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BBEJIEHHUE

[IpoGmema ompenenenns U OINEHKA KadecTBa OOYYEHHs, CTETIEHH
c(OPMHUPOBAHHOCTH HMHOS3BIYHON KOMMYHHMKATHBHOM JEATEIHLHOCTH
OCTaeTCsl ONHOW W3 LEHTPAIbHBIX B JIMHIBOAMIAKTUKE. KOHTPOJb
ABISICTCSl ~ BAKHEHIIMM  KOMIIOHEHTOM  CHCTEMBl  OOyd4eHws,
KOPPEIHUPYIONINH C CollepikaHueM 00YYeHHs, OTPaKaeMOM B MaTepuaiiax
U cpenctBax oOydeHus. K S3bIKOBOMY KOHTPOJNIO TPEIBSBISCTCS DS
0cOOBIX TpeOOBaHWH: COOTBETCTBHE WEIAM U 3aJadaM OOy4YeHHs,
COOTBETCTBHE  COBPEMEHHBIM  JIMHTBOAMAAKTHYCCKUM  TIPHHIIMIIAM,
CHCTEMATHYHOCTh W TPO3PAYHOCTh, MPAKTUYHOCTH M AyTCHTHYHOCTH,
BaJIMJTHOCTb, PEIIPE3CHTATHBHOCTD, HAJICHOCTD, & TAKXKE TOJIOKUTEINHLHOES
o0paTHoOe BIHSHKE Ha POIeCC O0YUCHUS 1 M3YUCHUSI SI3bIKA.

[IpakTrikym «KOHTpoNb M OlLlEHKa MHOA3BIYHOM KOMMYHHKATHBHOM
KOMIICTCHIIMM»  TNpPEIHA3HAYeH Uil CTYJICHTOB OakanaBpuaTa WU
MarucTpatypsl «MHOCTpaHHbIE s3bIKW. [lemarormueckoe OOpa30BaHUEY.
Llenpio MpakTHKyMa SIBISETCSl MOJTYyYeHHE CTYICHTAMH TEOPETHYECKHX
3HAHUKA WM TPAKTUYECKUX HABBIKOB MO OIEHKE W KOHTPOJIO YPOBHS
c(OPMHUPOBAHHOCTH MHOS3BIMHON KOMMYHHKATHBHON KOMIICTCHIMH, YTO
B COBOKYIIHOCTH C paHee HW3YYCHHBIM KypcoM <«JIMHIBOTUIAKTUKA)
JOJDKHO ~pacCHIMPUTh OCHOBBI JIMHTBUCTHYECKOH W METOJHYECKOM
KOMIIETCHIIWH.

JIaHHBIH MPAKTHKYM MOXKET OBITh HUCIIONIB30BaH B MPOIECCE U3YUCHHS
JuctUuiMH  «KOHTpONL M OIEHKAa HHOSI3BIMHON  KOMMYHHKATHBHOMN
KOMITETEHIUIY, «KOHTPOIb ¥ OIIeHKa B 00YUECHHH HHOCTPAHHBIM SI3bIKAM)).

B mpakTekyme u3y4aroTcs CIEIYIONIHEe TEMbl, aKTyalbHbie B
001acTH MEXIYHAPOTHON M POCCHICKOM TecTomoruu (Units 1-6):

1. BBenenne B Tecronoruto. IloHSTHE <CIMHTBOAMAAKTHYECKOE
TecTUpoBaHue». KOHTpOJb, OlIEHKa, OlEHUBaHUE. TecToJorHyecKas
TPaMOTHOCTh YYUTEIISI.

2. Hcropus TeCTUPOBaHUSL.



3. UKK u s13bIK0BOE TeCTHpOBaHUE. VIHTerpaTUBHBIE U AUCKPETHBIC
TECTHI.

4. OOweeBporeiickasi IIKajla KOMIIETCHIMA ¥  COBPEMEHHBIC
CHCTEMBI OLICHUBAHHS HHOSI3BIYHON KOMMYHUKATUBHON KOMIIETCHIIUH.

5. MexmynapoHble 3x3aMeHbl 1 EI'D.

6. CraHmapTuU3MpOBaHHbIE W HECTaHIAPTU3UPOBAaHHBIE (POPMBI
KOHTPOJISL.

7. OCHOBHBIEC XapaKTEPUCTHUKN KOHTPOJISL.

8. BamuaHocTh M HAAEKHOCTH TECTA.

9. Dranbl pazpabotku Tecta. Llenenonaranue. Llenesast ayauropus.
Ormnpenenenne KOHCTPYKTa M €r0 OfepaldoHaIn3anus. BUmsl TecToBbIX
3aJaHUI.

10.Hanbonee TumU4HBIE OMMOKH, JOMyCKaeMble TpH pa3paboTke
TecTa.

11. PazpaboTka KpUTEepUEB OLICHIBAHUSL.

12. KM nHa npumepe OI'D u EI'D.

13. TectupoBaHue S3BIKOBOM KOMITETCHIMH. 1eCTHpOBaHWE YMEHHMA
YTEHUS, ayJUPOBAHUS, TOBOPEHHUS, IMCbMEHHON PEYH.

14.Ucnonp3oBanne KT B oreHKe KauecTBa 00yUIECHUSI.

Kaxnplii  pasmen NpakTUKyMa —COIEP)KHT — TEOPETHYECKYI0 U
HPAKTHYECKYK YacTH, pEeKOMeHjauuu i npenogasarens (Teacher’s
notes). 3aBepIaroIniA pa3ien COAEPKUT HOIPOOHYI0 METOIUKY U3yUCHHS
JWICLIUMIUINHBI, PEKOMEHIALMU [T CTYAEHTOB, KPUTEPUU OLIEHKU, IIPUMED
OaIbHO-PEHTHHIOBOM KapThl. B Kypce HCIONB3yIOTCSI TEKCTOBBIE H
ayMoMaTepyuaibl M3 OTKPBITBIX HCTOYHMKOB, JIaHBl 3a/IaHUsl Pa3HBIX
BUIOB W THUIIOBBIC TMPUMEPBI HX BBIINOJIHCHUA, 3adaHudg JId

CaMOCTOSITETTFHON PabOTHI CTYIEHTOB.



UNIT 1 ASSESSMENT LITERACY

On completion of the unit, students will know about:

ethe nature of assessment (including notions of educational
standards and educational outcomes);

o the notion of assessment literacy;

o the difference between testing, assessment and evaluation;

e cognitive demands in language proficiency;

e the nature of cognitive processing at different levels of the
CEFR.

On completion of the unit, students will be able to:

e analyze documents (national curriculum, school educational
programs, Cambridge examinations);

e distinguish cognitive demands at different levels of language
proficiency.

Theory Revision, questions and notes

Before you start reading the notes, try to answer the following
guestions:

1. Who needs assessment and why?

2. What is literacy? Use a monolingual dictionary, e.g. Cambridge
Advanced Learners’ Dictionary, to define this word and give examples.

3. What do you think assessment literacy is? What components
does it consist of?

4. What do we mean by testing, assessment and evaluation?

5. What makes language testing special?

6. Complete the sentence ‘Language proficiency is.....’

7. How many levels of language proficiency does the CEFR include?

8. In your view, what is communicative competence? How are
communicative competence and language proficiency different and
similar concepts?



Teacher’s Notes

Assessment literacy refers to the knowledge that educators possess
to design, implement, interpret, and use assessments effectively.

Different stakeholders need different levels of assessment literacy:

e developers of national and international tests require highly
developed expertise in the principles and practice of assessment;

e language teachers and instructors need assessment training
covering assessment design, administration, and interpretation of
results;

o other stakeholders — e.g., policymakers, parents, employers — need
to be able to understand and make effective use of assessment results.

Assessment literacy involves knowledge, skills and principles.
Knowledge involves understanding theories of measurement and
language. Skills are the training in the necessary and appropriate
methodology. They include: designing language assessments to provide
useful information; preparing assessment material; scoring and
describing performance; using software programmes for test delivery;
statistics for test analysis; and reporting and communicating results.
Principles involve social questions: the use of language assessments,
authenticity, reliability, validity, impact, ethics and fairness, etc.

Workshop tasks and activities

Task 1. In pairs, discuss the answers to the questions in Exercise 1.

Task 2. Match the assessment literacy components 1 — 3 with their
descriptions (A — D). One description is extra. Compare your results
with your partner’s.



Assessment
literacy
component

1  Knowledge

2 Principles

3 Skills

Description

This component provides the training in
methodology, including item-writing, statistics, test
analysis, etc. for test delivery, analysis and score
reporting

This component retrieves relevant items from
language competence and formulates a plan whose
realization is expected to achieve the communicative
goal

This component concerns the proper use of
language tests, their fairness and impact, including
questions of ethics and professionalism.

This component offers relevant background in
measurement and language description as well as in
context setting

Task 3. Match the terms (1 — 3) with their definitions (A — C).

Terms
Test

Assessment

Evaluation

Definitions
A) A process of systematically collecting information
in order to make a judgment or a decision

B) Measuring learning through performance

C) Gathering of language data

Task 4. Look at the diagram below which shows relationship
among testing, assessment and evaluation. Label the ovals. Discuss



with your partner what forms of assessment you use in your class and
what kinds of tests you are familiar with.

Task 5. Enter levels A1-C2 in the left-hand column. Highlight any
key phrases that you feel best indicate each level. Salient
Characteristics of the CEFR Levels in Spoken Interaction &
Production - CEFR Section 3.6, simplified.

Al- Levels
c2

This level has the majority of descriptors stating social functions like use
simple everyday polite forms of greeting and address; greet people, ask how
they are and react to news; handle very short social exchanges; ask and
answer questions about what they do at work and in free time; make and
respond to invitations; discuss what to do, where to go and make
arrangements to meet; make and accept offers. Here too are to be found
descriptors on getting out and about: make simple transactions in shops, post
offices or banks; get simple information about travel; use public transport:
buses, trains, and taxis, ask for basic information, ask and give directions, and
buy tickets; ask for and provide everyday goods and services.

This level represents a break with the content so far. Firstly, there is a
focus on effective argument: account for and sustain his opinions in
discussion by providing relevant explanations, arguments and
comments; explain a viewpoint on a topical issue giving the advantages
and disadvantages of various options; develop an argument giving
reasons in support of or against a particular point of view; take an
active part in informal discussion in familiar contexts, commenting,
putting point of view clearly, evaluating alternative proposals and
making and responding to hypotheses. Secondly, at this level one can
hold your own in social discourse: e.g. understand in detail what is said
to him/her in the standard spoken language even in a noisy
environment; initiate discourse, take his turn when appropriate and end
conversation when he/she needs to, though he/she may not always do
this elegantly; interact with a degree of fluency and spontaneity that
makes regular interaction with native speakers quite possible without

9



Al-
Cc2

Levels

imposing strain on either party. Finally, there is a new degree of
language awareness: correct mistakes if they have led to
misunderstandings; make a note of "favourite mistakes" and
consciously monitor speech for it/them; generally correct slips and
errors if he becomes conscious of them.

Level X is intended to characterise the degree of precision,
appropriateness and ease with the language which typifies the speech of
those who have been highly successful learners. Descriptors calibrated
here include: convey finer shades of meaning precisely by using, with
reasonable accuracy, a wide range of modification devices; has a good
command of idiomatic expressions and colloquialisms with awareness
of connotative level of meaning; backtrack and restructure around a
difficulty so smoothly the interlocutor is hardly aware of it.

