PasBneyeHnsa. Yyawmnitca 40NKeH UMeTb BO3SMOXXHOCTb NMPOAEMOHCT-
pupoBaTb CBOW NPUPOLHbIe TaNaHTbl UAN BbICTYNWUTb Nepej Bceli rpynnoin Bo
BpeMA creunanbHbIX poneBbiX 3aHATUIA. OH MOXeT BecTW pajuo- Uan Tenesu-
3VMOHHOE WHTEPBbLIO WAN BUKTOPWUHY, UNWU KaKas-TO rpynna yyawmuxcsa pasbl-
rpaeTt paguo- v TeneBU3NOHHYI CLEHKY (B aTOM Buae obweHns OnpepeneH-
Has 4acTb pevyeBOl AeATENbHOCTU MOXET 3aMeHATbCA MUMUKOR, M NO3TOMY
€ro 04eHb XOPOLWO UCMONb30BATb Ha HaYalbHbIX CTafAnAX 06y4YeHUs).

12. lemOHCTpaumnsa CBOMUX LOCTUIXKEHWA. Yuauimeca MOryT pacckasaTb
ToBapul,am Mo rpynne, Kak OHW yyacTBoBanu B obweHun tuna 4, 5. 6, 7 nnn
8. MM pacckasaTb O KaKOW-TO CBOei feATeNbHOCTU. DTOT BUL paboTbl MOXHO
cphenatb perynsapHbiM, Kak 6bl 3aBepllalolmmM 1 CBOAAW UM BOEAWHO WHAUBU-
AyaNbHble YCUNNUA yyalmnuxcs.

Be3ycnoBHO, He BCe MepeyuncNeHHble TUNbI O06LWEHNA TOAATCA ANA BceX
yyawmnxca ¢ caMoro Havyana o6yyeHusa. YunTenb LO/KEH caM YCTaHOBUTb, Ka-
KMe M3 3TUX TUMOB U B KakoM MNOpsfKe MCNONb30BaTb4YTOO6bLl Yy yuawmxcs
NOABMIOCH C CAMOT0 Hayana XenaHue o6 aTbCa M YTO6GbLI 3TO XenaHWe Pocno
CpPOCTOM WX 3HAHMWI U BO3MOXHOCTeW. HenocunbHaa 3agava, kotopas TONbKO
pasfpaxaeT yyalierocs u co3faeT y HEro HeyBepeHHOCTb B cebe, Tak Xe Top-
MO3WNT ABUXeEHME BNepes, Kak U OTCYTCTBME BO3MOXHOCTW NPUMEHUTbL Ha Aefne
TO. UTO yyallMinca 3Haer.

