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SOCIAL-PEDAGOGICAL BASES OF PROFESSIONAL  
SELF-DETERMINATION OF A PERSON

The content of the concept of self-determination reveals the nature of “internal 
conditions” through which external influences are refracted. Professional self-determination 
is one of the ways of self-actualization of an individual in the sphere of professional activity 
and is defined as the process of choosing and establishing individual values, opportunities, 
needs, methods and norms of behavior, as well as the criteria by which he assesses himself 
and his achievements.

Key words: self-determination, professional self-determination, professional 
development, choice of profession, personality.
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WRITING: TEACHING, LEARNING AND ASSESSMENT

In the present day world writing skill is significant in a quite diverse context, 
including personal communication, business and an academic sphere. This article aims to 
provide a descriptive analysis of teaching writing approaches and strategies based upon a 
comprehensive literature review. In the current article writing was defined and examined 
through the lens of four essential skills. Further, teaching writing was discussed in the context 
of two approaches: process– and product-oriented models. The comparison of Product– vs 
Process-writing strategies was conducted in terms of the writing steps, primary focus, relation 
to the model text, number of drafts, individual vs collaborative character of work, time limit, 
and a starting point. Finally, the article dealt with the objects of assessment which are content, 
оrganisation, communicative achievement, and language. Message, cognitive aspect, socio-
linguistic aspect and linguistic aspect were seen as corresponding aspects (dimensions) of 
the writing assessment. The results of this study may be applied to the development of new 
programmes for teaching writing.

Key words: writing ability, teaching writing, process-oriented, product-oriented, 
teaching approach, writing assessment, assessment object, assessment dimensions, message, 
cognitive aspect, linguistic aspect, socio-linguistic aspect.

There is little doubt that writing continues to be of great significance in the 
present-day world, yet its essence has recently undergone serious changes. While 
writing used to be associated with the epistolary genre and personal or business 
letters in the first place, a contemporary language user deals with a wider range of 
situations, which include informal communication via mobile phones and other 
gadgets (SMS, personal e-mails, posts and messages in social networks, blogs, 
etc.), academic sphere (different essays, reports, and other types of assignments 
and more sophisticated works, such as course papers, theses, projects, research 
articles), business communication (business letters and e-mails, memoranda, 
various types of agreements, financial documents).

Before examining the characteristics of writing, it is necessary to provide 
a definition. In general terms, writing is a  productive  skill  that provides 
communication between people by means of graphic signs. It means that 
learners involved in this activity are expected to produce language, i.e. be active, 
and represent the products of their activity in the form of special signs (British 
council Productive Skills par. 1). The writing ability does not refer to the ability to 
write down a certain letter, to spell a word, or to type.
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Taking into consideration the multiple contexts in which writing becomes 
important, one can state that teaching and learning writing is one of the key 
components of mastering a language. As a result, English teachers look for the 
most effective ways to “achieve better results in English teaching and how to 
develop students’ writing competence” (Sun and Feng 150). It is vital to consider 
writing as an essential skill encompassing certain subskills to teach, learn, and 
assess writing ability. 

The analysis of the modern body of literature on teaching writing has 
demonstrated that the authors who are the native speakers do not often concentrate 
upon what the key constituents of the writing ability are. However, some of them 
do pay attention to this issue. For instance, Diederich’s approach has been popular 
for a long time: he described five factors, namely ideas, mechanics, organization, 
wording, and flavour, which shape writing (Hampel par. 10). Further, Brown 
(343) describes twelve micro skills for writing: producing graphemes and 
orthographic patterns of English; producing writing at an efficient rate of speed 
to suit the purpose, using an acceptable core of words and appropriate word order 
patterns, as well as acceptable grammatical systems, patterns, and rules to express 
a particular meaning in different grammatical forms, and others.

The most indicative and clear systems that can help examine the writing 
ability is the common European Framework of Reference for languages (cEFR). 
The main idea of this approach is to identify the writing ability by means of the 
correlation between the language learning level and certain types of writing skills 
according to it. 