This level is perhaps most categorised by two features. The first feature is
the ability to maintain interaction and get across what you want to, for
example: generally, follow the main points of extended discussion around
him/her, provided speech is clearly articulated in standard dialect; express
the main point he/she wants to make comprehensibly; keep going
comprehensibly, even though pausing for grammatical and lexical planning
and repair is very evident, especially in longer stretches of free production.
The second feature is the ability to cope flexibly with problems in everyday
life, for example cope with less routine situations on public transport; deal
with most situations likely to arise when making travel arrangements
through an agent or when actually travelling; enter unprepared into
conversations on familiar topics.

Level X is the lowest level of generative language use - the point at
which the learner can interact in a simple way, ask and answer simple
questions about themselves, where they live, people they know, and
things they have, initiate and respond to simple statements in areas of
immediate need or on very familiar topics, rather than relying purely on
a very finite rehearsed, lexically organised repertoire of situation-
specific phrases. However, communication is totally dependent on
repetition at a slower rate of speech, rephrasing and repair.

10




Al-
Cc2

Levels

This level is characterised by a broad range of language, which allows
fluent, spontaneous communication, as illustrated by the following
examples: Can express him/herself fluently and spontaneously, almost
effortlessly. Has a good command of a broad lexical repertoire allowing
gaps to be readily overcome with circumlocutions. There is little obvious
searching for expressions or avoidance strategies; only a conceptually
difficult subject can hinder a natural, smooth flow of language. The
discourse skills that started appearing at the previous band are more
evident, with an emphasis on more fluency, for example: select a suitable
phrase from a fluent repertoire of discourse functions to preface his
remarks in order to get the floor, or to gain time and keep it whilst thinking;
produce clear, smoothly-flowing, well-structured speech, showing
controlled use of organisational patterns, connectors and cohesive devices.

Task 6. Discuss with your partner what factors make a test

reliable. Write down your ideas and compare your lists.

Task 7. Pair work. What is wrong with this assessment scenario?

A test of listening comprehension. Task “Watch a 15-minute lecture

and

. . . . »”
summarise  the main points in a short essay’.

11




UNIT 2 ASSESSMENT CYCLE AND ASSESSMENT
DESIGN

Aims and objectives

On completion of the unit, students will know about:

o the assessment cycle: structure and elements;

e assessment design and its stages;

e test specifications, their contents and uses;

e structural elements of tests and test items.

On completion of the unit, students will be able to:

e use the terminology related to the topic;

o identify different types of assessment;

o identify different types of tests in terms of their purpose and
format;

e identify the mini-max structure and components of a test
specification (design statement, blueprint, task and item specifications);

o identify different task types and the most common mistakes;

e choose a suitable type of assessment for a given pedagogical
situation;

e develop specifications for a classroom test.

Theory Revision. Questions and Notes

Before you start reading the notes, try to answer the following
questions:

1. Why do you use tests? What exactly are you trying to find out
with a test?

2. What types of tests do you know?

3. What test items/tasks do you know (for example, multiple
choice)?

4. What is the difference between objective and subjective items?

12



5. When do you start planning the contents of the final test?

6. What factors do you consider when choosing a test for your
class?

7. Who writes tests in your school/university? Do you develop
tests for your students?

8. How do you know that your test is reliable and valid?

9. What is the difference between a classroom test and the
Russian State Exam (EGE)?

Teacher’s Notes

Formative and summative assessment: tests or tasks administered
at the end of the course to determine if students have achieved the
objectives set out in the curriculum are called summative assessments.
Formative assessments, however are carried out with the aim of using
the results to improve instruction, so they are given during a course and
feedback is provided to students.

Selected-response items are those in which students choose the
correct answer from among a set of options. In these tests, students do
not create any language.

Constructed - response items are those in which a student is
required to actually produce language by writing, speaking, or acting in
some way, rather than simply selecting answers.

Objective assessment/test - a way of examining in which each
question asked has a single correct answer. These tests can be quickly
and unambiguously scored by anyone with an answer key, thus
minimizing subjective judgments.

Subjective assessment/test is a type of assessment or evaluation
that involves the personal judgment or interpretation of the examiner.
Some essay examinations are examples of a subjective test. Although
there are no necessarily right or wrong answers, responses are scored
based on appraisals of their appropriateness or quality (scoring criteria).

Read and discuss the following definition of some testing terms.

13



Direct test

A test which claims to measure ability directly by eliciting a
performance approximating authentic language behavior. Testing is
said to be direct when it requires the candidate to perform precisely the
skill that we wish to measure. If we want to know how well candidates
can write com positions, we get them to write compositions. The tasks,
and the texts that are used, should be as authentic as possible.

Indirect test

A test that does not require the test taker to perform tasks that
directly reflect the kind of language use that is the target of assessment;
rather, an inference is made from performance on more artificial tasks.
For example, an indirect test of writing ability may include items
requiring the test taker to identify grammatical or spelling errors in
written sentences, rather than to produce a piece of writing. Indirect
testing attempts to measure the abilities that underline the skills in
which we are interested.

Discrete-point/integrative testing. Discrete-point tests are those
which measure the small bits and pieces of a language as in multiple-
choice test made up of questions constructed to measure students’
knowledge of different structures.

Direct point testing refers to the testing of one element at a time, item
by item. This might, for example, take the form of a series of items, each
testing a particular grammatical structure.

Integrative tests are those designed to use several skills at one
time. Integrative testing requires the candidate to combine many
language elements in the completing of a task.

Low stakes / High stakes tests

High —stake tests are those in which the results are likely to have a
major impact on the lives of large numbers of individuals or on large

14



programs. Low-stakes tests are those in which the results have a
relatively minor impact on the lives of the individual or on small
programs.

Norm-referenced/Criterion-referenced tests

In brief, a norm-referenced test (NRT) is designed to measure
global language abilities (i.e., overall English language proficiency,
academic listening ability, reading comprehension, and so on). Each
student’s score on such a test is interpreted relative to the scores of all
other students who took the test. Such comparisons are usually done
with reference to the concept of the normal distribution, familiarly
known as the ‘bell curve’.

Norm — referenced measurement. A type of test whereby a
candidate’s scores are interpreted with reference to the performance
of the other candidates. Thus the quality of each performance is
judged not in its own right, or with reference to some external
criterion, but according to the standard of the group as a whole. «In
contrast, a criterion-referenced test (CRT) ids usually produced to
measure well-defined and fairly specific instructional objectives.
Often these objectives are specific to a particular course, program,
school district or state. CRT, criterion-—referenced measurement,
domain-referenced test. A test that examines the level of knowledge
of, or performance on, a specific domain of target behaviours (i.e.,
the criterion) which the candidate is required to have mastered. The
test domain is typically, but not necessarily, a specific course of
instruction.

Workshop tasks and activities

Task 1. Match each type of test (A — F) with its definition (1 — 5).
There is one extra option which you do not need to use.

15



. Progress;
. Diagnostic;
. Achievement;
. Objective;
. Placement;
. Proficiency.
To provide information which will help place students into
different groups.
2. To give information how the objectives are being met.
3. To give information if the objectives have been achieved.
4. To identify areas in which a student needs further help.
5. To measure pupils’ ability in a language regardless of any
training they might have had.

P TmoOoOwm>»

Task 2. Read the following situations and decide what type of
assessment you should use in each of them. Explain your decision.

Situation 1. You work for a private language school. You have
some new students who would like to improve their general English
skills. You have to find each student’s appropriate level so that you
could decide how to form new groups.

Situation I1. You are Director of Studies. You would like to see if
the students of your school have improved their knowledge since the
beginning of the academic year.

Situation I11. You are a teacher. At the beginning of your course
you would like to give a test to your students to find out what they
know and what they don’t know.

Situation IV. It is the end of the course. You give your students a
test to see how well they have learnt the contents of the whole course.

Situation V. You would like to teach English in another country.
The company that you are applying to asks you to prove your level of
English.

16



Situation VI. You are Director of Studies at a private language
school. Your teachers are giving on-the-job training to a big company.
The business owners want to get a proof that your training has been
effective and ask you to give their employees some international test
(Cambridge Key, TOEFL or IELTS). What would you decide to do?

Task 3. Consider a specific language teaching situation in a
primary/secondary/ private language school or a university language
program. Think of a decision that teachers or administration must make
in that program about each student’s level within that program. Decide
what type of test (progress, diagnostic, achievement, placement or
proficiency) you would use to make that decision.

Task 4. Decide which of the following is formative/summative
assessment or none.

1) Progress

2) Proficiency

3) Diagnostic

4) Placement

5) Achievement

Task 5. Decide which of the following is constructed- response
and which is selected-response item and which requires objective or
subjective scoring:

» Multiple choice

» True/false/not given

» Cloze tests/Open cloze

» Paraphrasing

» Matching

» Summarizing

» Information transfer (Charts, diagrams, tables, labelling)

17



» Gap-filling

+ Dictation

» Composition

» Ranking, ordering, prioritizing

» ‘Jigsaw’ listening or reading

+ Jumbled paragraphs/sentences/pictures, etc
» Comparison/contrast (Synonyms/antonyms)
» Guided writing

» Simulation game

» Key word/sentence transformation

* Word formation

 Error correction

» C-test

Task 6. For questions 1 — 5, match the instructions with the terms
listed A —F. There is one extra option which you do not need to use.

Terms

A. labelling

B. jumbled sentences

C. picture composition

D. matching

E. gap-filling

F. key word transformation

Instructions

1. Look at these and write a story.

2. Read the sentences and complete the blanks with one word
only.

3. What are the names of these stages? Write the name beside each
stage.

18



4. Here are some sentences about a journey to the seaside on a
train. For each question, complete the second sentence so that it means
the same as the first. Use no more than three words.

5. Rearrange the following sentences A—E in a proper sequence so
as to form a meaningful paragraph.

Task 7. Analyse the following item formats. Each of them
contains a testing mistake. Find and correct the mistakes.

1) Annaeats _ apple and drinks___milk every day.

A) the; the

B) - -

C)an; -

D)a; the

2) Select the option closest in meaning to the underlined:

He began to choke while he was eating the fish.

A) die

B) cough and vomit

C) be unable to breathe because of something in his windpipe
D) grow very angry

3) In the opening paragraph, the phrase “unequally balanced
between this world and the next” refers to the fact that Oliver appears
to be

A) more alive than dead

B) more dead than alive

C) about to lose his balance

D) in an unpleasant mental state

4) The hotel ___an ad in the newspaper to recruit new employers.
(A) placing

(B) placed

(C) to place

(D) placement

19



5) Question #1. | look forward (__ ) you soon.

A) seeing B) to seeing C) to see D) see
Question #10. | look forward (__) hearing from you soon
A) at B) on C)in D) to

6) When conducting library research on testing, which of the
following is the BEST source to use for identifying relevant journal
articles?

a. “Test and measurement world”

b. “Current Index to Journals in Testing”

c. “Language testing”

d. “The International Encyclopedia of Testing”

7) Alyssa ordered a sandwich and had the following ingredients on it:
A) mayonnaise

B) Swiss cheese

C) chewing gum

D) both A) and B)

E) all of the above

8) Sue lives in Atlanta. goes to the mall every day.

(A) her

(B) he

(C) She

(D) him

9) The boy was on his way to the store, walking down the street,
when he stepped on a piece of cold wet ice and...

A) fell flat on his face

B) fall flat on his face

C) felled flat on his face

D) falled flat on his face.

10) Which of the following is not true of George Washington?

A) He served only two terms as president.
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B) He was an experienced military officer before the
Revolutionary War.

C) He was born in 1732.

