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“PARENTS ARE OUR PRESENTS”.
HOW TO USE PARENTS’ COLLABORATION

IN A NURSERY CLASSROOM

This article is dedicated to the idea of the joint instruction of the
preschool children and their parents, which at present realizes in the center
of foreign languages “VIVA!” in Togliatti. The authors give the brief survey
of the basic psychological principles, which are used while teaching the
preschool children. The extended difficulties, which the teacher of English
encounters, some methods of their overcoming through the cooperation of
parents, children and teacher are examined in the article.
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English is recognized as a world language, and many people believe
that the earlier children start learning English, the better. Early English
education is often regarded by parents and teachers as «a necessary
prerequisite for children’s later success» [6]. However, teaching nursery
children (aged 3 to 6) can impose a number of challenges to the EFL teacher
due to their age specifics. One of the efficient ways to cope with them in
the classroom is by means of parents’ participation. In the Language Centre
“VIVA!” (Togliatti) we exploit the idea of collaborative classes, where
parent-child interaction  is integrated into the teaching process. In this course
parents and children study together through games and activities in and
outside the classroom.

In this article the authors will give a brief overview of the way the
young children learn, the most common challenges faced by EFL teachers
and several ways to cope with them in the classroom by means of parent
and child collaboration.

How children learn. The following psychological principles summarize
some of the important results of recent research on learning that is relevant
for education and are widely recognized as most important in thinking about
young children learning a foreign language.

· Children are active learners and thinkers. “Learning requires the
active, constructive involvement of the learner” [5]. According to Piaget,
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children construct knowledge from actively interacting with the physical
environment in developmental stages. They learn through their own
individual actions and explorations. “Children also seek out intentions
and purposes in what they see other people doing, bringing their
knowledge and experience to their attempts to make sense of other
people’s actions and language” [7]. Realizing that children are active
‘sense-makers’, but that their sense-making is limited by their
experience, is a “key to understanding how they respond to tasks and
activities in the language classroom” [3].

· Children learn through social interaction. For many researchers, social
participation is the main activity through which learning occurs. “Social
activity and participation begin early on. Parents interact with their children
and through these interactions children acquire the behaviours that enable
them to become effective members of society” [8]. According to the
psychologist Lev Vygotsky, the way children learn is by internalizing the
activities, habits, vocabulary and ideas of the members of the community
in which they grow up. Thus, adults and teachers should co-construct
knowledge working actively with children in the Zone of Proximal
Development (Zone of Proximal Development (ZPD) = difference between
the child’s capacity to solve problems on his own and his capacity to solve
them with assistance).

Many of Vygotsky’s ideas help in constructing a theoretical framework
for teaching foreign languages to children. “In deciding what a teacher can
do to support learning, we can use the idea that the adult tries to mediate
what next it is the child can learn; this has applications in both lesson
planning and in how teachers talk to pupils minute by minute” [3].

· Children learn effectively through scaffolding by adults. The adult’s
role is very important in a child’s learning process. Like Vygotsky,
Bruner focused on the importance of language in a child’s cognitive
development and emphasized the social nature of learning, citing that
“other people should help a child develop skills through the process
of scaffolding” [2, Р. 93–97]. The concept of scaffolding is very similar
to Vygotsky’s notion of the zone of proximal development, and “it”s
not uncommon for the terms to be used interchangeably.
Scaffolding involves helpful, structured interaction between an adult
and a child with the aim of helping the child achieve a specific goal”
[7]. Bruner has provided a further useful idea for language teaching in
his notions of formats and routines. “These are features of events that
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allow scaffolding to take place, and combine the security of the familiar
with the excitement of the new. Language use is predictable within the
routine, but there is a ‘space’ within which the child can take over and
do the language her/himself. This space for growth ideally matches the
child’s zone of proximal development” [3]. Bruner suggests that these
routines and their adjustment provide an important site for language
and cognitive development. Routines then can provide opportunities
for meaningful language development; they allow the child to actively
make sense of new language from familiar experience and provide a
space for language growth. Routines will open up many possibilities
for developing language skills.

Common challenges in teaching EFL nursery kids and the ways to
cope with them in the classroom by means of parent and child
collaboration. Due to their age specifics, teaching ESL to young learners
has numerous significant and unique challenges, which are absent in
teaching English to older children and adults. It takes a dedicated and
enthusiastic teacher to take on the dual task of educating and providing
healthy safe environment for young children. A great help in managing
these challenges can be parents’ involvement in the classroom activities.
At these classes the presence of adults in a children learning setting is
treated not as a potential distraction, but as a means to enhance the learning
process, and the efficient way to overcome the difficulties of early-age
language learning.

The following list represents how our collaborative classes have helped
us in managing various challenges of our nursery EFL classrooms.

· Short attention span of the nursery children demands a great variety
of activities during the class. At the same time young learners have
great patience for repetition of the same activity or game, especially if
they like it. Thus, instead of changing the activity, a teacher can give
instructions to parents and explain them how to work with kids. Doing
the same activity with parents is usually a lot of fun for kids, they enjoy
the idea of collaborative work, as they feel absolutely safe with their
parents – it helps shy kids to perform better and to become more
confident. Besides it doubles the time spent on a useful activity and
performs a truly individual approach.