As writing is a complex phenomenon involving numerous subskills, it is 
especially important to find a suitable approach. Writing tasks may become even 
more difficult if one pays attention to the fact that a person knows what he or she 
has to write, but, simultaneously, engaging in the process of writing frequently 
results in new discoveries (Approaches to Process Writing 4). Therefore, two 
approaches, the product-oriented and process-oriented ones, have become the 
subject of in-depth discussions among scholars. 

A product-oriented approach is a “traditional approach, in which students 
are encouraged to mimic a model text, which is usually presented and analysed 
at an early stage” (Product and Process Writing par. 9). To put it otherwise, the 
predicted outcomes become the objective: a learner should get acquainted with a 
certain pattern and be able to use the same model in accordance with the needs. 
According to British council Academic Writing (5), the implementation of the 
approach under discussion may be described via three stages:

Studying the model àManipulating elements à Producing a parallel text
First and foremost, a student scrutinizes a model and marks its 

characteristics. The second stage requires operating with the known elements; a 
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student starts using them in practice. Finally, a learner writes a similar text which 
has the same features as the model one. 

As for the process-oriented approach to teaching writing, it is “writing 
as a creative act”: students are supposed to think about the potential audience, 
transform the original texts, add and delete information (Approaches to Process 
Writing par. 14). It is less strict in terms of following the models since learners are 
encouraged to consider such texts to be food for thought.

The following steps may be singled out (British council Academic Writing 7)
:

  

To begin with, a student receives a task and starts discussing it: for this 
approach, interaction and communication are essential. Further, some models 
are studied, but they never become a must. Then, a learner comes to practice, and 
the whole process may be recycled: as the written text is being discussed, new 
ideas and details appear. There is much drafting and re-drafting. In other words, 
it is a constant act of creating.

The comparison of these approaches is represented in the following table 
(Product and Process Writing par. 33):

Product writing Process writing

imitate model text;
organization of ideas more important 
than ideas themselves;
one draft;
features highlighted including con-
trolled practice of those features;
individual;
emphasis on end product

text as a resource for comparison;
ideas as starting point;
more than one draft;
more global, focus on purpose, 
theme, text type, i.e., reader is empha-
sized;
collaborative;
emphasis on creative process

Both approaches seem to be beneficial depending on the learning 
environment, types of writing assignments, students’ personalities, etc.

Taking into account both approaches, it is important to identify the object 
of assessment. considering a particular piece of writing, a teacher is to follow 
a specific model which will help to gain a good sense of direction and provide 
language learners with clear expectations and standards. 
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Wang (3) suggests that 4 aspects/dimensions of writing should be assessed: 
message, cognitive aspect, linguistic aspect , and socio-linguistic aspect. 

Message draws attention to the information being conveyed in a piece of 
writing. To put it bluntly, it refers to the main idea of a writer.

cognitive aspect presupposes that one and the same idea may be expressed 
in different ways. It is displayed in the way a text is organized and how a language 
user structures the texts.

In the context of linguistic aspect it is necessary to estimate whether a 
student has comprehensive knowledge and how accurate it is used.

Socio-linguistic aspect is concerned with the assessment of whether a text 
meets a goal and successfully provides an addressee with the needed information.

When the objects of assessment are identified, it is significant to establish 
criteria which will help to rate a written text. It goes without saying that different 
language levels should be assessed in different ways. Moreover, the previously 
mentioned aspects of writing should correlate to the criteria.

The example of the cEFR subscales is illustrative. The assessment of writing 
by examiners at the cambridge English exams such as Preliminary (PET), 
Preliminary (PET) for Schools and Business Preliminary exams (BEc) provides 
four criteria correlating to the dimensions has been chosen to illustrate this 
connection: 

•	 content (message);
•	 communicative Achievement (sociolinguistic aspect);
•	 Organization (cognitive aspect);
•	 language (linguistic aspect) (cambridge English 1).

Each criterion helps to consider to what extent a learner managed to achieve 
the goal and to give a corresponding mark (Appendix 1). 