*D) He was one of the signers of the Declaration of Independence

11) What products does Uzbekistan sell in the world market?

A) Uzbekistan sells cotton and many other things in the world
market.

B) Uzbekistan does not sell anything at all.

C) Uzbekistan sells only its vegetables in the world market.

12) Select the option closest in meaning to the underlined:
Come back soon.

A) shortly

B) later

C) today

D) tomorrow

13) Which is the odd one out?
A) rabbit

B) hare

C) bunny

D) deer

14) “Why hasn’t your mother come?”
“Well, she said she leave the baby”.
A) can’t
B) won’t
C) couldn’t
D) may not

Task 8. Look at the following ‘building blocks’ of a test. In pairs,
try to give definitions to them.
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z

Building block Definition

Task

Instruction

Prompt

Response

Item

Stem

Options

Key

OO N0 | WD -

Distractor

Task 9. Look at the following OGE and EGE tasks from
www.fipi.org. Find the test building blocks in them and decide what
types of responses are expected for these tasks:

Ne |. Bor ycnbimnTe pa3roBop ABYX IMOAPOCTKOB. B 3amaHusax B
1oJie OTBETA 3AMMIIUTE OJHY LU(PY, KOTOpas COOTBETCTBYET HOMEPY

IMPaBUJIBHOTO OTBCTA. Brr YCIBIIINUTE 3aITUCh JIBaXK/bI.

Where does Kevin’s family live?
1) In Canada.

2) In France.

3) In Britain.

Who is Kevin travelling with?

1) His parents.

2) His class.

3) On his own.

Ne II. IIpouuTaiite TeKCT W 3amoiHUTE MpoIyckn A—F dactamu
npesioxkeHnd, obo3HaueHHbIME Ippamu 1-7. OnHa w3 yacreél B
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http://www.fipi.org/

ciucke  1-7  gmmasgsg.  3aHecute  mUGPH,  0003HAYAOIIHE
COOTBETCTBYIOIIUE YACTH MPEUIOKCHUMN, B TAOJIHUILY.

Visiting the Royal Parks

London has a well-deserved reputation as one of the greenest cities
in Europe, with a huge number of open spaces across the center of the
city. Tourists A can always relax in a lovely,
quiet London Park.

The Royal Parks, such as St James’s, Green Park, the Regent’s
Park, Hyde Park, Richmond, Greenwich, Bushy Park and Kensington
Gardens, are beautifully maintained and popular with locals and visitors
alike. Many are former hunting estates of English monarchs, preserved
as open space B . They are ideal places to relax and sunbathe
in summer, enjoy gorgeous flower beds in spring C

The Royal Parks provide fantastic green routes in London
D and through some of the most attractive areas of the
capital. Picnics in the parks are also a popular activity especially during
the busy summer months. Dogs are welcome in all the Royal Parks,
although there are some places E . These are clearly
indicated within each park and are usually ecologically sensitive sites,
children's play areas, restaurants, cafes and some sports areas. Ground
nesting birds are particularly sensitive to disturbance by dogs and
people. So it is necessary to observe the warning signs F
In Bushy Park and Richmond Park dogs should be kept away from the
deer. The Royal Parks are for everyone to enjoy.

1) that are displayed during the nesting season

2) while the city has grown up around them

3). and admire the changing leaves as autumn arrives

4) where they are not allowed or should be kept on a lead

5) who are tired of the noise, crowds and excitement of sightseeing

6) who does not know the route to the place of destination
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7) that take cyclists away from traffic

OTtBeT
| A | B C D E F
Ne I11. You have received a letter from your English-speaking

friend Nancy who writes:

| hope you liked my New Year card. Where and how did you
celebrate New year this time? What was the weather like? What’s your
secret wish or at least hopes and expectations for the coming year?
I’ve redecorated my room and it looks much nicer now ...

Write a letter to Nancy. In your letter — answer her questions
— ask 3 questions about the way her room looks now
Write 100-140 words. Remember the rules of letter writing.

Task 10. Look at the following list of stakeholders and experts
who are involved in assessment cycle. In pairs, identify their roles and
responsibilities at each of the stage of the cycle.

Assessment cycle function Responsibilities

Designers

Producers/Item writers

Organizers

Administrators

Assessees

Scorers

Users of test results

Validators

Task 11. Look at different types of assessment and complete the
table below by putting a tick (V) in the relevant columns to show that
the assessment belongs to that category. Compare your results with
those of your partner’s. Give reasons for your choice.
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Type of
assessment

Direct

Indirect

Discrete-point

Integrative

Low stakes

High stakes

NRT

CRT

Dictation

TOEFL

Composition

Paper and pencil
pronunciation test

Cloze test

Classroom tests

Russian State exam (EGE)

MC grammar test (30 items)

End-of the course
vocabulary test

Task 12. Consider some language test with which you are

familiar.

(a) For each of them answer the following questions:
1. What is the purpose of the test?

2. What is its type?

3. Is it direct or indirect type of assessment (or a mixture of both)?
4. Are the items discrete-point or integrative (or a mixture of both)?
5. Is it a low-stakes or high-stakes test?

6. Is it NRT or CRT?

7. Is the scoring objective or subjective (or a mixture of both)?
8. Do you use it for summative or formative assessment?

(b) In groups, compare your lists and discuss your answers.
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UNIT 3 CLASSROOM ASSESSMENT

Aims and objectives. On completion of this unit, students will
know about:
o the purposes of and issues associated with classroom
assessment;
e basic terms for classroom assessment;
e arange of classroom assessment techniques.
will be able to:
o analyze different classroom techniques;
o select techniques appropriate to specific teaching and learning
contexts;
e design classroom assessments in  accordance  with
specifications.

Theory Revision. Questions and Notes

Before you start reading the notes, try to answer the following
questions:

1. What are the possible shortcomings of traditional testing?

2. Think about your experience of taking a test as a student. Did
you always receive feedback from your teacher that helped you to learn
more effectively?

3. What information should assessments provide teachers and
students with?

4. What other types of assessment do you use in your class?

5. What is the difference between formal and informal
assessment?

6. What do you think ‘continuous assessment’ is?

7. When you design your own assessment, what do you start with?
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Teacher’s Notes

All language assessments involve obtaining evidence of learners’
language related knowledge, skills or abilities, but tests are a special
kind of assessment, set up as a special occasion with fixed rules and
procedures (such as time limits and lack of access to helping resources
like dictionaries) and results reported as scores or grades. Assessment
includes classroom questioning, observation and a wide range of other
techniques that do not fit the definition of a test, but do provide
evidence of language abilities. These non-test forms of assessment are
often called ‘alternative assessments.’

If grades are given and contribute to the award of a certificate, the
assessments can be considered quite formal. If there are no grades and
more choice for the learners about what they do, these assessments are
informal.

Formative vs summative assessment

The goal of formative assessment is to monitor student learning to
provide ongoing feedback that can be used by instructors to improve
their teaching and by students to improve their learning. More
specifically, formative assessments: help students identify their
strengths and weaknesses and target areas that need work; help faculty
recognize where students are struggling and address problems
immediately. Formative assessment can be used to assess the process
of learning.

The goal of summative assessment is to evaluate student
learning at the end of an instructional unit by comparing it against
some standard or benchmark. Summative assessments are often high
stakes, which means that they have a high point value. Examples of
summative assessments include: a midterm/end-of-the-year exam; a
final project; a test, etc. Summative assessment is used to assess the
product of learning.
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Workshop tasks and activities

Task 1. Read the information in the following table. Write
headlines for the columns.

write the headline here write the headline here
Measures student’s ability at one | Measures student’s ability over
time. time.
Done by teacher alone; students Done by teacher and student;
are often unaware of criteria. students are aware of criteria.
Conducted outside instruction. Embedded in instruction.
Assigns student a grade. Involves student in own

assessment.

Does not capture the range of Captures many facets of language
student’s language ability. learning performance.
Does not include the teacher’s Allows for expression of
knowledge of student as a teacher’s knowledge of student as
learner. a learner.
Does not give student Student learns how to take
responsibility. responsibility.

Task 2. Look at the list of classroom assessment techniques. Tick
the techniques you use in class. Choose three techniques you use most
often in your class and rate them 1 — 2 — 3. Compare you list with your
partner’s. Do you have similar results? Discuss the techniques you use
in your class, identify their advantages and disadvantages.

1. Observation
Interviews
Learner profiles
Progress cards
Journals

AR I A
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Reading /listening logs (diaries)
Dramatization/simulation

Self-assessment

. Peer-assessment

10.Questionnaires

11.Portfolios (showcase, collection, assessment, language)
12.Project work

13.Conferences, questionnaires.

© oo N>

Task 3. What is the difference between formal and informal
assessment? Which of the following is informal/formal type of
assessment? Give reasons for your choice.

— Homework

— Project work

— Dictation

— End-of-the- year test

— Quiz

— Presentation

— EGE (Russian State Examination)

Task 4. Think of two examples of formal and two examples of
informal assessment tasks. Put them into the following table under the
heading ‘Assessment tasks’. Complete the table with the required
information (how you mark the task, the purpose of the assessment task
and what age group it would be most suitable for). Compare your
results with your partner’s.

Options Formal Informal

Assessment tasks?

Marking?

Purpose?

Age group?
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Task 5. When designing a classroom assessment, you should
follow a sequence of steps.

a) Put the following steps into the correct order:

— Evaluate the results and determine how you are going to use
them. How can you improve on the technique next time?

— Decide on the logistics for assessment, identify the number of
elements assessed.

— Decide how many students will be observed/assessed at a time.

— Determine the purpose.

— Specify objectives.

— Set criteria.

b) Compare your list with your partner’s. Give reasons for your
choice.

Task 6. Designing an assessment portfolio.
A) Read an essay of a 10" grade student who is getting ready for
an exam.

Exam task

Comment on the following statement:
Pupils at school should learn only academic subjects. Do you agree?

What is your opinion? Do you agree with this statement?

Write 200250 words. Use the following plan:

— make an introduction (state the problem)

— express your personal opinion and give 2-3 reasons for your
opinion

— express an opposing opinion and give 1-2 reasons for this
opposing opinion

— explain why you don’t agree with the opposing opinion

— make a conclusion restating your position.
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Student’s essay

| believe that to be a successful person young people should to
have not only good knowledge but good skills in different aspects of
life. Firstly, if are able to cook you should not go to café and restaurant.
And you can spend money on other things. Moreover, in modern world
people having different skills besides the education are always more
successful in the career.

But on the other hand, some people argue that pupils should study
at school only and not spend time on learning such skill as cooking,
driving etc. They consider that it a waste of time. They mothers can
prepare diners for them and their fathers can drive. They will be able to
get them in any places they need.

As for me, | am far from it. | suppose that pupils must be prepare
for the future from different sides. For example, I go to driving lessons,
my hobby is cooking and sport. | am sure all my skills will be able to
help me in the future» (173 words)

B) You are planning to use assessment portfolio to help this
student get prepared for the exam. Discuss the following questions with
your partner:

a) Set goals: What problems will the portfolio address?

b) Instructional objectives: what exactly do you want the
student to achieve. Consider the requirements of EGE (Russian State
Exam)

¢) Match tasks to objectives: identify language learning tasks that
match the objectives. Plan language tasks that will allow students to
systematically practice and reflect on their learning. Decide what will
become artifacts of the assessment portfolios (e.g. final drafts, grammar
tests or exercises, vocabulary lists, etc.)

d) Identify student’s learning style (visual, auditory,
Kinesthetic/tactile, logical, social, etc.) and think of the activities
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and learning environment that will help the student build on his
strengths, e.g. aural learners should use sound, rhyme and music in
their learning, etc.

e) Set criteria: How will the portfolio be assessed? How will you
determine the degree of student progress towards the goals?

f) Determine organization: How often will artifacts will be
submitted? Who selects them? How many of them should go to the
portfolio?

g) Monitor Progress: How often will you analyse the contents of
the portfolio to make sure that the student is making progress towards
the goal? How will you involve student into the assessment process?
What types of rubrics and checklists will you use? How are you going
to make sure that the selected artifacts give you and your student useful
information about the progress?

h) How will you evaluate the portfolio and how will the student
evaluate the process and the result (e.g. have them answer reflective
questions: what he/she learnt about themselves as learners, what
they liked about the creating the portfolio, what worked well or did
not work and why, what should be done to improve the process/ the
result, etc.) ?