BO3MOXHO, Y HEKOTOPbIX MOABATCA FNy60KME COMHEHUA OTHOCUTENbHO
NPUEeMNeMoCTU TakKoro noAxopa, NOTOMY 4YTO OHM NPeABUAAT MHOXECTBO
OWMKNBOK, KOTOpPble BHEAPATCA HACTONbKO, 4YTO CTaHYT HEWCKOPEHUMbIMW.
MIMEHHO 13-3a 3TOF0 MHOrMe OTOL/IN OT NPAMOro MeToja B MOMCKax 4Yero-to
6onee cumctemaTtuyHoro, 4to obecneumno 6bl 60/see NnpaBuNbHOE NPOU3BOLACT-
BO peun. Ho, K coxaneHuto, cTpemaeHue Bcerfa gobmusatbcs 6e3ynpeyHoin pe-
4YM 1 YNOPHOE XenaHue co3faBaTb Takue yyebHble CUTyalUnn, B KOTOPbIX yya-
wuecs He 6YAYyT AenaTbh OWMOBOK, 3aBEI0 MHOTUX yyalnxca B Tynuk. Ecnu mbl
XOTUM OCYLLeCTBUTb TOT “MPbI’)KOK B KOMMYHMKaLn”, 0 KOTOPOM f TOBOPU-
Na Bblle, HAM HYXXHO NPUHLUWNWANBLHO U3MEHWTb OTHOWeEHWE K oW KN6Kam BO
BpeMA TPEHUPOBKW B 06WeHMN. HemeaneHHOe ucnpasneHne owmnboK cnegyet
fenaTb BO BpeMs 06y4YeHWA MPOM3BOACTBY peyun, Uan NceBAOKOMMYHUKaLUN.
VMIMeHHO Torga Mbl JO/MKHbI faTb y4yalwemMycs BO3MOXHOCTb OCO3HATb MOTEH-
UnanbHble OWMNOKM U MO3HAKOMWUTb €ro ¢ AONYCTUMbIMU BbiCKa3biBaHUAMM,
4TOObl OH MO KOHTPO/NMPOBATb MPOW3BOACTBO pPeyYM W UCNPaBNATb €ro B
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CMNOHTAHHOM 06LleHUN. Bo BpeMa NpakTUKW B 06LLEHUN Mbl CTPEMUMCS pas-
BWUTb XeflaHWe c034aBaTb HOBOE W 3KCMEPMMEHTUPOBATL C HOBbLIM S13bIKOBbIM
mMaTepmanoM. HMUYTO Tak He CHUXaeT 3HTy3Ma3sM W pBeHUe, KakK MOCTOAHHOe
ucnpaBneHue ownMBGOK B TOT MOMEHT, KOraa y4aluiics CTpeMuTCcs nepepathb
CBOW MbICIU BeCbMa CKPOMHBbIMU CpeACTBAMW HOBOTO AN Hero sA3blka. OT
npenopgaBatens TpebyeTcs B 3TOM CAy4vae NUlb MONYaNMBO OTMeTUTb Hanbo-
nee TUMUYHbIE W YCTOWYMBLIE OWMNGKNM, KOTOpPbIe fenaeT JaHHbIW yuawuniics
(HO He OrOBOPKMW W ClyyailHble OWMOGKKN B TOM, 4YTO yyauuiica Boobuie xopo-
L0 3HaeT); 3TV OWMOKK cnefyeT 3aTeM 06CYyANTb C yyawuMcsi B TOT MOMEHT,
Korga npenojaBaTenb 6ygeT nomMoratb eMy OLeHMBaTb COBCTBEHHbIe LOCTU-
XeHna B 06LLeHNMN, NnpnyemM 0co60e BHMMaHWE AOMKHO 6biThb YAeNeHO oW uno6-
KaMm, 3aTpyAHAKWUM obuieHne. Takue aHaNMTUUECKUE 3aHATUS MOXHO Npo-
BOAWTb BPEMS OT BPEMEHMW C UCNONb30BaHWEM MArHUMTO(OHHbLIX 3anucein 6e-
cej Ha ypokax, npepnaras yyawumcs HaTu OWMOGKM B COGCTBEHHOW CMOH-
TaHHON peynm M camMUM BHECTU HEOOGXOAMMble KOPPEKTUBLI. ITOT Npuem Aena-
eT yyawmxcs 60/ee BHUMATENbHbIMW K BO3MOXHbIM OWINGKAM U HaTankuBaeT
MX Ha MbICMb O TOM, 4TO TO XXe COAepXaHWe MOTrno 6biTb NepefaHo APYyrumMu
cpefcTBamMm, KOTOPbIX OHU He NCNONb30BaNN.

B0O3MOXHO, MHOTME N3 NEePeyYUCeHHbIX MHOI TUNOB 06U EHNA YXe Ha-
WM CBOE MECTO B KypcaxX MHOCTPAHHOTO A3blka. OPUTMHaNbHOCTb ONUCAHHO-
ro MHOI NOAXOAa 3aKN4aeTCcs He B HOBM3He caMWUX TUNOB 06UeHMA, a B
TOM. KakuMm o6pa3oM gocTuraeTtcs 3To ob6uweHue. [Ang Toro 4tobbl Hay4uThb
yyallerocs KOHTPO/NMPOBAaTh CBOK pedyb BO BPeMs O06LLEHWUA, Mbl LOMXKHbI
MHOTfAa NpefocTaBNATb eMy CaMOCTOATENbHOCTb, AaXe No6yXAaTb ero 0CBO-
60AMTbCA OT Halei 3aBUCUMMOCTU. Mbl LO/MKHbI AaTb yyalleMycs BO3MOX-
HOCTb Hay4YMTbCHA paccUMTbIBATb TONbKO Ha cebs M MCMONb30BaTb CBOM CMO-
CO6HOCTM AnsA TOro, 4T06bl C CAMOFO0 Hayana M3y4yeHWs A3blka OH MOHAM, 4TO
TONbKO B CBOGOAHOM M HE3aBUCUMOM OO EHUU OH MOXET HAYUYUTbCA KOH-
TponupoBaTb ce6f8 MU MTHOBEHHO HaXO0AWTb HYXHOE pelleHWe, 4TO TaK Heo06-
XO0AUMO ANns cBOGOAHOTO BNajeHUs A3bIKOM.

(MeTofnka npenofaBaHns WHOCTPaHHbIX A3bIKOB 3a pybeXK oM. Bbinyck
Il. CocTasuTenu: B.E.Cunasckasa n gp. M. "Mporpecc”, 1976, c. 226-240)
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