To sum it up, writing is one of the four essential skills along with reading, 
listening, and speaking. As a productive skill, it refers to the ability of a 
person to create appropriate written texts depending on the context: academic 
environment, business spheres, or informal communication. At the present 
stage of development, it is especially significant to teach proper writing and find 
effective ways of solving possible problems. Since a teacher has to face different 
challenges pertaining to the choice of methods of teaching and assessment, it is the 
task of paramount importance to get acquainted with the world accomplishments 
in this sphere: teachers should be aware of the current situation and plan their 
actions accordingly. Studying two approaches to writing, such as writing as a 
process and writing as a product, can provide better understanding of the nature 
of writing and probable challenges. Under these circumstances, international 
examinations criteria may also be of great help as they give the criteria and point 



—    152   —

Wang (3) suggests that 4 aspects/dimensions of writing should be assessed: 
message, cognitive aspect, linguistic aspect , and socio-linguistic aspect. 

Message draws attention to the information being conveyed in a piece of 
writing. To put it bluntly, it refers to the main idea of a writer.

cognitive aspect presupposes that one and the same idea may be expressed 
in different ways. It is displayed in the way a text is organized and how a language 
user structures the texts.

In the context of linguistic aspect it is necessary to estimate whether a 
student has comprehensive knowledge and how accurate it is used.

Socio-linguistic aspect is concerned with the assessment of whether a text 
meets a goal and successfully provides an addressee with the needed information.

When the objects of assessment are identified, it is significant to establish 
criteria which will help to rate a written text. It goes without saying that different 
language levels should be assessed in different ways. Moreover, the previously 
mentioned aspects of writing should correlate to the criteria.

The example of the cEFR subscales is illustrative. The assessment of writing 
by examiners at the cambridge English exams such as Preliminary (PET), 
Preliminary (PET) for Schools and Business Preliminary exams (BEc) provides 
four criteria correlating to the dimensions has been chosen to illustrate this 
connection: 

•	 content (message);
•	 communicative Achievement (sociolinguistic aspect);
•	 Organization (cognitive aspect);
•	 language (linguistic aspect) (cambridge English 1).

Each criterion helps to consider to what extent a learner managed to achieve 
the goal and to give a corresponding mark (Appendix 1). 

To sum it up, writing is one of the four essential skills along with reading, 
listening, and speaking. As a productive skill, it refers to the ability of a 
person to create appropriate written texts depending on the context: academic 
environment, business spheres, or informal communication. At the present 
stage of development, it is especially significant to teach proper writing and find 
effective ways of solving possible problems. Since a teacher has to face different 
challenges pertaining to the choice of methods of teaching and assessment, it is the 
task of paramount importance to get acquainted with the world accomplishments 
in this sphere: teachers should be aware of the current situation and plan their 
actions accordingly. Studying two approaches to writing, such as writing as a 
process and writing as a product, can provide better understanding of the nature 
of writing and probable challenges. Under these circumstances, international 
examinations criteria may also be of great help as they give the criteria and point 

—    153   —

to the peculiarities of each language level. Overall, to meet the requirements 
of the modern reality, English language teachers and learners should consider 
writing as a complex issue encompassing multitude of sub skills to be taught, 
learnt, and assessed.
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пиСьмо: обучение, изучение и оЦенивание
В связи с процессами глобализации и интеграции английский язык стал язы-

ком– посредником в международной коммуникации, что делает навыки письма на 
английском языке необходимыми для успешного функционирования человека в лич-
ной, академической и бизнес-сферах. В статье рассматривается понятие письма 
как вида речевой деятельности; сравниваются основные подходы к обучению пись-
менной речи на английском языке, а также анализируются объекты и критерии 
оценки письменного текста. Материалы статьи могут получить широкое исполь-
зование при обучении письменной речи на уроке английского языка.

Ключевые слова: английский язык, письменная речь, обучение письму на ан-
глийском языке, подходы к обучению, объекты оценки, критерии оценивания.