C) Reflect on your experience: will you use this assessment
technique in class? Why? Why not?

Task 7. Choose an assessment technique you would like to use
in your classroom. Plan the steps you will follow to make it a valid
and reliable assessment tool. Write down your plan on a sheet of
paper.

Swap your paper with your partner. Analyse your partner’s plan
and give your comments on it. Will you use this technique in class?
Why? Why not?
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Task 8. Analyse the “Student assessment profile” below.
Student assessment profile
Name: Ivan Ivanov
Assessment profile (worked example is for one term)

Term: Second term

Options Likely focus Ongoing observations Implications for
(pointers from derived from range teaching *
the assessment of assessment methods
criteria) (date each entry)
o phonology Pronunciation still hard | Provide students
e intonation to understand. Needs with more
« voice projection | specific focus on final opportunities to
> o fluency consonants and rhythm | speak aloud/do
gL Volume seemed to bea | presentation in front
2 problem, he needs to of an audience to
og speak louder. (Jan. 3) build up their
.% Can project the voice s,feaklng confidence.
S . . Classwork on
S mostly satisfactorily. thythm,
§ Can pronounce most Ongoing focus on
o sound, but still need to ,
— Ivan’s final

work on the final
consonants (Apr. 4)

consonants.
Overall progress
Good

2. Communication Strategies

¢ Body language

e Timing

e Asking and
answering
questions

Can use restricted
features of body
language when required
to respond to peers. Too
note-dependant

Should contribute more
during group discussions

Can use simple but
heavily formulaic
expressions to respond to
others (Jan. 3)

*Classwork on
communication
strategies, e.g.
requesting repetition
and clarification,
maintaining eye-
contact

*Encourage Ivan to
read more books and
view more English
programmes to
widen his linguistic
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Improved eye-contact
and body language.

Still takes time for Alex
to get out of his comfort
zone and speak more. He
has used less formulaic
expressions (Apr. 4)

repertoire.
Encourage him to
take a longer turn
during group
discussion
Overall progress
OK

3. Vocabulary & Language Patterns

¢ \Vocabulary

e Language
patterns

e Self-correction/
reformulation

Can produce a narrow
range of simple
vocabulary.

Can use a narrow range
of language patterns in
very short and rehearsed
utterances. (Jan 3)

Can appropriately use
vocabulary drawn from
a limited and very
familiar range.

Can sometimes self-
correct simple errors.
(Apr 4)

Encourage lvan to
read more books

Point out errors he
often makes and
encourage him to
make extra effort to
avoid those problems
again.

Overall progress
Big improvement

4. Ideas & Organisation

o Expressing
information  and
ideas

e Elaborating on
appropriate aspects
of the topic

o Organisation

o Questioning and
responding to
questions

Can produce brief
information and ideas
relevant to the topic.
Can make brief
responses when
promoted. (Jan. 3)
Can express some
simple relevant
information and ideas.
Can make some
contribution to a
conversation when
prompted.

(Apr. 4)

*Classwork:
elaborating on
appropriate aspects
of the topic and how
to respond to
questions with
relevant information.
Overall progress
Good
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Discuss with your partner the following questions:

1. a) What is the purpose of the sample profile? How long is the
assessment period? Who is assessed? What do you think the student’s
level of proficiency is? How old is he/she?

b) What skill is the focus/are the foci of the assessment? What
parameters are assessed? What are the assessment criteria?

Would you add any other descriptors? Why? Why not?

c) Are the criteria clear and practical? Would you add any other
criteria? Why? Why not? What rating scale(s) would you use as a
benchmark?

d) How does assessment inform instruction?

e) Is this type of assessment practical, reliable, valid?

2. Use the “Student assessment profile’ as an example to develop a
student assessment profile template for Student A (Ottavia) — please ask
your teacher for the video.

3. Discuss in pairs/groups the following steps for developing a student
assessment profile template to assess Ottavia as if she were your student: a)
purpose, objectives of assessment, b) focus/foci, ¢) parameters, d) criteria,
e) practicality, validity, reliability, impact on instruction.

4. In your groups, develop a student assessment profile. Swap your
profile with another group and give your comments on it.

5. Use your template to assess Student A. Discuss the results in
pairs/groups. Think of possible ways to improve the template.

Share your ideas with the class.

6. Reflect on the entire process and give your feedback to the
instructor. Answer the following questions:
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a) What did you like about using your ‘Student assessment profile’
to assess Student A?

b) Do you think it would give you a better understanding of your
students’ progress? Why (not)?

c) Do you think it could help you improve your teaching
experience? Why (not)?

d) Do you think the ‘Student assessment profile’ is a valid,
reliable, practical assessment tool? Why (not)?

e) Would you use it in your class? Why (not)?

Project Design a system of observing the work of your students.
Use your “Student assessment profile” as an example. Think of other
possible ways of recording your observations (anecdotal records,
checklists, rating scales, etc).
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UNIT 4 ASSESSING GRAMMAR AND VOCABULARY

Aims and objectives. On completion of this unit, students will
know about:
the differences between language use and language usage;
constructs for assessing grammar and vocabulary;
the main principles, purposes and techniques involved in
assessing grammar and vocabulary;

e be able to:

— assess vocabulary and grammar in a FL classroom;

— analyze the pros and cons of different types of tasks aimed at
assessing grammar and vocabulary;

— select suitable tasks for classroom-based assessment or
standardized tests at different levels of language proficiency.

Task 1. Discuss in pairs the following questions:
1. Why teach grammar?

2. Why assess grammar?

3. Why teach vocabulary?

«  Why assess vocabulary?

Task 2. Look at these eight samples of grammar and vocabulary
test tasks and fill in the table:

a) name the task type (e.g. MC, error correction, etc)

b) try to identify what point is being tested: the test construct (e.g.
Syntax, Word-order,);

c) decide which level of FL proficiency this task would be most
appropriate for (CEFR A1 - C2).

Ne Task Type Test Construct CEFR Level
1 Syntax: Word order in an
interrogative sentence.
2
3
4
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Task 3. Put the words in the right order to make questions.
DON'T forget to start the question with a capital letter and use a
question mark.

a) tomorrow home you will at be

b) you to like what do read

c) has a who ruler got

Task 4. Translate the word given in brackets into English.
a) | usually do my homework (seuepom)
b) We always (o6emaem) at 2 o’clock.
¢) | (mo3BoHr0) you tomorrow.

Task 5. Find the mistake in each sentence and correct it.
a) They is clever.

b) He play football every day.

¢) I don’t go to school at Sunday.

Task 6. Complete the gaps by using the correct form of the word
given in brackets.

“Dr Who” is the longest running science fiction TV show in the
world. It is broadcast in 42 countries around the world,

(include) Russia, but it is in the UK that it has made the biggest impact.

The show (continue) in a virtually unbroken run
since 1963 and has had a clear impact on British Culture, social history
and fashion. Although the show is called “Dr Who” the hero

(know) simply as “The Doctor”. He (there has never been
a lady doctor) is a travelling “Time Lord” who constantly rescues
planet earth from aliens.

So far there have been eleven Doctors and each has made an
impact on British style and fashion. Frock coats and cravats, stylish hats
and over-long scarves (wear) by the Time Lords and copied
by teenagers.
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The Doctors have always been accompanied by glamorous young
(women) assistants, some of whom also made their mark on
fashion. Some of the Doctors’ (enemy) became equally
famous — especially the Daleks: alien organisms from the planet Skoro
that live inside a robot like casing. The show has, arguably, made a
(great) contribution to the English language than any other

and has been colourful, inventive and dramatic for over five decades.

Task 7. Choose the right form of the word in brackets.
a) Let’s (cook/to cook) an apple pie!
b) There are (much/many) lakes in the UK.

Task 8. Choose one word that best fits the gap.

The “Greasy Spoon” cafe on Arundel Road offers the best full
English breakfast on the planet. Of course, people A22
about what a “full English” should consist of but I think there is a small
clue in the word “full”. This is a breakfast that knows no modesty. This
is not a breakfast for those on a diet. It is the breakfast of Kings; it
should be enjoyed A23 leisure and last for the day.

A22 1)discuss  2) debate  3) quarrel  4)argue
A23 1)for 2) at 3)on 4)in

Task 9. For each sentence below, write a new sentence as close in
meaning to the original one as possible, but using the word given. This
word must not be altered in any way.

a) Not many people attended the meeting. turnout
There was a poor turnout for the meeting.
b) With 6 children to look after is extremely busy. hands

c) The final version of the plan was quite different from the initial
draft. resemblance
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Task 10. Fill in the gaps with the most suitable word or word
combination.

There are four people in my family, and we in a flat in
the city. We haven’t got a garden so my sister and I play ball
games outside like some of our friends can. But we have got _ big
bedroom and we can play there. I listen music in my room and
my sister does homework at the desk in the bedroom.

Task 11. Read the EGE specifications very carefully and analyse
tasks A — C below. What is wrong about the tasks?

A. It was noon when | (1) , and allured WAKE

by the warmth of the sun, which (2) brightly SHINE

on the ground, | determined to recommence my travels; and,

(3) ___ the remains of the peasant’s breakfast in a wallet DEPOSE

I (4) , | proceeded across the fields FIND

for several hours, until at sunset I (5) ARRIVE

at a village. How miraculous did this appear! The huts,

the cottages, and stately houses engaged my . ADMIRE

B. The crisis _ yesterday. | __ got a bad headache, and was ___in my

room, when Papa ___ in from the hunt and ___ Oswald to me, ___

thathe  tome.l__ thatl __ well,butthat | __ down to dinner.

C. Recently 47 letters (1) by Benjamin WRITE

Franklin have been uncovered in the British library. They are

all part of Franklin’s (2) of 1755. CORRESPOND
Most of them are about Franklin’s (3) INVOLVE

in the French and Indian war. The researcher was (4) COMB

the archives for other documents, but happened to look at the letters.

It turned out that the letters had been (5) SEE

for 250 years. There was no (6) to these letters  REFER

in the best and most definitive catalogues. With only parts of some

letters remaining, the manuscript is (7) COMPLETE

Still, this is a wonderful discovery for historians.
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Task 12. For questions 1- 7, look at the following descriptions of
assessment activities and three possible terms for each one. Choose the
correct option A, B or C.

1. The learners listen to two classmates carrying out a role-play
and then give them feedback on their performance.

A. peer assessment  B. teacher assessment  C. a subjective test

2. The teacher monitors two learners in her class carrying out a
role-play. She takes notes on their performance.

A. aplacement test B. informal assessment C. a diagnostic test

3. At the end of term, the learners look at their written work, select
some of it and put it in a folder for the teacher to grade.