· Nursery children generally have not very well-developed motor skills.
Nursery kids require large-muscle activity, and they are still rather unskilled
with small-muscle tasks, have clumsy control of pen or scissors. This is
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very important to develop these skills as it can foster language learning.
One of the best ways to do that is making crafts, although it may impose
some challenges to a teacher. Involving parents in craft-making process
gives kids sufficient support and makes them achieve better results. While
working with their kids, parents keep the child on track towards completing
the task, and make sure the child understands what to do by repeating the
instructions, given by the teacher. It helps children not only to master motor
skills, but also to memorize classroom language better and get used to
classroom routines.

· As nursery children are generally very self-centered and disorganized,
they enjoy working alone. They do not work well in groups as they can be
easily diverted and distracted by their peers. They also usually fail in
performing a pair work, as they do not possess the skills of organizing a
dialogue, even if they have a sample. Generally teachers cope with this
difficulty by avoiding pair work, or by taking the role of a companion in
short dialogues.This might lead to the increase of teacher’s speaking time
and the teacher losing control over the class. In this case using parent and
child collaboration can help to organize pair work properly. A couple of
parents may perform a dialogue for kids to listen first and then role-play it with
their kids; some confident kids may try a pair work under parental supervision
and with their support. It can also help to prevent conflicts in class such as
unkind words and some comments that hurt another kids’ feelings.

· Nursery kids need adult approval and praise. Young children look for
their parents’ praise. They need to feel good and know they are making
progress in English. And it is through parents’ praise that children find out
that they are doing the right thing and understand what is expected of them.
Continuous positive support, encouragement and praise from both mother
and father, as well as the extended family, helps to build up self-confidence
and motivate. In the early stages of learning, encouragement is especially
important. ‘That’s good.’ ‘I like that.’ ‘Well done!’ Parents, even with a
basic knowledge of English, can successfully support their young child
learning English in parent and child collaboration classroom. It is now
generally accepted that lifelong attitudes are laid down in early childhood
before the age of eight or nine.

· Nursery language learners need multiple exposure of language, which
is hard to provide only during the classes. Moreover, nursery children
generally have limited memory – they learn quickly and forget quickly, so
they need to repeat language items many times to remember them. That
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means a teacher needs to assign some tasks for homework. However,
parents do not know how to organise EFL activities at home. To cope with
that a teacher can use parents’ collaboration in and out of the classroom.
Parents help children to repeat games, rhymes and chants. Children often
love to repeat the same song or story as it gives them a sense of confidence
and familiarity. A teacher can also set a number of activities for homework
where the parents’ role is to establish a regular routine for homework, revising
and repeating the activities performed in the class. Children love games for
practicing speaking and learning new vocabulary or grammar, and they are
eager to play them at home with their parents. Distinguishing the games
introduced during the classroom sessions parents can choose the one that
suits their child’s personality and interests best and use it in the English
home-sessions.

· Parents’ expectations and frustration can impose a challenge for the
teacher because parents cannot often assess the results of teaching. They
might either not know how to ask their children, or sometimes children
feel shy speaking English outside the classroom. During ‘learning together
classes’ parents actively participate in the learning process, they can see all
the steps and stages of the lesson, see how the language games, rhymes and
chants work. We help parents to understand that ‘a play’ is a tool for learning
and acquiring English, and it is “purposeful and socially interactive,
providing meaningful opportunities for dialogue at young children’s level
in English” [4]. Another benefit we gain from learning together classes is
parents’ awareness of how to help their children in language learning: how
to ask them about things they’ve learnt, how to reinforce the language at
home, how to improve their kids’ motivation.

In conclusion we would like to notice, that learning another language
needs to be thought of as a triangle: parents, teacher and child, with regular
interaction between all three. The parents’ role is crucial as the parents,
especially the mother, have already been deeply and emotionally involved
in teaching their child to speak L1 and know their child’s way of learning
language intimately. If the teacher guides parent participation in the
classroom, the child has the advantage of two different groups of supportive
adults helping them acquire English.

At the ‘learning together lessons’ teachers and parents work in
collaboration to fulfill children’s expectations and help them to achieve
success through English in pleasurable situations. Thus, parents help their
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children to feel the satisfaction that comes through achievement and
motivates to the further learning and using of English.
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«РОДИТЕЛИ – ЭТО НАСТОЯЩИЙ ПОДАРОК ДЛЯ УЧИТЕЛЯ!»
КАК ИСПОЛЬЗОВАТЬ СОВМЕСТНУЮ РАБОТУ

ДЕТЕЙ ДОШКОЛЬНОГО ВОЗРАСТА И ИХ РОДИТЕЛЕЙ
НА УРОКАХ АНГЛИЙСКОГО ЯЗЫКА

Статья посвящена идее совместного обучения детей дошколь-
ного возраста и их родителей, которая в настоящее время реали-
зуется в Центре иностранных языков «ВИВА!» г. Тольятти. Дан
краткий обзор основных психологических  принципов, которые ис-
пользуются при обучении детей дошкольного возраста иност-
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ранному языку; рассмотрены распространенные трудности,
с которыми сталкивается учитель английского языка, а так-
же некоторые способы их преодоления через взаимодействие
родителей, детей и учителя.

Ключевые слова: совместное обучение, игровые методы, ро-
дительское участие, английский язык.