A. formative assessment B. a progress test C. a portfolio

4. The learners do a gap-fill exercise for which there is only one
answer for each gap.

A. an achievement test B. an objective test C. continuous assessment

5. The learners answer questions guiding them to assess and grade
their own compositions.

A. an oral test B. formal assessment  C. self- assessment

6. The learners do a test to see how good they are at English in
general.

A.awrittentest B.aclozetest C. a proficiency test

7. At the beginning of the term the learners do a test and their
teacher identifies the areas in which the students need further help.

A. adiagnostic test  B. aprogresstest C. a proficiency test
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UNIT 5 ASSESSING READING

Aims and objectives. On completion of the unit students

will know about:

— the purpose of assessing reading in a foreign language
classroom;

— contextual parameters in reading;

— cognitive processing in reading

will be able to:

— analyze pros and cons of different types of tasks and items
aimed at assessing reading;

— follow reading specifications;

— analyse reading requirements and cognitive features as well as
grammatical and lexical differences across the levels of the CEFR,;

— understand the readability of a text;

— choose appropriate reading tasks for classroom-based
assessment/standardized tests at different levels of language
proficiency;

— design items assessing reading at different levels: direct vs
indirect tests on reading.

Theory Revision. Questions and Notes

Before you start reading the notes, try to answer the following
guestions:

1. Why do we read?

2. What does reading involve?

3. What makes reading easy or difficult?

4. What types of reading do you know?

5. What reading skills do we teach at different levels of
proficiency?

6. What criteria should be taken into account when we choose
texts for a reading test?
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7. What test items can we use for testing reading?

8. What is ‘inference’?

Teacher’s Notes

When we read, we recognise and understand a word - understand
the basic meaning of a phrase or sentence - understand implied meaning
(‘read between the lines”) — understand information across sentences or
a paragraph — understand information across a whole text - understand

and combine information across texts.

Cambridge Assessment:

Understanding reading assessment: what every teacher should know.

What makes reading difficult?

- The lack of textual discourse structure

- Unknown vocabulary

- Complex syntax

- The need for cultural references
- The accessibility of the topic

- The number of references a reader has to make (reader

responsible writing)

- The reader’s powers of concentration, age, health, interest,

fatigue and appropriate schema (Table 1).

Table 1 — Types of reading skills tested at levels A2 to C2

several texts

Options A2 | B1|B2|Cl|C2
Word recognition + |+ |+ |+ |+
Lexical access + |+ + [+ ]+
Parsing + |+ |+ |+ |+
Established propositional meaning + |+ |+ |+ |+
Inferencing B+ |+ ]+ ] +
Building a mental model B+ |+ ]+ ] +
Creating a text level structure + | +
Creating an organized representation of +
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Skills to assess

Macro skills:

— reading quickly to skim for gist, scan for detail, establish general
organization;

— reading carefully for main ideas, supporting details, argument,
purpose, relationship of paragraphs, fact vs. opinion, etc.;

— information transfer from nonlinear texts.

Micro skills:

— understanding at the sentence level: syntax, vocabulary, cohesive
markers;

— understanding at inter-sentence level: reference, discourse
markers;

— understanding components of nonlinear texts: labels, captions, etc.

Ymenne ungpepenyuu (inference skill) — sro monumanue
WHQOPMaIK, MUMIUIMIUTHO TPEACTaBIEHHONH B TekcTe. TakcoHOMHS
WH(pEpPEeHINH BKIIOYaeT TPH OCHOBHBIE KAaTETOPWUHU: JIEKCHUYECKYIO,
MPOMO3UIMOHHYI0  (propositional inference) w mparmatudeckyro
(cuTyaTHBHYIO, CKPUIITOBYIO MU (PpEiMOBYIO).

J]ekcuquKo-zpaMMamuueCKaﬂ MH¢€p€H1/[u}Z OTHOCHUTCA K YMCHHIO
YCTaHaBJIMBATb pe(l)epeHTBI B TCEKCTC, NPCKAC BCCro, BbIPAKACMBIC
MCECTOMMCHHAMH, K YMCHHIO IIOHUMAThb HE3HAKOMOC CJIOBO U3
KOHTEKCTa. ITO YMCHHUE TaKxXKE IMpearnojara€t yMCHHE IIOHATH
OJUIUIICUC Ha OCHOBC IrpaMMaTHY€CKOI'0 aHajin3a.

ITonumanue nponosm;uouﬁoﬁ qubepeHuuu CTPOUTCS Ha aHAJIN3C
JIOTUKO-CMBICJIOBBIX CBSI3€H TEKCTA. I[aHHaH KaTeropus BKJIOYACT JBa
NOJTHIIA WHPEPEHIMH: TEepPBbId MOATHUI, «paKmoarocuuecKuil»,
OTHOCHUTCA K YCTAHOBJICHHIO TOI'O, O KOM WM O 4Y€M HACT pC€Yb B
TCKCTC, BPECMCHHU U MCCTC COBCPUIICHUSA COOBITHH (HpOCTpaHCTBeHHO-
TemnopanbHas uHpepeHuys). [lonnmanne Takoro poja WHGOpPMaLUH
MpenojaraeT yMeHHe OTBETHTh Ha BoOIpockl Kmo? Ymo? [oe?
Kozoa? (cm. Tabmuty 2).
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Ta6mmma 2 — TakcoroMus HHPEPESHITHIA

nH(pepeHIns Ha

NPEACTABNCHHYIO HHPOPMALIHEO

Tun
Tun
Hoarun VYMmenun HMILTHKA-
unepesun
HH
Jlexkcuuecko- — MOHATH HE3HAKOMOE CIIOBO Tekcrossiit/
rpaMMaTHYecKas — YCTAHOBHTB pedepent, cyOCcTH-| CKPHITTOBBII
TYT (seript/
— MOHATE HJUIHIICHC schemata)
[Mponosuumonnas | GaKTOJOTHYECKHIA | NOHATE HMIUIMIIHTHO TexcroBbrii

Ha OCHOBC

(hOHOBBIX 3HAHMIH

cosepuaemsix aeicteuii (Kto?
Y10?);

OOBACHUTENLHBIH

MOHATH HMIUTHLMTHO TPeCTaB-
JICHHYIO — TIPOCTPAHCTBEHHO-
TeMIOPATbHYK HHOOPMALHIO
(I'ne? Korma?);

— MOTHBALIHOHHO-Kay3aTHBHYIO
unpopmannio (Mouemy?);

— (WHCTPYMEHTAIBHYION (en-
ablement) undopmaunio (Kak?)

OCHOBE 00 anTeneneHTax (antecedents)
JIOTHKO- coBepmaeMsix jeiictauii (Kto?
CEMAHTHYECKHX Yro?);
cBsseil OOBACHUTENBHBIN | MOHATH HMIUTHLMTHO TPEICTaB-

JICHHYHO

— MPOCTPAHCTBEHHO-

TEMMIOPATBHYI0 HHOPMALIHIO

(I'ne? Korma?);

— MOTHBALMOHHO-KaY3aTHBHYIO

unpopmaunto (Iouemy?);

— «MHCTPYMEHTAIBHYIO» (en-

ablement) undopmauuso (Kak?)
[Tparmarudeckas | Dakronorudeckuil | MOHATH UMIUTHIIMTHO CxpunToBEIii
(cxkpunToBas) NpeJICTABICHHYI HHpOpMaLHK | (script/
undepeniy 00 anTenenenTax (antecedents) | schemata)

OueHo4HBbII

Bropoii ot nporo3uiioHHoN HHOEPEHITNH, «O0bICHUTEITBHBIN
(explanatory), orHocuTcss K uH(MOpMAIHH, 0003HAYAIOIICH MOTHBAIHIO,
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NPUYHHHO-CIIE/ICTBEHHBIE OTHOIIECHUSI MEXIY COOBITUSMH, NECHCTBHAMHU H
YCIIOBHSAMH, CHOCOOCTBYIOIIMMH TOMY, YTOOBI OHH TPOW3OLUIH, JIHOO
oOycnoBmuBaronue uX. [lyisl BBISBICHHMS JAHHOIO TUMAa HH(OpMaLiy,
VMIUTMIUTHO TIPEACTaBICHHON B TEKCTE, 3aJaloTcs BOMPOCH! [louemy?
Kax?

Tpaemamuueckuti ckpunmosbiii (pragmatic, scriptal) Tan nadepeHmm
NPEATIONaraeT, YTo sl OTBETa Ha BONPOC MO TEKCTY HCIIBITYEMOMY Hajio
Oyzmer cBs3arh HWHGOPMAIMIO B TEKCTE CO CBOMMH (DOHOBBIMH WITH
Mpo()eCCHOHATBHBIMU 3HAHUSMH (CM. Ta0nuIty 2).

Workshop tasks and activities

Task 1. Read and analyse the following table. Match the
definitions from Column A to the definitions in Column B.

A B
Careful reading for explicitly IlouMcKOBOE YTEHHE C IICIBIO
stated main ideas and important HOKCKa KOHKPETHON HH(opMaImu —
information. orpeieseH i, GOpMYIUPOBOK,

Global level: Understanding the | tmdpoBBIX MM HHBIX TAHHBIX
development of an argument and/or
logical organization. Reading for
implicitly stated ideas: Making
propositional and pragmatic
inferences (informational and
explanatory). Discovering writer’s
intention and attitude to the topic,
identifying the addressee,
distinguishing fact from opinion.
Evaluating a point of view.
Expressing own opinion on the
subject.

Local level: understanding
syntactic structure of sentence and
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clause; lexical or grammatical
cohesion; lexis/deducing meaning of
lexical items from morphology or
context.

The reader reads the text at a careful
rate from beginning to end in a
linear and sequential process with
regressions as necessary

Skimming for the gist to get the
main idea and discourse topic as
efficiently as possible. To locate
important information which then can
be read more carefully. Establish a
general sense of the text, macro-
propositional structure as an outline. To
decide the relevance of texts to
established needs. Identify the source,
read titles and subtitles, read carefully
introductory and concluding sentences,
the first and last sentence of each
paragraph. Discourse markers, repeated
key words, markers of importance.
Skipping clusters of detail, non-verbal
information.

Metacognitive strategies:
prediction (to facilitate the use of
existing knowledge) and monitoring
(to separate less important information
from main ideas).

O3HAKOMHTEJbHOE YTEHHE C
LEJTbI0 00IIEro 03HAKOMIICHHUS C
COJIepPIKaHUEM: YHUTAIOLIETO
HHTEPECYET HE TOJBKO, O YeM
JNaHHas paboTa, HO ¥ YTO UMEHHO
COO00IIATCS 110 TEM MU HHBIM
Bonpocam. [loHMMaHne OCHOBHOTO
COJIEPIKAHUS TEKCTA, OCHOBHOM
JUHUH J0Ka3aTeIbCTB,
aprymenranuu aBropa. CTeneHs
OJIHOTHI moHuManust:70-75%
(hakToB, BKIIIOYAsi BCE OCHOBHBIE,
P 3TOM MOHUMAHUE OCHOBHOU
uH(bOpPMAIUU — TOYHOE,
BTOPOCTENEHHON — IPaBUIIBHOE, HE
uckaxxeHHoe. Hexotopsie
BTOpOCTENeHHbIE (aKThl, HE
CYLIECTBEHHBIE JIJISI OCHOBHOM
JIUHUHU PACKPBITHUS TEKCTa, MOTYT
0Ka3aThCs HEMOHSATHIMH 110

Ppa3INYHBIM IIPUYUHAM

Search reading for information
on predetermined topics is likely to
involve careful reading once the
relevant information has been
located. The periods of closer

IIpocMoTpoBoE YTEHHUE C LIENbIO
MTOJTyYEHHS CAMOTO O0IIIero
MIPEACTABICHUS O KHUTE, CTaThe B
LIeJIOM Ha OCHOBAaHHH IIOCTABJICHHOM

3aJa4u. B JAaHHOM CJIy4ac UMCET
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attention to the text tend to be more
frequent and longer than in
scanning. It goes well beyond the
mere matching of words to be found
in scanning activities. It includes:
keeping alert for words in the same
or related semantic field, using
knowledge of text structure for
locating information; using titles and
subtitles

MECTO JIOKaJIU3anus coaepkaleiics
B TEKCTE MHPOPMAIINH, a 3aTeM
o61mast oneHka. J{ns momydenus 1ot
nHpopManuyu OBIBAET JOCTaTOYHO
TIOYUTATH 3aTOJIOBKHU U
I0/]3ar0JIOBKH, OTAEIbHBIC a03allbl,
MO3HAKOMUTBCS CO CTPYKTYpOii
tekcra. [Ipu BeIsIBICHNT
HMHTEPECYIOUICH YUTAIOIIETO
nH(pOpManny YTEHHE CTAHOBUTCS

6onee MCIAJICHHBIM, BHUMATCIbHBIM

Scanning for a specific piece of
information through pure matching
of the target word or looking for a
name, date, or number

H3zyuyaloimee YTeHHe C LEIbIO
MOJTHOTO U TOYHOT'O MOHUMAHUSI BCEX
(hakTOB (OCHOBHBIX U
BTOPOCTEIICHHBIX), & TAKIKE OLICHKA
MO3HUIIUH aBTOPA, CTETICHH
yOEANTEIBHOCTH €T0 BBIBOJOB H T.1I.
OOBEKTOM KOHTPOJISI MOXKET
BBICTYIIATh SI3bIKOBOM MaTEepHaIL.

Yrenue MCIJICHHOC U BHUMATCJIbHOC

Task 2. What type of reading is tested in activities 1- 4?

Activity 1 Read the questions first. Then read the four passages
about four cities quickly and selectively to find the answers.

1. In which city was a new theatre built recently?

2. Which city has the largest percentage of postgraduate students?

Activity 2 You are going to read part of the autobiography of a
surfing instructor. For questions 1-9, choose from the sections A-E.
You have 5 minutes to complete these questions.

In which section does the writer mention:

1) feeling satisfaction that her determination resulted in better

performance?

2) a change that helped her pursue her hobby?
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Activity 3 You have 1 minute to quickly read through the 1,000-
word article and respond to the following question:
What is this text about?

A
B.
C.

Activity 4 Read this extract from a novel. For questions 31-36,
choose the correct answer.

What does the writer suggest about Sandy’s clothes?

A. They made it unlikely that she would be spotted.

B. She was wearing them because she belonged to a skiing team.

C. They were too heavy for the conditions.

D. She had chosen them with care.

Task 3. Read and analyse the CEFR descriptors for reading skills.
Identify the CEFR level (A1-C2) for each descriptor.

LEVEL

Reading can-do statements

*| can understand texts that consist mainly of high frequency
everyday or job-related language. | can understand the description of
events, feelings and wishes in personal letters

*| can read very short, simple texts. | can find specific, predictable
information in simple everyday material such as advertisements,
prospectuses, menus and timetables and | can understand short
simple personal letters

*| can read with ease virtually all forms of the written language,
including abstract, structurally or linguistically complex texts such as
manuals, specialised articles and literary works.

*1 can understand familiar names, words and very simple sentences,
for example on notices and posters or in catalogues.

*| can understand long and complex factual and literary texts,
appreciating distinctions of style. | can understand specialised
articles and longer technical instructions, even when they do not
relate to my field.

*| can read articles and reports concerned with contemporary
problems in which the writers adopt particular stances or viewpoints.
I can understand contemporary literary prose.
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Task 4. Read and analyse the CEFR descriptors for the discourse

mode.

Cambridge
examinations

Discourse mode

Key

Genre: public signs and notices(such as those found on the
roads, railway stations, airport); newspaper and magazines(
for example, reviews, letters consumer information,
advertisements), informational sources (for example,
encyclopedias, leaflets, brochures, etc)

Rhetorical task: Descriptive, narrative, instructive

Preliminary

Genre: public signs and notices (such as those found in
shops, banks, restaurants); personal messages (text messages,
notes, postcards, emails); newspaper and magazines (for
example, reviews, letters  consumer  information,
advertisements), informational sources(for example, web
pages, simple encyclopedias, leaflets, brochures, etc)
Rhetorical task: Descriptive, narrative, expository,
instructive

First

Genre: newspaper and magazines (for example, articles,
reports), fiction books (extracts), informational sources (for
example, guides, manuals)
Rhetorical task: Descriptive, narrative, expository,
argumentative, instructive

Advanced

Genre: newspaper, magazines and journals (for example,
articles, reports), fiction and non-fiction books (extracts),
promotional and informational sources (for example, guides,
manuals)

Rhetorical task: Descriptive, narrative, expository,
argumentative, instructive

Proficiency

Genre: newspaper, magazines and journals (for example,
articles, reports, editorials), fiction and non-fiction books
(extracts), promotional and informational sources (for
example, guides, manuals)
Rhetorical task: Descriptive, narrative, expository,
argumentative instructive
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Task 5. Analyse the following texts and decide what CEFR level
you can use them at. Compare your results with your partner’s.

Text 1 Ashley Trent

Ashley Trent, one of our most popular young actors, is now
filming College Rap. He began having acting lessons six years ago and
was in his first play at ten years old.

At fourteen, he immediately became well known, not for acting in
the theatre, but on TV. ‘That was fun!” he says, ‘I was in a fast-food
advert with a cartoon clown, but filming College Rap is much harder
work. | have to play baseball and sing in the film, which is fine, but I
need to have dancing lessons too. When we finish filming each day, |
don’t go out with friends. I usually sit in the bath for an hour because
my legs and arms hurt! But I’'m enjoying myself because the three adult
actors who are the teachers in College Rap are really good. They’ve
filmed all over the world. They’ve taught me to remember my lines
more quickly too. | needed half a day to learn five pages before, but
now | only need a quarter of an hour.’

Being well known is great but Ashley isn’t interested in buying
lots of expensive things or going out. ‘But I’'m asked to do really
interesting work now and that’s wonderful,” he says. ‘I don’t get
excited when | watch myself in films. I know I’'m getting better, but
still need to improve!’

Well, Ashley, we think you are brilliant!

Text 2
This book provides a concise, illustrated history of Great Britain
over the past three centuries, from its formation as a sovereign state in
the Union of England and Scotland in 1707 to its partial loss of
sovereignty in the accession to the European Community which was
finally confirmed by the result of the referendum of 1975.
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The general theme of the volume is the interaction of state and
society. Specifically, this involves the interplay of parliament and the
electorate. The long-delayed introduction of democracy is seen as a
consequence of the inherent conservatism of British — or at least of English
—society. Reactionary causes were more powerful, and the forces of inertia
more durable, than radical campaigns — a conclusion perhaps reinforced by
the results of the 1992 election.

W.A. Speck is Professor of Modern History, University of Leeds.
He has taught previously at the University of Newcastle upon Tyne,
and at the University of Hull where he was G.F. Grant Professor of
History, 1981-85. A prolific and influential writer on seventeen — and
eighteen-century British history, his recent publications include
Reluctant Revolutionaries: Englishmen and the Revolution of 1688.

187 words/1,012 characters .

Task 6. Inferencing skills. Analyse the following items (1-6) and
identify what inference skill is tested in each case, Compare your
answers with your partner’s.

Item 1. «Dr. Smitten and two other psychologists chose 25
children for their study: 5 from Campball, 10 from other multiracial
schools in Miami, and the rest from multiracial schools in other cities in
Florida.»

(1) What kind of doctor is Dr. Smitten?

(2) What and where is Cambell?

(3) What was the study probably about?

Item 2. The giant titan arum is under threat in Indonesia. The
monster flower is often cut down because it is believed to attract
malarial mosquitoes. What is titan arum?

A) animal B) insect C) plant D) fish
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Item 3. A.: | also think that if someone knows that they are
terminally ill...at the moment they’ve not got that right to ask the
doctor to switch the machine off.

B: Euthanasia

A: | think that they ought to be able to do that rather than suffer.

What does the word “that” refer to?

Item 4. Anna may be too ill to collect Tom from school, if so I’ll
have to ask you to come home at 2 o’clock. What does the word “so
mean? Why ‘at 2 o’clock’?

Item 5. As early was 1896, the newly invented gramophone,
which played a large disc carrying music and dialogue, was used as a
sound system [for movies]. The biggest disadvantage was that the
sound and pictures could become unsynchronized if, for example, the
gramophone needle jumped or if the speed of the projector changed.
This system was only effective for a single song or dialogue sequence.

Why could gramophones be considered ineffective?

A) They were subject to variations in speed.

B) They were too large for most movie theatres.

C) They couldn’t always match the speed of the projector.

D) They were newly invented.

Item 6. “For 400 years or more, military doctors knew that
maggots could help to heal soldiers’ wounds. They found that wounds
covered with these insects healed much faster than those that weren’t.”
What are maggots?

Item 7. According to paragraph 4, why was it possible for people
to grow food near large rivers?

A) Flooding eroded the soil.

B) The soil was constantly enriched.

C) Surplus crops were regular.

D) The population was large enough.
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Item 8. Bats eat moths. One species of moth has developed
exceptional hearing which gives it a considerable advantage over other
moths. Question: Why is this an advantage?

Task 7. Take part in project work.

PROJECT 1. Analyse Cambridge Young Learners Examinations
(Teacher’s Handbook and Sample Papers) — please ask your teacher for the
site. Develop a reading comprehension task for Al level (young learners)

PROJECT 2. Pa3paboraiite TecToBoe 3ananue B hopmate Paznena
3 EID, szamanus Ne 19-24 cm. JlemoBepcuio, coOiomas TO XKe
odopmiienue. Hymepaiuio B CBOeM TeCTe OCTaBbTE, KaK B OPUTHHAJIC,
T.e. Ne 19-24. TIpu He0OXOAUMOCTH, BHECUTE U3MEHEHHS B TEKCT.

Coffee is a brewed drink prepared from roasted coffee beans. From
the coffee fruit, the seeds are separated to produce a stable, raw
product: unroasted green coffee. The seeds are then roasted, a process
which transforms them into a consumable product: roasted coffee,
which is ground into fine particles that are typically steeped in hot
water before being filtered out, producing a cup of coffee.

Coffee is darkly colored, bitter, slightly acidic and has a
stimulating effect in people, primarily due to its caffeine content.

The earliest credible evidence of the drinking of coffee in the form
of the modern beverage appears in modern-day Yemen from the middle
of the 15th century, where coffee seeds were first roasted and brewed in
a manner similar to current methods.

By the 16th century, the drink had reached the rest of the Middle
East and North Africa, later spreading to Europe. In the 20th century,
coffee became a global commodity, creating different coffee cultures
around the world.
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UNIT 6 TESTING AND ASSESSMENT METHODOLOGY

This discipline examines one of the most pressing and complex
problems in the methodology of teaching modern languages, namely
control and assessment. The problem of determining and assessing the
quality of teaching, the degree of communicative activity formation
remains one of the central ones. Control is the most important
component of the training system, correlating with the content of
training reflected in the materials and teaching aids. There is a number
of special requirements for language control: compliance with the goals
and objectives of learning, compliance with modern science principles,
systematics and transparency, practicality and authenticity, validity,
representativeness, reliability, as well as a positive feedback effect on
the process of teaching and learning the language.

The purpose of the manual is to provide students with theoretical
knowledge and practical skills in assessing and monitoring the level of
foreign language communicative competence development, which,
together with the previously studied courses, should expand the
foundations of linguistic and methodological competence.

In Units 1-5 students will know about:

— assessment literacy,

— assessment cycle and assessment design,

— classroom assessment,

— assessing grammar and vocabulary,

— assessing reading.

On completion of the units, students will be able to:

—analyze documents (national curriculum, school educational
programs, Cambridge examinations),

—distinguish cognitive demands at different levels of language
proficiency.

— use the terminology related to the topic;

— identify different types of assessment;
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— identify different types of tests in terms of their purpose and
format;

— identify the mini-max structure and components of a test
specification (design statement, blueprint, task and item specifications);
— identify different task types and the most common mistakes

— choose a suitable type of assessment for a given pedagogical
situation;

— develop specifications for a classroom test.

— analyze different classroom techniques;

— select techniques appropriate to specific teaching and learning
contexts;

— design classroom assessments in accordance with
specifications.

— assess vocabulary and grammar in a FL classroom;

— analyze the pros and cons of different types of tasks aimed at
assessing grammar and vocabulary;

— select suitable tasks for classroom-based assessment or
standardized tests at different levels of language proficiency.

— analyze pros and cons of different types of tasks and items
aimed at assessing reading;

— follow reading specifications;

— analyse reading requirements and cognitive features as well as
grammatical and lexical differences across the levels of the CEFR,;

— understand the readability of a text;

— choose appropriate reading tasks for classroom-based
assessment/standardized tests at different levels of language
proficiency;

— design items assessing reading at different levels: direct vs.
indirect tests on reading.
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Memoouueckue pexomenoayuu 011 CHyOeHm o

[lpuctymass kK W3y4eHHIO HOBOW Y4eOHOW MUCUMIUIMHBL, CTYAEHTHI
JIOJDKHBI 03HAKOMHUTBCS C YU4eOHOH MporpaMMoi, yueOHO#, HayqHOH U
METOAMYECKON JIMTEPATYPOM, BCTPETUTHCS € MIPENOAABATEIEM, BEIYIIUM
JUCIUTDINHY, TTOJTY9UTh B ONOIHOTeKe YIEOHUKH H TIOCOOUSI.

I'myOuHa ycBOGHHS IUCLMIUIMHBI 3aBUCHUT OT AaKTUBHOW H
CHUCTEMAaTHUYECKOW pPabOThl CTYAECHTAa Ha JIEKUUSAX M INPAKTHYECKUX
3aHATHUSX, a TAKXKE B XO/I€ CAMOCTOSTENIbHOW PaOOTHI.

Ha nexuusx BaXHO COCpEeOTOYNTH BHUMAaHHUE Ha €€ COACPIKAHUH.
OcHOBHOE coJepXaHHE JIeKIUH ILesiecooOpa3Hee 3amuchiBaTh B
TETpaad B BHUAE KIFOYEBBIX (pa3, MOHITHIA, TE3UCOB, 000OIIECHUH,
CXeM, OINOPHBIX BBIBOAOB. HeoOxomnmo oOpamaTh BHUMaHHE Ha
TEPMUHBI, (OPMYJIHPOBKH, DPACKPHIBAIOLINE COJCPKAHUE TEX WIH
WHBIX SBJICHUH W TPOLIECCOB, HAYYHBIE BBIBOJIBI W TPAKTUYECKHE
pexoMeHAanuu. JKenareapbHO OCTaBIATh B KOHCIIEKTaxX IOJsA, Ha
KOTOPBIX JeJaTb TIOMETKM W3 PEKOMEHJOBAaHHOW JUTEpaTyphl,
JIOTIOJHAIOIIEW  MaTepuall MPOCHYLUIAaHHOW  JIEKIMH, a TakKXKe
MOTYEPKUBAIONINE 0COOYI0 BaKHOCTh T€X WIIM MHBIX TEOPETHYECKHX
nonokeHuid. C TENbI0  YSICHEHUS TEOPETHYECKUX TOJIOKEHUH,
paspelieHuss ~ CIOPHBIX  CUTyallMid  HEOOXOJUMO  3aJlaBaTh
MperoiaBaTellilo  yTOYHSIONMEe  Bompochl. Jlnsi  3aKperuieHus
COJiepKaHWs JIGKIIMA B  TaMSITH, HEOOXOJUMO BO  BpeMs
CaMOCTOSITEIIFHOW Pa0OThl BHUMATEIBHO MPOYECTh CBOW KOHCIEKT U
JIOTIOJTHUTHh €r0 3allUCSIMH M3 YYEeOHHKOB M PEKOMEHJIOBaHHOM
mutepatypbl. KOHCHEKTHpOBaHWE  YHTaeMbIX JIGKIMA W WX
nocyeyromas 1opaboTka crocoOCTBYeT 0ojiee rITyOOKOMY YCBOCHUIO
3HaHWW, W TO3TOMY SIBIIIOTCS BaKHOW opMoi  ydeOHOMU
JIESITEILHOCTH CTYJICHTOB.

Bo Bpemsi MNpakTUYECKHX 3aHATHI, BBIIONHSAA 3a7aHus B
ayJIMTOPHH, CTYJICHT MOET KOHCYJIBTHPOBATHCS C IPEIOJIaBaTENEM,
omnpenensaTe Haubonee 3hHEeKTUBHBIE METOIBl PELICHHUS MOCTABICHHBIX
3amay. Ecnm kakas-To yacTh 3a7aHusl OCTAeTCsl HE BBIIOJHEHHOM, CTYIEHT
MOXKET TNPOJOJDKUTH €€ BBIIOJIHEHHE BO BpPEMS CaMOCTOSTEIBHOU
padoTHL.

57



CamocrosiTenbHass  pabota  oOydaromierocst MpeanojaraeT BbIOOD
WCTOYHMKOB Il M3YYEHHS M KOHCICKTHPOBAHHUSI C LETBIO aKTUBHOTO
y4acTHs B AUCKYCCHSIX Ha CEMUHAPCKUX 3aHSATHSX, TOATOTOBKH K 3aUeTaM 1
sk3amMeHy. OCHOBHOE Ha3HayeHHe STOH (QOpMbI 00yYeHHS — YIITyOJIeHHOE
CaMOCTOSITEJIbHOE O3HAKOMIJICHHE C OCHOBHBIMH TIOHSTHSMH SI3HIKOBOTO
TECTUPOBAHMS, TEOPUSIMA M KOHIEMUMAMH SI3BIKOBOTO KOHTPOJISL U
OLICHUBAHMSA, YTO TIO3BOJUT AapryMEHTHPOBAHO OTCTaWBaTh CBOH
NpoQecCHOHANIbHBIE TO3MIIMA Ha CEeMHHApaxX, MPAaKTHYECKUX 3aHATHSX,
3auéTe U FK3aMEHe.

HaunHate mOAroTOBKY K NPaKTUUECKOMY 3aHATHIO HEOOXOAMMO C
TIIATEILHOW TIOMOOPKK JMTepaTypbl. PaboTa ¢ HaydHOH JMTEpaTypoit
TECHEHIIMM 00pa3oM CBsi3aHa CO BCEMU pa3fiefiaMH IlaHa CeMHHapa.
BaxHO TOMHHTB, YTO, XOTSI B PEKOMEHIOBAaHHBIX Il YTCHUS H
KOHCTIEKTUPOBAaHHs HAYYHBIX TPYIaX PacCMaTPUBAIOTCS T€ JKE TPOOIICMBI,
YTO BXOAAT B TEMy CEMHHAapa, IaHHBIE HCCIIENOBATEIBbCKOW paboThl He
y4eOHMK, B HHX MOXET HE OBITh IOCIICOBATEIBHOIO HW3JIOKCHHS
MaTtepuaia B COOTBETCTBHH C TUIAHOM TEMBI, & TAKKE MOXKET COJICPKATHCS
MaTepual, HE OTHOCAIIMICA K KOHKPDETHOM TEME CEMHHapa.
CrienoBatenbHO, HEOOXOMMO OCYILECTBISITh OTOOp, HAXOIUTh B TEKCTE
U3ydaeMoll KHHUI'H, MOHOTpadMU WIHM CTaThbU TO, YTO HEMOCPEICTBEHHO
OTHOCHUTCS K TEME 3aHSTHS.

[locmennumii 3Tam MOATOTOBKA K 3aHATHIO H  TMPOEKTaM —
00/fyMbIBaHIE OTBETOB Ha MPOOJIEMHBIE 3a/IaHUS TIPAKTHKYMa, OIHPAsICh
Ha TEOPETUIECKIE TTOJIOKEHUS U TpeOOBaHUsI TIeJarOrMIeCKON JIOTUKH.

Kpumepuu oyenku

JUis TpoBeleHWs ATTECTAllMd TI0 JUCHUIUIMHE HCIIONB3YeTCs
GamsHO-peiituarosas cucrema (bPC).

OrieHKa «3a4TeHO» BBICTABISIETCS 00Oy4YaromemMycs, Habpasiiemy 60 u
Oosiee GaIIOB, O3HAYAIONIMX, YTO COZIEPKAHHE KypCca OCBOCHO JI0CTATOYHO
II0JIHO, HCO6XO)II/IMBIC KOMIIETCHINN W TPAKTUYCCKHUE HAaBbIKH pa60n,1 C
OCBOGHHBIM ~ MaTepHajioM C(HOPMHPOBAHBL, BCE  IPEIYCMOTPECHHbBIC
HPOrpaMMOii 00y4eHHs yueOHBIE 3aJaHHUs BBITOJHEHBL.

OrneHka «HE 3aYTEHO» BBICTABIACTCS OOYYAIOIEMYCs, KOTODBIH
HaOpai 59 u MeHee GaJUIOB, TEOPETUYECKOE COJIEPIKAHUE Kypca OCBOHII CO
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3HAYUTECIBHBIME TIPOOENAaMU, HOCSIIMMH CYIIECTBCHHBIH  XapakTtep,
HEOOXOZMMBIE KOMIICTEHIIMM HE C(HOPMUPOBAHBI,  CYIIECTBCHHbIC
poOeITbI B 3HAHUSIX OCHOBHBIX MOJIOKEHUH (haKTHYECKOTO MaTepraia.

DK3aMeHaIMOHHAS OIICHKA «OTIIUYHOY BBICTABJISICTCS
o0yyaroremMycsi, KOTopblii Habpa 86 1 Oosee OALIOB U MOKa3ajl MPOYHBIC
3HAHWS OCHOBHBIX TIOJIOKEHHH (DaKTHYECKOrO0 MaTepuaia, yMEHHE
CaMOCTOSTEJIbHO ~ peliath ~ KOHKPETHbIE — TPAaKTHYSCKHE  3a1aud
MOBBIMICHHOM ~ CJIOKHOCTH, CBOOOMHO  HCIONB30BaTh  CIPABOYHYIO
JIUTEPaTypy, JeIaTh OOOCHOBAHHBIC BBIBOJALI W3 PE3YJLTATOB aHAIM3a
KOHKPETHBIX MPOOJIEMHBIX CUTYaIHH;

DK3aMeHaIMOHHAS OLICHKA «XOPOIIIO BBICTABJISETCS
o0ydaroremMycsi, KOTopblii HaOpan 73—85 OaioB M TOKa3al MPOYHBIC
3HAHUS OCHOBHBIX ITOJIOKCHHI (DAKTHIECKOTO MaTepuajia, yMEHHE
CaMOCTOSATEJBHO  pEIIaTh  KOHKPETHBIE  MPAaKTHUCCKHE  3ajadwu,
MpEyCMOTPEHHbIC Pa0odYell MporpaMmor, CBOOOIHO —KCIOJB30BATh
CIPaBOYHYIO JIUTEPATYPY, AeIaTh 000CHOBAHHBIC BBIBOJIBI U3 PE3YIHTATOB
aHaJIN3a KOHKPETHBIX MPOOJIEMHBIX CUTYaIINIA;

Ipumep BPC

No Bust pabot bannbt

1 | AxrtuBHas Mmo3HaBaTelIbHAS paboTa BO BpeMs 3aHATHH | 10 9 OaioB
(KOHCTIEKTUPOBAHNE OCHOBHOM, TOTIOTHUTEIHHOM
U CTIELHAIHON JINTepaTyphl; yIacTHE B OLICHKE
pe3yIbTaTOB 00yUEHHs IPYTUX U CAMOOILICHKA,
ydacTHe B 00CYKICHHH MPOOIEMHBIX BOIIPOCOB
10 TeMe 3aHATHUSA U T.1I.)

2 | I'moccapwmii 1o 10 6annos

3 | CobecenoBanue 1o 12 6amios

4 | Kpyraslii cton 1012 6amnos

5 | PemreHue cuTyaTHBHBIX 3a7a4 Jo 15 6amnos

6 | TectupoBanue J0 12 6annoB

7 | Otser Ha 3auére \ sK3ameHe 1o 30 bamtos
Hroro 100

DK3aMEHAIMOHHAS OICHKA «Yy/OBJICTBOPUTEIIHHOY» BBICTABIISCTCS
oOyJaromieMycsi, KOTOpblii HaOpanm 60-72 Oauia W MOKa3al 3HAHUSA
OCHOBHBIX TIOJIOOKEHUH (DaKTHUYECKOr0 MaTepuajia, YMEHHE MOIy4YHTh C
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MOMOIIBIO  TPENO/ABaTedsl  MPaBWIBHOE  pelIeHHe  KOHKPETHOM
MPAKTUYCCKON 33/1a4d U3 YMCIIa MPETyCMOTPEHHBIX pabodeii mporpaMMoi.
OO0y4aroIInIACs 3HAKOM C PEKOMEHIOBAHHON CIIPABOYHOMN JIUTEPATYPOH.

OK3aMEHAIlIOHHAsl OLIEHKA «HEY/IOBIETBOPUTEIBHO» BBICTABIISAECTCS
oOyJaromeMycsi, KOTOpblii HaOpanm 59 u MeHee OLIOB M TPU OTBETE
KOTOPOTO BBISIBHJIMCH CYILECTBEHHbIE MNPOOETbl B 3HAHUSIX OCHOBHBIX
MONIOKEHUH  (pakTUYecKoro  Marepuajia, HEYMEHHE C  [IOMOIIBIO
MpenofiaBaTeNisi  MONYyYUTh  IPABWIBHOE  PEIICHHE  KOHKPETHOM
MPAKTUYCCKOM 33/1a4H U3 YMCIIa MPEAyCMOTPEHHBIX paboyeii mporpaMMoi.

CormacHo TpeOOBaHWSM, VyKa3aHHBIM B pabodell mporpamme
JUCIHHUILIMHBI «KOHTpOHI) 1 OILICHKa B O6y‘-I€HI/II/I HNHOCTPAHHBIM A3bIKAM»
(72 ax. 4.), HanMCaHUEe KYPCOBO# pabOTHI HE MPEIYCMOTPEHO.

Tunosvle 3a0anus u npumepbvl UX 6blNOJIHEHUS

I'noccapwmii

I'moccapuii BKIIFOUAET TEPMUHBI U TEPMUHOJIOTHYECKUE COYETAHUS 110
m3ydaeMbIM TeMaM (He meree 60 enuami). Tema: BeeneHre B TeCTONOTHIO.
OOmieeBponeiickie KOMITETSHIIMN BJIaJICHUST WHOCTPAHHBIMU  SI3BIKAMU:
W3yueHHe, TperofaBaHue, oueHka. CTpyKTypa Tioccapus: TepMUH,
orpeJiesieHNe, HICTOYHHUK.

IIpumep: TepMuHBI 1O TeMe «BBeleHHE B  TECTOJIOTHION:
TECTOJIOTHYECKasi TPAMOTHOCTh; KOHTPOJIb; TECT; OLIEHWBAaHUE; OIICHKA;
orMeTka; OO1ieeBponelickue KOMIETEHIMN BIIaJCHUS! WHOCTPAaHHBIMU
SA3BIKAMH, IOCCKPUIITOPHI; KOMIICTCHIUA, CTaH)j[apTI/ISI/II)OBaHHblﬁ u
HECTaHAapTU3NPOBAHHBIA KOHTPOJIb; BU/IBI TECTOB.

Huckyccus «Kpyrabli cTo/n»

Jluckyccun  TO3BOJISIIOT — BKJIFOUMTH  OOYYalOIIMXCS B MPOLECC
00CYK/IEHUsI CIIOPHOTO BOMPOCA WIIM IMPOOJIEMBI U JTAIOT BO3MOKHOCTB
OLEHUTh HMX YMEHHE apryMEHTHpPOBaTb COOCTBEHHYIO TOUYKY 3pEHHMS.
IIpeiaraemblil epeyeHb TEM SBISIETCS NPUMEPHBIM, U IPENOAABATEID
MOXET BMecTe C OOydJaromumucs chOpMyIHpOBaTh HOBBIE TEMBI B
COOTBETCTBHHU C UHTEPECAMU I'PYIIIILL
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1. Tpeb6oBanus @I'OC k OIIEHNBAHUIO PE3YIHTATOB OOYUCHHS.

2. OOy4yeHHE TECTOBBIM CTpaTeTHsM yYallUXCsi B paMKax
NOArOTOBKM K  ['ocymapcTBEHHOH  WMTOrOoBOM — aTTecTallMd IO
MHOCTPAHHBIM S3BIKaM

3. Tecronoruyeckas TpaMOTHOCTb YUUTENSI HHOCTPAHHOTO SI3BIKA.

4. TlpoGneMsl BAMSHUS TECTOB HA MPOLIECC O0YUECHHS U
HPETOABAHMS.

5. TectupoBaHue MIaIINX MKOJIEHUKOB: TPOOIEMBI U PEILICHHUSI.

PeleHne cHTYyaTHBHBIX 32124

Pemienne  cuTyaTHBHBIX — 337@d — 9TO  CHCTeMa  3aJIaHHH,
MOJICITMPYIOIMX IEMEHTHl M CHTYalluH PEaTbHOTO MPO(eCCHOHATBHOTO
o6OmieHust. Takoro posa CUTyaTUBHBIC 3aJIaHUS MTO3BOJIIIOT O0YYAIOIIMCS
YBEJIMYMBATG CBOM MHTEIUICKTYAJIbHbIC U aIallTHBHBIC BOSMOXKHOCTH, T.K.
HPOBEPSIOT UX TOTOBHOCTH AHAJIM3MPOBATH PEATbHBIC MPOHECCHOHATBHO-
3HAUMMBbIC 33/la9M B KOHTEKCTE MPHOOPETCHHBIX TCOPETUYCCKUX 3HAHHIA.
JlaHHBIC TEXHOJIOTHM TIOMOTAIOT OOYYAIOIIUMCS TOHSTH HEOOXOIUMOCTH
TIOCTOSIHHOTO CaMOOOYUeHHsI i CAMOCOBEPIICHCTBOBAHHSI.

[lpumep curyatmBHOW 3amaun: Bam, Kak pyKOBOIUTEINIO
METOJMYECKOr0 O0BETMHEHHS ILIKOJIBI, TOPYYEHO Pa3padoTaTh TECT JUIs
UTOTOBOW KOHTPOJILHOU paboThl B 4-X Kimaccax. OnpeaenuTe THII TeCTa,
9Tanbl padOTHI, BO3MOXKHBIA KOHCTPYKT.

3agaHus 1Sl CAMOCTOSITEILHOI PaGoThI
3ananue 1. Ha3oBuTe HecTaHIapTU3MPOBAHHbIE (POPMbBI KOHTPOJIS,
o6o3nauenHeie B PI'OC (He MeHee TpEX).

Omeem: nopmeonuo, camooyenusanue, meopyeckue pabomvi u m.o.
3aganue 2. Ha30BHUTE OCHOBHBIE XapaKTEPUCTHKU TecTa (HE MeHee 6).
Omeem: Bamonocms / (Construct) Validity, raoéxcrnocmo

usmepenuss /  Reliability,  npakxmuunocme /  Practicality,

aymenmuunocms / Authenticity, unmepaxmuenocms / Interactiveness,
obpamnoe go3zoelicmeue Ha obyuenue / impact, washback, backwash.
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3apmanue 3. Ha xakue 4 Bompoca Hy>KHO OTBETHTH IPHU TOATOTOBKE
TECTa WK IPYroro BUIa ONCHUBAHUS?

Omeem: 3auem unu nouemy mecmupyem? Kmo yenesas
ayoumopua?  Obvekmsl  KoOHmpoaa(koucmpykm)?  Kax — 6yoem
nposepsams U OYeHusams?

3aganue 4. Jlaiite mpumepbl CTaHIAPTU3UPOBAHHOTO TecTa (HE
Mmenee Tpéx). Omeem: EI'D, OI'D, FCE u m.o.

3aganue 5. CpaBHUTE BUIBI TECTOBBIX 3aJaHUH - KIIACCUYCCKHI
kioy3 (cloze) u wmomudunmposanusiii kimoy3 (cloze). OOwsicHuTe
CXOJICTBO U Pa3IHUHsl.

Omeem: B knaccuueckom Ccloze nponyckaemcs kascooe nN-oe
cn06o. Obwiuno - kadicooe cedvmoe. B moougpuyuposannom cloze
paspabomuux mecma onpeoensem, KAKOU UMEHHO MaAmepuail oOw
nIaHUpyem mecmuposamv. B mexcme nponyckaiomcs monvko me
€084, KOMopble COOMEEMCMEYIOM GblOPAHHOMY 00bEKIMYy KOHMPOJISL.
Cuumaemcsi makoce, umo MOOUPUYUPOBAHHBILL KIOY3-mecm Odem
cocmasumento U NOAb308AMen0 mecma 0Oojee HemKyl0 KapmuHy
OMHOCUMENLHO USMEPAEMO20 00bEKMA KOHMPOIsL, NOCKOLKY 6 mecme
3aKIA0LIBAIOMCSL  KOHKpemHble napamempwl  yoanenus. Hanpumep,
VOIsIsL CN08A, 8AdCHbIe OJisk NOHUMAHUS 2NAGHbIX UOell MeKCMAa Ul €20
CBAZHOCTU,  COCAGUMETb  MOJCEm 8  ONPeOeleHHOl  CmeneHu
UsMEPUMb YPOBEeHb CHOPMUPOBAHHOCIMU YMEHUS 8blOENAMb 2lLAGHbIe U
emopocmenentvle MulCIU  AUOO  YMeHus  Cledumsv  3d  XOO0OM
paccysicoenust agmopa.

3amganue 6. What are some possible problems with the assessment
scenario?

A placement test for an academic writing course — multiple-choice
test of grammatical knowledge.

Omeem: Grammatical knowledge is only one aspect of language
ability, and so this way of placing students may produce limited results.
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